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Maine Schools for Excellence Teacher Evaluation and
Professional Growth Rubric

The Teacher Evaluation and Professional Growth @Efbric was developed in collaboration with
the National Board for Professional Teaching Steshdtadicators as part of the federal Teacher Irigent
Fund (TIF) Grant Project known as the Maine Schémi€xcellence (MSFE). It is a Maine-specific
description of effective teaching practices basedtandards for accomplished teachers from the
National Board for Professional Teaching Standartis. 13 standards are organized into five larger
constructs known as the Five Core Propositionsaa@dinked to the NPTS Architecture of
Accomplished Teaching (see Appendix B), a metajpdrowhat accomplished teachers in the classroom
do.

The TEPG rubric guides the self-assessment, thiesgtting process, the collection of evidence
throughout the annual evaluation cycle, feedbamhfpeer observers, standard-level ratings of teache
performance, and recommendations for professieaahing and growth.

In drawing upon the research-based standards fonguished teachers, the MSFE TEPG rubric offers
teachers a roadmap to engage with the NationaldBohighly regarded programs, including the
National Board Certification process. It also pd®s opportunities for teachers to take on leadgrshi
roles aimed at cultivating shared understandintpese professional practice standards. Teacheerlead
roles could include, for example, facilitating coommities of practice, serving as a mentor or coach,
participating on a district’s steering committee évaluation and professional growth systems.

In using the National Board standards, the TEPGawtigns closely to the INTASC Model Core
Teaching Standards, which have been identifiedrasstandard for teacher effectiveness in Maine
schools” (Code of Maine Rules, Chapter 180, Sed&HpriThis standards alignment means that teacher
preparation and new teacher induction programsbeilhble to readily translate their work into the
National Board language of accomplished teaching.

! Chapter 180 is the rule that “establishes starsdand procedures for implementation of performanaduation
and professional growth systems for educatorss@sined by Chapter 508 of Title 20-A of the Maineviged
Statutes,” per the rule’s summary.

Maine Schools for Excellence 2



TEPG Rubric Core Propositions and Standard Indicatas

The Core Propositions and standard indicatorsdoomplished teachers are presented in Figure 1.

Figure 1. NBPTS TEPG Rubric Core Propositions and tandard Indicators

Core Proposition 1. Teachers

are committed to students and
their learning.

1.1. Understanding of Students.
1.2. Application of Learning Theory.
1.3. Classroom Climate.

Core Proposition 5. Teachers are
members of learning communities.

Core Proposition 2. Teachers know
5.1. Professional Collaboration. the subjects they teach and how to
5.2. Engagement With Caregivers teach those subjects to students.
and Communty. 2.1. Subject Knowledge.
2.2. Pedagogical Content Knowledge.
2.3. Goal-Focused Planning.

Core Proposition 4. Teachers think Core Proposition 3. Teachers are
systematically about their practice responsible for managing and
and learn from experience. monitoring student learning.
4.1. Reflective Practice.

4.2. Continuous Professional Growth.

3.1. Managing Classroom Routines
and Expectations.

3.2. Student Engagement.

3.3. Assessment of Student
Progress.

Source Prepared from the National Board for Professiorching Standards policy statem&ihat
Teachers Should Know and Be Able tg ®cornerstone of the system of National BoardifZation

and guide to school districts, states, collegeiwgusities, and others interested in strengthettieg
education of America’s teachersvw.nbpts.org)
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National Board for Professional Teaching Standards

The foundation for the TEPG program are the follmpNational Board's Five Core Propositions and 13
standard indicators that specify the knowledgédisskibilities, and commitments required for
accomplished teaching.

Core Proposition 1. Teachers are committed to stuaés and their learning.

1.1 Understanding of StudentsThe teacher recognizes individual differences aras the
backgrounds, abilities, and interests of his ordtedents and uses this information to differeatfas or
her approaches to students and instruction.

1.2 Application of Learning Theory. The teacher demonstrates an understanding of halersis
develop and learn.

1.3. Classroom ClimateThe teacher creates a respectful environment thatdes opportunities for
equitable participation and supports students ueldping positive dispositions toward learning.

Core Proposition 2. Teachers know the subjects thegach and how to teach those subjects to
students.

2.1 Subject KnowledgeThe teacher demonstrates an understanding of howl&dge and skills in his
or her subject domain are created, organized,iaked to those of other disciplines as appropriate.

2.2 Pedagogical Content Knowledgd.he teacher creates learning experiences that thaldiscipline
accessible and meaningful for learners to ensustanaof the content.

2.3 Goal-Focused PlanningThe teacher plans instruction rich in higher otttiérking to meet clearly
identified goals and objectives for student leagnin

Core Proposition 3. Teachers are responsible for nmaging and monitoring student learning.

3.1 Managing Classroom Routines and Expectation¥he teacher establishes an organized and
efficientlearning environment that involves and engagestatlents, maximizes learning time, and
enhances student learning in a variety of individuna group settings.

3.2 Student Engagemen(The teacher encourages and clearly communicatexexiopns for student
involvement in the learning process, which resinlta high level of student engagement.

3.3 Assessment of Student ProgresEhe teacher employs multiple methods to reguladasare
student growth and progress and uses this infoomabi provide feedback to students and adjust
instructional decision making.

Core Proposition 4. Teachers think systematicallyl@out their practice and learn from experience.
4.1 Reflective PracticeThe teacher analyzes sources of evidence as e @ostinually reflects on
professional practice, using information aboutrieeds of students to make decisions about adjustmen

in practice and goals for professional growth.

4.2 Continuous Professional GrowthThe teacher uses current research-based resoomgesng
feedback from others, and professional learningdppities to accomplish professional growth.

Maine Schools for Excellence 4



The teacher contributes to school effectivenessoligborating with
other professionals on activities that support sthmprovement and student learning.

The teacher engages in ongoing communication
and collaboration with students’ homes and caregiaad takes advantage of community resources to
enhance student learning and school effectiveness.

Figure 2. Evidence-Based Teaching

Quoting the National Board, evidence-based
What teaching is “a way of structuring classroom
Teachers planning and instruction that allows teachers to
Do continuously collect, interpret and use evidence
of student learning to make appropriate
What decisions that guide future instruction.

Evidence-based teaching is the process of
Students continually using data (e.g., observations,
Learn student work, assessments, responses to

guestions) to ensure teaching is tightly aligned
to individual student needs and to ensure high
levels of learning.” As illustrated in Figure 2,
for student learning to occur, there must be a
strong connection between what teachers do to
facilitate student learning and what students do
accomplish their learning. And the process
naturally presumes that teachers know what to
do and are able to do it.

Students
Do

”ou

% The terms “family,” “parent,” and “caregiver” aused throughout this document to refer to people are the
primary caregivers, guardians, or significant agliritthe lives of students.
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TEPG Rubric Performance Levels

The TEPG rubric describes a continuum of practiceefich standard indicator and includes four datail
levels of performance. Each performance leveligflgrdefined in Figure 3.

Figure 3. Overarching Performance-Level Definitions

Distinguished
Effective !Evigence of practice
. L indicates a deep
Developing E\gg‘zr;cuenggfggcgﬁﬁén:;%ates understanding and
: i i = dynamic application of
Ineffective Evidence of practice application of the standard o
' ' indicates limited in%Fi)cators the standard indicators.

Evidence of practice understanding and :
indicates I|ttlle or no application of the
understanding or standard indicators.
application of the
standard indicators.

Ineffective describes actions and behaviors of a teachersipeabat are inappropriate for the students,
the subject, or the learning environment or reflectack of understanding of students, content, or

pedagogy.

Developingdescribes teaching that reflects a small repertfisgrategies and instructional behaviors.
The practices of beginning teachers often will sadie this level of performance as they begin taaexp
their skills and knowledge of the teaching craft.

Effective represents the expectations for teacher performamd¢elescribes expectations for proficient
teaching, with a diverse set of strategies well@emented to reach all students. The practices of
experienced teachers are expected to demonstfetéied performance in most of the standard indicat
areas.

Distinguisheddescribes a teacher's actions and behaviors thatstently reach beyond the expectations
for effective practice. Determining this level afrformance often requires the collection of corsitst
evidence gathered over the course of the yeathkr avords, the label is used to describe an eiaregit
performance level that many teachers reach occbi@r in some elements of their practice, but few
teachers’ practice demonstrates consistently awver. t

Maine Schools for Excellence 6



Maine Schools for Excellence 2014 Companion Guide

This document is meant to serve as a CompanioneGaithe 2014 MSFE Teacher Evaluation and
Professional Growth Rubric. The purpose of thiglgus to help teachers and administrators

Learn more about the NBPTS Core Propositions aateckstandards.

Gain a deeper understanding of how teachers dematmsgtroficiency in practice.
Encourage and support teacher self-reflection orentipractices.

Engage in improvement-focused professional contiersaabout teacher practice.

Identify steps that teachers can take to improweeaance their practices and guide districts to
identifying job-embedded opportunities to suppeddher efforts.

The guide has been divided into several substasdilons:

Overview. This section provides some of the history of tharideschools for Excellence
program, the National Board for Professional Teagl8tandards, and the development of the
MSFE TEPG Rubric, as well as a description of thwic performance levels.

Core Proposition and Standard Indicator Detail. This section provides further explanation of
each standard indicator in detail, including

» A descriptive narrative that provides an overvidwhe entire standard indicator

» Key Elements and Questions for Reflection for obeser and teachers to consider
» Performance-level descriptor from the TEPG rubric

» Critical Attributes for the specific performanceéé

» Possible Examples for the specific performancel leve

» Implications for Professional Growth to supportcteer improvement along the continuum of
performance levels

Appendices.This section includes additional resources thattedio the use of the 2014
Companion Guide and a glossary.

A fully downloadable version of this text as wedl many other resources can be found on the Maine
Schools for Excellence websitetif://www.maine.gov/doe/excellence/resources/irtuex).

Maine Schools for Excellence 7



Demonstration in Practice

Below is a sample of Standard Indicator 1.2

Descriptive
narrative

Key Elements
and Reflective
Questions

Performance-
level descriptors

Critical
attributes

Possible
examples

Professional learning

implications

Core Proposition 1: Teachers are committed to students and their learni

STANDARD INDICATOR 1.2

APPLICATION OF LEARNING THEORY

‘The teacher demonstrates an understanding of how students develop and learn

Maine Schools for Excellence

Core Proposition 1: Teachers a:

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding of how
studonts devolop and learn.

Maine Schools for Excellence

Teachers can showcase their practice in ways that
ensure they have the opportunity to provide
information about their classroom instruction but
also about aspects of their practice that can be
difficult to observe. The purpose of the TEPG
program is to gain a full picture of a teacher’s
practice. The different standards can best be
addressed by various types of interaction between
administrators and teachers. What follows is agdart
list of some ways that information about a teacher’
practice can be shared.

Professional ConversationsEvidence for some
components of the TEPG rubric, those that cannot be
observed, are best demonstrated through profe$siona
conversations. Professional conversations, such as
those held during pre- and postobservation
conferences, allow teachers to share information
about their lesson plans and background knowledge.
This may include explaining why students are
grouped a certain way or how the use of a certain
teaching strategy was based on the teacher’s
knowledge of student needs. Throughout the TEPG
rubric, behaviors that cannot be observed diréctly

the classroom are indicated by the uskadd print.
Professional conversations also afford teachers the
opportunity to explain the thought process behind
decisions made during the course of instruction.

Classroom Observationsin the rubricjtalic font
indicates that a practice is a part of a teacher’s
practice that is directly observable in the classro
While not the only component of the TEPG

program, classroom observations are a central ispec
of the evaluation process.

Artifacts: Artifacts created as a part of teachers’
practice also serve as evidence of proficiency.
Artifacts, or teacher-collected evidence, can suppo
the teacher’s explanation of practice in profesalion
conversations and are important evidence of
teachers’ growth toward professional goals.
Evidence of performance on Core Propositions 4

and 5 are shared through the teacher’'s submissievidence and the professional goal-setting pces
Artifacts can also be shared during professionalecsations, uploaded into electronic evaluatica da
management systems, or gathered during a classsbsenvation.

Maine Schools for Excellence



Core Propositions and
Standard Indicators



Core Proposition 1: Teachers are committed to students and their learning.

STANDARD INDICATOR 1.1

UNDERSTANDING OF STUDENTS

The teacher recognizes individual differences andriows the backgrounds, abilities, and interests of
his or her students and uses this information to dfierentiate his or her approaches to students and
to instruction.

To respond effectively to individual differencesathers must know many things about the particular
students they teach: their individual physicaljalpand emotional needs and makeups, as well as
relevant characteristics of their lives that afféaetir learning: such as whom their students goéhtorat
night, how they have previously performed on statidad tests, what sparks their interest. This kihd
specific understanding is not trivial, for teachess it constantly to decide how best to tailotringion.

As diagnosticians of students’ interests, abiljteesd prior knowledge, skillful teachers learngad their
students, anticipating what concepts and actividersain students may find problematic. By keegng
finger on the pulse of the class, teachers deaigetb alter their approaches to differentiate instion

by working with individual or groups of studentsparticular areas of need, enriching instructiothwi
alternative examples, explanations, or activities.

Proficientteachers learn from their experiences. They leam fistening to their students, from watching
them interact with peers, and from reading what tinéte. The information they acquire about student
the course of instruction subsequently becomesgbéneir general knowledge of education. In their
efforts to work with children different from thentges, teachers monitor both what they see anddredr
what is not so close to the surface. They mustesto acquire a deep understanding of their stsgdant
the communities from which they come and that sispgents’ outlooks, values, and orientation toward
schooling.

(Adapted from NBPTSNhat Teachers Should Know and Be Able tpd)8)

Maine Schools for Excellence 10



Core Proposition 1: Teachers are committed to students and their learning.

Key Elements of Teacher Practice Related to Standdrindicator 1.1
m  Knowledge of students’ interests and abilities

m Ability to gather and utilize information on studsnprior knowledge and readiness for the
learning

m Use of IEPs, 504 plans, and other documents tolgeiwledge about learner needs
m Consideration of the influence of home circumstance

m  Knowledge gained through observations of interastiwith peers

= Knowledge gained from examining student work

m Understanding of different cultures

m Differentiation of tasks, assessments, and modesspbnse on the basis of the other key
elements

Questions for Reflection and Planning

m  How am | using what | know about my students asv/iddals and as a group that will inform my
teaching?

m How am | adjusting my practice to accommodate sitglaeeds to provide access to the
learning?

= What do | know about their interests and backgratatlcan help me to better connect with each
student and differentiate instruction to make lgvant and appropriate for each learner?

Maine Schools for Excellence 11



Core Proposition 1: Teachers are committed to students and their learning.

1.1 LEVEL 1

Standard Indicator 1.1. Understanding of Students. The teacher recognizes individual differences and knows the

backgrounds, abilities, and interests of his or her students and uses this information to differentiate his or her
approaches to students and to instruction.

Level 1, Ineffective

Teacher provides primarily whole-group instruction with no differentiation. This results in accessible and

Performance- challenging instruction for few to no students.
Level . Teacher demonstrates little or no awareness or understanding of individual students’ learning
Descriptors needs or their backgrounds, abilities, and interests.

Teacher does not try to ascertain variations in ability levels among students in the class.
Teacher is not aware of students’ interests, backgrounds, or cultural heritages.

Critical m  Teacher takes no responsibility to learn about students’ medical or learning disabilities detailed in
Attributes 504, IEP, or other documented learning plans.

m  Teacher primarily teaches to the whole group with no differentiation.

The teacher plans to give her ELL students the same assignment she gives the rest of the class.
The teacher uses the same examples and approaches to teach a mathematical concept to all
students despite the fact that assessment data show a number of students do not have the
prerequisite skills to address the content.

m  The teacher plans to teach the class, in which the students represent four religions, Christmas
carols.

Possible
Examples

Implications for Professional Learning

(adapted from InTASC Learning Progressions 1.0) Deepen knowledge of and apply approaches to adapting instruction to

meet the specific needs of individuals and groups of learners.

Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Expand knowledge of learner diversityand its implications for adjusting instruction.

m Seek out resources to gain knowledge about theusdultures and family structures represented
within the classroom and community and ways to ictansaspects of these differences when
planning instruction.

= Consult with colleagues and specialists and idgatild use data sources to deepen understanding
of exceptional learner needs and options for adgptistruction.

Strengthen analysis and reflection on practice.

m  Work with a coach or other colleague to better ustd@d how to adjust practice to meet
particular learner needs.

Build skill in problem solving to ensure the achievement of learner outcomes.

m  Work collaboratively to identify and effectively @isesources that can support particular learning
needs.

Maine Schools for Excellence 12



Core Proposition 1: Teachers are committed to students and their learning.

1.1 LEVEL 2

Standard Indicator 1.1. Understanding of Students. The teacher recognizes individual differences and knows the
backgrounds, abilities, and interests of his or her students and uses this information to differentiate his or her
approaches to students and to instruction.

Level 2, Developing

Teacher is aware of student needs and interests but tends to teach to the whole group with few
differentiated opportunities for students. Teacher shows limited understanding of students’ backgrounds

E:\rl'zrmance- and interests. This results in accessible and challenging instruction for only some students.
Descriptors Teacher demonstrates some recognition and understanding of some individual students’ learning
needs, as well as their backgrounds, abilities, and interests.

m  Teacher is aware of the different ability levels in the class but regularly offers the same activity and
assignment to all students.

Critical m  The teacher is aware that students have different interests and backgrounds but rarely draws upon
Attributes their contributions or differentiates materials to accommodate those differences.

m Teacher is aware of students’ medical or learning needs detailed in 504, IEP, or other learning plans
but struggles to accommodate the implications of these needs.

m  When planning a unit on Europe, the teacher has neither considered the students whose families are
from European countries nor considered asking students who have visited Europe to contribute to
the lesson.

Possible m  Teacher provides a graphic organizer and adjusts the quantity of problems to be completed by
Examples struggling and advanced students on the same worksheet rather than adjusting the complexity of the

task.

m  The physical education teacher knows there are students with |EPs in his class but is unsure how to
use the information to adjust instruction.
lipletens i (o e Lertuli) Deepen knowledge of and apply approaches to adapting instruction to
meet the specific needs of individuals and groups of learners.

(adapted from InTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Expand knowledge of learner diversityand its implications for adjusting instruction.
m Participate in a structured course of study onmsgtanguage development or cultural competence.

m Seek out resources to gain knowledge about thewsdultures and family structures represented
within the classroom and community and ways to idensaspects of these differences when
planning instruction.

m Consult with colleagues and specialists to deepelenstanding of exceptional learner needs and
options for adapting instruction.

Strengthen analysis and reflection on practice.

m  Work with a coach or other colleague to better ustd@d how to adjust practice to meet
particular learner needs.

m Examine multiple sources of data to assess thedngbaurrent practice on meeting diverse
learners’ needs and make adjustments in practice.

Build skill in problem solving to ensure the achievement of learner outcomes.

s Work collaboratively to identify and effectively @sesources that can support particular learning
needs.

Build skill in personalizing and customizing learning.
= Identify particular learner challenges and use tatystematically address those challenges.

Maine Schools for Excellence 13



Core Proposition 1: Teachers are committed to students and their learning.

1.1 LEVEL 3

Standard Indicator 1.1. Understanding of Students. The teacher recognizes individual differences and knows the

backgrounds, abilities, and interests of his or her students and uses this information to differentiate his or her
approaches to students and to instruction.

Level 3, Effective

Teacher differentiates instruction for multiple groups and some individuals within those groups on the
basis of backgrounds, readiness, and interests. This results in accessible and challenging instruction for

E:\r;;olrmance- most students.
: Teacher demonstrates thorough recognition and understanding of all individual students’ learning
Descriptors . (o ;
needs, as well as their backgrounds, abilities, and interests.
m Teacher gathers information on students, through observation and other means, to identify specific
needs and respond with individualized support and variety in learning experiences.
m Teacher maintains a system of updated student records and incorporates medical and learning
needs into lesson plans.
" m The teacher uses a variety of approaches to engage learners in deepening academic content by
Chiliz] fing it to their interests, backgrounds, and learning pref
Attributes connecting it to their interests, backgrounds, and learning preferences.
m Teacher responds to student learning cues by pacing and adjusting instruction and making timely
provisions for individual learners.
m Teacher adapts instruction and uses modified materials, resources, tools, and technology to address
exceptional learner needs, including those associated with disabilities and giftedness.
m  Atthe beginning of the year or course, teacher examines previous years’ student data and
preassessment information to identify and plan for the various learning needs of students.
m To demonstrate his knowledge of the water cycle, a student with a learning disability is given the
option of drawing a visual diagram or acting out the steps of the cycle.
Possible m  Ateacher administers a student interest survey at the beginning of the school year and uses this
Examples information to make decisions about readings and activities to include in her upcoming unit.

A teacher provides his social studies class with content articles at various reading levels.

A teacher knows that fi e of her students are in the band; she plans to have them discuss how their
instruments work as part of a unit on sound.
lipleutens o b e Lertuli) Anticipate and minimize challenges to learning and increase supports
to achieve higher order learning.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Strengthen analysis and reflection on practice.

m Examine multiple sources of data to assess thedngbaurrent practice on meeting diverse
learners’ needs and make adjustments in practice.

m Share practices related to particular groups ohkya with colleagues and use feedback to better
meet specific learner needs.

Build skill in problem solving to ensure the achieement of learner outcomes.

m  Work with colleagues to support the intentionalffatding of higher order learning across
groups of students with particular needs.

Build skill in personalizing and customizing learnng.

m Draw on learner input to structure learning oppaittes that allow for student choice and
autonomy in their learning and in how they dematstproficiency.

m |dentify particular learner challenges and use tatystematically address those challenges.
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Core Proposition 1: Teachers are committed to students and their learning.

1.1 LEVEL 4

Standard Indicator 1.1. Understanding of Students. The teacher recognizes individual differences and knows the

backgrounds, abilities, and interests of his or her students and uses this information to differentiate his or her
approaches to students and to instruction.

Level 4, Distinguished

Teacher differentiates instruction for individual and groups of students on the basis of backgrounds,
readiness, and interests, resulting in accessible and challenging instruction for all students.

Eg\r/'z)lrmance- Teacher provides opportunities for meaningful student choice where appropriate.
Descriptors Teacher demonstrates thorough recognition and understanding of all individual students’ learning
needs, as well as their backgrounds, abilities, and interests.
m  Teacher applies interventions, modifications, and accommodations on the basis of IEPs, 504 plans,
and other legal requirements, seeking advice and support from specialized staff and families.
m  Teacher facilitates learners in taking responsibility for choosing approaches to a learning task that

Critical will be effective for them as individuals and produce quality work.

Attributes m Teacher integrates diverse languages, dialects, and cultures into instructional practice to build on
learners’ prior knowledge and experiences and promote the value of multilingual and multicultural
perspectives.

m  Ateacher consistently assesses and tracks individual student reading levels to best suggest
independent reading materials for each student.

m  Alanguage arts teacher analyzes the text in advance of the lesson to scan for connections between
gaps in student knowledge and students’ interests and cultural backgrounds so that she can build on

Possible student strengths and address gaps during the lesson.

Examples m The art teacher adopts a studio approach to her eighth-grade art class when she realizes that

students are artistically inclined and motivated to work with various media independently.

m  During a unit on three-dimensional figures, a mathematics teacher provides multiple learning tasks
and assessment options from which students may select to demonstrate proficiency.

lipleutens o b e Lertuli) Anticipate and minimize challenges to learning and increase supports

to achieve higher order learning.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Strengthen analysis and reflection on practice.

m Share practices related to particular groups ghkya with colleagues and use feedback to better
meet specific learner needs.

Build skill in problem solving to ensure the achievement of learner outcomes.

m Draw on learner input to structure learning oppaittes that allow for student choice and
autonomy in their learning and in how they dematstproficiency.

Build skill in personalizing and customizing learning.

= Work with colleagues to design and test variougpetts for high-level achievement for learners
with particular needs.
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Core Proposition 1: Teachers are committed to students and their learning.

STANDARD INDICATOR 1.2

APPLICATION OF LEARNING THEORY
The teacher demonstrates an understanding of howwsdents develop and learn.

In addition to particular knowledge of their stutieieachers use their understanding of individnal
social learning theory, and of child and adolesdenelopment theory, to form their decisions alimw

to teach. They are familiar with the concepts gatael by social and cognitive scientists that apply
teaching and learning. Moreover, they integratédndamowledge with their own understanding of various
ages on the basis of personal experience as edsidatw example, accomplished teachers know that
old theories of a monolithic intelligence have giweay to more complex theories of multiple
intelligences. Current thinking no longer casteliigence as a context-free, one-dimensional trait.
Instead, it recognizes different kinds of intelhge—Ilinguistic, musical, mathematical, spatial,
kinesthetic, interpersonal. This theory also pregdbat there are variations in the sources ofliggace
(e.g., practical experience versus formal studg)thae forms of intelligence (e.g., procedural skilersus
conceptual knowledge). Both their knowledge of éhéeories and their experiences in classrooms have
taught teachers that each student has differaamgttis, perhaps even gifts. Teachers think abautttio
capitalize on these assets as they consider havidoesrture additional abilities and aptitudes.

Moreover, teachers recognize that behavior alwalysst place within a particular setting that, to som
extent, defines the behavior. They know, for instarthat students who cannot flawlessly recite
multiplication tables may still be able to multiplyother contexts (e.g., in calculating whetheythave
enough money for items at the grocery store). Aqilimined teachers are aware that school settings
sometimes obscure a clear vision of students’ i and intelligences and that this vision mastnof
derives clarity from learning experiences thatratevant and connected to the lives of studentsiaad
world. Therefore, they strive to provide multipdident-centered contexts in which to promote and
evaluate those abilities.

(Adapted from NBPTSWhat Teachers Should Know and Be Able tpdpo8—9
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Core Proposition 1: Teachers are committed to students and their learning.

Key Elements of Teacher Practice Related to Standdrindicator 1.2

m Understanding the importance of providing differemlys for students to input and retrieve
knowledge to demonstrate learning

m Connecting learning to needs and events preseatadents’ lives and the world

m Using knowledge of child development characterssticselect developmentally appropriate
strategies from theory and personal experience

m Understanding and applying theories of intelligence
m Incorporating both procedural knowledge and congdgtnowledge into instruction

m Recognizing and building on the developmental sfitesof students

Questions for Reflection and Planning
m  How do | ensure that my instruction is developmiintgppropriate for my students?

m How do | incorporate my understanding of social eognitive learning theories into my
practice?

m  How do | provide relevant learning experiences thald on the developmental strengths of this
group of learners to engage and motivate them?

m As | plan, do I include a variety of ways for statketo input new learning and also various ways
for them to demonstrate understanding?

m Do | collaborate with students to help them underdtand analyze their learning needs?

m How do | facilitate learners in choosing approadhes will be effective for them and produce
guality work?
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Core Proposition 1: Teachers are committed to students and their learning.

1.2 LEVEL 1

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding of how

students develop and learn.

Level 1, Ineffective

Teacher does not choose developmentally appropriate instructional strategies.

Teacher rarely or never supports multiple ways for students to input information or retrieve information
and expects all students to demonstrate understanding in a single context determined by the teacher.

Performance- ] ) )
Level Teacher does not connect learning to needs and events present in students’ lives and the world.
Descriptors Teacher rarely uses his or her understanding of and familiarity with social learning theory, child
and adolescent development theory, and cognitive sciences to form decisions about how to plan
and provide instruction.
Teacher routines and instruction represent unrealistic expectations for students.
Teacher lacks understanding of how to approach instruction using developmentally appropriate
Critical strategies.
e m  Teacher is unaware of the connections that can be made between instruction and people and events
that are relevant to the students’ lives and the world.
m Teacher does not demonstrate knowledge of child development theories and characteristics.
m  Ateacher’s lesson plan includes a teacher-directed lecture for an entire 30-minute period to a group
of first graders.
m  Ateacher provides his sixth graders reading at the beginning level with books borrowed from the
Possible kindergarten and first-grade classrooms.
Examples m  Ateacher introduces long division by teaching the procedure for the algorithm without engaging

students in experiences designed to develop conceptual understanding.

m  Ahigh school English teacher instructs a unit on Romeo and Juliet without engaging students in
making connections between their lives and those of the characters in the play.

Implications for Professional Learning Use understanding of social and cognitive learning theories to better
Lol RTe AT B T e [ = ole el ) understand variations in development that can guide work with
Develop the ability to learners.

Teaching practice is advanced through professiondtarning that will, for example,
Expand knowledge of learners.

m Access online resources such as structured colnlsgs, and podcasts addressing child
development, social and cognitive learning theang brain research.

Strengthen analysis and reflection on practice.

s Work with a coach or other colleague to learn howlan and implement developmentally
appropriate instruction and learning activities.

m Invite peers to observe in class or share a vidselband use feedback to better meet learner
needs.
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Core Proposition 1: Teachers are committed to students and their learning.

1.2 LEVEL 2

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding of how
students develop and learn.

Level 2, Developing

Teacher implements some developmentally appropriate instructional strategies.

Teacher sometimes supports multiple ways for students to input information, retrieve information, and
demonstrate understanding.

Performance- ) . , .
Level Teacher sometimes connects learning to needs and events present in students’ lives and the world.
Descriptors Teacher sometimes uses his or her understanding of and familiarity with social learning theory,
child and adolescent development theory, and cognitive sciences to form decisions about how to
plan and provide instruction.
m  Teacher refers to developmental theory and age-appropriate strategies but rarely integrates this
information into lesson planning and implementation.
Critical m Teacher recognizes that learners have different preferences and strengths for demonstrating
Attributes learning but typically plans one activity for all students to engage with the content.
m Teacher occasionally includes connections to real-life experiences that motivate students to engage
in the learning process.
All instruction and practice in the teacher’'s mathematics classroom for the day is worksheet-driven.
When designing centers for the butterfly unit for her kindergarten class, the teacher includes
activities requiring fine motor skills beyond the capacity of many students.
el m  As a beginning-of-class warm-up, the teacher asks students to share with their group something they
Examples did over the weekend but does not connect this activity with the lesson that followed.

m  When teaching students to compare and contrast the characteristics of two pieces of music, the
teacher does not model the use of a graphic organizer to assist students in assimilating the
knowledge.

Implications for Professional Learning Use understanding of social and cognitive learning theories to better
(LTl Rie A O B T o [ = ole Risflel s (0 understand variations in development that can guide work with
Develop the ability to learners.

Teaching practice is advanced through professiondarning that will, for example,
Expand knowledge of learners.

m Access online resources, such as structured colnsgs, and podcasts addressing child
development, social and cognitive learning theany brain research.

m Use formal and informal means of eliciting feedbfokn students on how well learning
activities meet their needs as learners.

Strengthen analysis and reflection on practice.

m  Work with a coach or other colleague to learn howlain and implement developmentally
appropriate instruction and learning activities.

m Invite peers to observe in class or share a vidselband use feedback to better meet learner
needs.
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Core Proposition 1: Teachers are committed to students and their learning.

1.2 LEVEL 3

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding of how

students develop and learn.

Level 3, Effective

Teacher implements developmentally appropriate instructional strategies.

Teacher consistently supports multiple ways for students to input information, retrieve information, and
demonstrate understanding.

Performance- . . . . . -
Level Teacher consistently supports students in connecting learning to needs and events present in their lives
Descriptors and the world.

Teacher frequently uses his or her understanding of and familiarity with social learning theory,

child and adolescent development theory, and cognitive sciences to form effective decisions

about how to plan and provide instruction.

m Teacher actively seeks out and develops learning experiences that are developmentally appropriate
and relevant to students’ lives.

Critical m  Recognizing how diverse learners process information and develop skills, the teacher incorporates
Attributes multiple approaches to learning and seeks resources that engage a range of learner preferences.

m  The teacher engages learners in a variety of learning experiences that capitalize on their
developmental strengths and support areas for growth.

m Anearly childhood teacher establishes a learning station where students are asked to order a group
of objects from smallest to largest so she can determine which students are in the preoperational
stage (possibly creating two groups, one small and one large), or moving toward concrete
operational thinking involving the correct ordering of all objects.

m At the beginning of the course, a science teacher provides direct instruction to his students on
strategies for taking combination notes using words, numbers, and pictures to represent the

- concepts he is presenting.
Eg:z;plz s The teacher provides visuals of food lines and recordings of radio reports and music, as well as

excerpts from personal diaries of individuals who lived during that era, to help students understand
the Great Depression.

m  For a culminating project, the art teacher proposes a subject for student art but allows students to
choose the media they want to use to represent the subject.

m At the beginning of her unit on weather, a teacher shares a story about her sister's experience in
Hurricane Katrina and then asks her fourth graders to think about a time they were in a violent storm
and share their example with a partner.

Implications for Professional Learning Use a deep understanding of learning theories to design and
LTl Rie A O B T e [ = ole el s implement experiences that are responsive to learners’ complex
Develop the ability to developmental needs.

Teaching practice is advanced through professiondtarning that will, for example,
Strengthen analysis and reflection on practice.

m Examine practice to see how well it addresses ézarnarieties of developmental needs.
Build collaborative skills to support learners’ conplex development.

m  Work in professional learning teams to extend krealgk of learner development.
Build skill in personalizing and customizing learnng.

m Engage learners in generating ideas for multiplgswa achieve, and demonstrate achievement
of, a particular outcome or set of outcomes.

m Engage in a cycle of coaching focused on improdagjgn and practice of personalized learning.
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Core Proposition 1: Teachers are committed to students and their learning.

1.2 LEVEL 4

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding of how students
develop and learn.

Level 4, Distinguished

Teacher implements developmentally appropriate strategies and modifies them for effective use on the
basis of the social and developmental characteristics of the group of students being taught.

Teacher consistently supports multiple ways for students to input information, retrieve information, and

Performance- demonstrate understanding on the basis of knowledge of student strengths.
Level Teacher frequently and consistently makes connections between learning and students’ lives and the
Descriptors world.

Teacher frequently uses his or her deep understanding of and familiarity with social learning
theory, child and adolescent development theory, and cognitive sciences to form highly effective
decisions about how to plan and provide instruction to optimize learning for students.

m  Taking into account the specific developmental needs and characteristics of her students, the
teacher creates relevant and challenging learning experiences.

m  Recognizing how diverse learners process information and develop skills, the teacher incorporates
multiple approaches to learning and seeks resources that engage a range of learner preferences.

The teacher collaborates with students to help them understand and analyze their learning needs.

The teacher facilitates learners in choosing approaches that will be effective for them and produce
quality work.

Critical
Attributes

m  Ascience teacher provides a scenario to students that requires them to work together in teams to
solve the problem and determine the best way to share their solution with the rest of the class.

m  Ateacher plans to provide multiple project options and allow each student to select the one that best
supports his or her approach to learning.

A teacher has students determine various ways that they will demonstrate accomplishment of unit
goals.

Possible
Examples

m In addition to the class goals for the fifth-grade geology unit, students are asked to develop an
additional learning goal of relevance to them with a plan on how they would show they had met the
goal.

Implications for Professional Learning Use a deep understanding of learning theories to design and
LTl Rie A O B T e = ole el s implement experiences that are responsive to learners’ complex
Develop the ability to developmental needs.

Teaching practice is advanced through profession&arning that will, for example,
Expand knowledge of learner diversityand its implications for adjusting instruction.

m Interact with parentsl and local communities taiihe resources that can be used to increase
relevancy and learner engagement.

Strengthen analysis and reflection on practice.

m Share practices related to particular groups ohla with colleagues and use feedback to better
meet specific learner needs.

Build skill in problem solving to ensure the achievement of learner outcomes.

m Draw on learner input to structure learning oppaittes that allow for student choice and
autonomy in their learning and in how they dematstproficiency.

Build skill in personalizing and customizing learnng.

m  Work with colleagues to design and test variougetis for high-level achievement for learners
with particular needs.
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Core Proposition 1: Teachers are committed to students and their learning.

STANDARD INDICATOR 1.3

CLASSROOM CLIMATE

The teacher creates a respectful environment thatrpvides opportunities for equitable
participation and supports students in developing psitive dispositions toward learning.

As stewards for the interests of students, accaimgdl teachers are vigilant in ensuring that alllpup
receive their fair share of attention, and thasésabased on real or perceived ability differences,
handicaps or disabilities, social or cultural backmnd, language, race, religion, or gender do istod
relationships between themselves and their studéhis, however, is not a simple proposition.
Accomplished teachers do not treat all studenke alor similar treatment is not necessarily eqi@nato
equitable education. In responding to differencasray students, teachers are careful to countenfaite
inequities and avoid favoritism. This requires dlwwened alertness to such matters and is diffidolt

we have only modest knowledge of human differeaeeshow best to respond to them. Hence,
accomplished teachers employ what is known ab@ftdctual and effective practice with diverse greup
of students while striving to learn more about Hiegt to accommodate those differences.

The teacher supports the development of the whuolé, enodeling dispositions and employing
approaches that extend learning beyond the cogrifipacity of students. Teachers are concerned with
their students’ self-concepts, with their motivatiavith the effects of learning environment on peer
relationships, and with the development of charaetspiration, and a sense of personal resporigibili
and civic virtues. These aspects of the student-eitapt as they are in their own right—also are
essential to intellectual development. Proficieaichers consider students’ potential in this broa€lese
when making decisions about what and how to teaxknell as how they will create a climate that is
open to, and affirming of, each learner’s challengied contributions.

(Adapted from NBPTSWhat Teachers Should Know and Be Able tpD®)

Maine Schools for Excellence 22



Core Proposition 1: Teachers are committed to students and their learning.

Key Elements of Teacher Practice Related to Standdrindicator 1.3
m Structuring the learning environment to supportitedple participation by all students
m Treatment that may not be similar but is equitadeording to student needs
m Creating a collaborative environment that fostaggport among students and with the teacher

m  Modeling and facilitating respectful dialogue tantributes to a safe environment for
intellectual risk taking

m Addressing the noncognitive competencies of salfidence, motivation, perseverance, and a
sense of personal responsibility

m  Communicating high expectations and the belief shadents can learn and accomplish
challenging learning goals

Questions for Reflection and Planning

= What am | doing to orchestrate a collaborative mmrment where students have opportunities to
learn how to work with peers and gain the confidetactake intellectual risks?

= What will | do to communicate high expectations dtirstudents?

m How do linstill in my students the importance e$pectful discourse and model how this is
accomplished?

m How do | establish in my students a desire and @agien for the development of strong
character, healthy self-concept, aspirations, asehae of personal responsibility?
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Core Proposition 1: Teachers are committed to students and their learning.

1.3 LEVEL1

Standard Indicator 1.3. Classroom Climate. The teacher creates a respectful environment that provides opportunities

for equitable participation and supports students in developing positive dispositions toward learning.

Level 1, Ineffective

Teacher does not treat all students respectfully.

Teacher does not encourage students to participate and provides few or no opportunities for them to do
so. Opportunities allow certain students or groups to participate more actively than others.

Performance- Teacher does not model or support students in developing noncognitive competencies, such as self-
Level confidence, motivation, and an acceptance of personal responsibility.
Descriptors Teacher does not encourage students to accomplish challenging learning goals or encourage students to

persevere in challenging situations.

Teacher does not plan for student participation or plans for extremely limited participation that
focuses on allowing a few students to participate voluntarily.

Teacher is disrespectful toward students or insensitive to their social, emotional, or academic needs.
Teacher offers little to no opportunities for student collaboration or interaction.
Teacher employs no strategies or systems to ensure that all students participate, or students’ body

Critical language indicates their hesitancy to participate and share thinking.
Attributes m The teacher disregards disrespectful interactions among students.
Teacher's focus is solely on academic learning, with little to no emphasis on developing noncognitive
competencies.
m  Teacher demonstrates a lack of commitment to the learning.

m  Ateacher uses a sarcastic tone and tells a student, “Well, ANYONE would know that!”
m  Some students refuse to work with other students and the teacher does not intervene.
m  Students roll their eyes at a classmate’s idea; the teacher does not respond.
Possible m  Ateacher says to a student, “This is too hard for you. You don't have to do it.”
Examples .

A teacher accepts sloppy or incomplete work from students with no encouragement or direction to
revise.

m The teacher tells students that they are doing a lesson because “The district says this is what you
need to learn.”
il o s el Facilitate learner contributions to developing a safe, respectful, and
collaborative learning environment.

(adapted from InTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Build skills in facilitating learner interaction.

m Use structured input (e.g., workshops, in-persoontine courses, webinars) to learn and practice
conflict resolution, restorative discipline, culilly responsive classroom management).

m Observe colleagues who demonstrate effective eleneémespectful classroom environments,
followed by debriefing.

Strengthen analysis and reflection on the impact ahe classroom environmenbn student
collaboration and participation.

=  Work with a coach to gather data and examine & [&f student participation and the
collaborative nature of the classroom and its impacstudent learning.
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Core Proposition 1: Teachers are committed to students and their learning.

1.3 LEVEL 2

Standard Indicator 1.3. Classroom Climate. The teacher creates a respectful environment that provides opportunities
for equitable participation and supports students in developing positive dispositions toward learning.

Level 2, Developing

Teacher treats all students respectfully.

Teacher encourages some students to participate and provides some opportunities for them to do so.
Opportunities allow certain students or groups to participate more actively than others.

Performance- Teacher inconsistently models and supports students in developing noncognitive competencies such as
Level self-confidence, motivation, and an acceptance of personal responsibility.
Descriptors Teacher inconsistently encourages students to accomplish challenging learning goals and to persevere in

challenging situations.

Teacher plans for student participation but uses a limited range of strategies that do not ensure
equitable participation. Few or no strategies to encourage reluctant students are included.

m The interactions between students and teacher and student to student are generally respectful with
occasional moments of disrespect that may not be addressed by the teacher.

m  Teacher makes attempts to include all students but has no formal structures to ensure or track
Critical equitable participation.
Attributes Teacher addresses disrespectful behavior, but students do not always respond to the redirection.
Teacher misses opportunities to make appropriate personal connections with students.

Teacher occasionally provides opportunities for collaboration among students, but expectations for
student involvement may be unclear.

m  As the teacher monitors group work, he hears one of the students say, “That is a really stupid idea.”
He tells the group that he is hearing disrespectful talk but does not directly model or assist with
correcting the behavior.

As students work with a partner to reflect on the learning, one of the partners does most of the talking.
After several students were misbehaving in line, the teacher takes recess away from the entire class.

Though some students complain that the assignment was too hard and they did not understand it,
the teacher tells them to “keep trying” as they work on the independent mathematics assignment.

m  Students are asked to collaborate in small groups without structures or group rules on the
expectations for individual contributions.

Possible
Examples

Ll gl o s el Facilitate learner contributions to developing a safe, respectful, and

collaborative learning environment.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through profession&arning that will, for example,
Build skills in facilitating learner interaction.

m Use structured input (e.g., workshops, in-persoontine courses, webinars) to learn and practice
conflict resolution, restorative discipline, cultilly responsive classroom management, and so on.

m Observe colleagues who demonstrate effective elenaémespectful classroom environments
followed by debriefing.

Strengthen analysis and reflection on the impact ahe classroom environmenbn student
collaboration and participation.

= Work with a coach to gather data and examine & k& student participation and the
collaborative nature of the classroom and its impacstudent learning.

Build skills in developing learner autonomy.

m Utilize strategies that will provide structures grdtocols to encourage student accountability for
equitable participation in collaborative learniriigations.
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Core Proposition 1: Teachers are committed to students and their learning.

1.3 LEVEL 3

Standard Indicator 1.3. Classroom Climate. The teacher creates a respectful environment that provides opportunities

for equitable participation and supports students in developing positive dispositions toward learning.

Level 3, Effective

The teacher treats all students respectfully and insists that all students treat each other with respect.

Teacher encourages most students to participate and provides multiple opportunities for them to do so.
Opportunities are structured to support reluctant students in participating.

Performance- Teacher consistently models and supports most students in developing noncognitive competencies such
Level as self-confidence motivation, and an acceptance of personal responsibility.
Descriptors Teacher consistently encourages nearly all students to persevere in challenging situations and

accomplish challenging learning goals.

Teacher plans various ways for all students to participate, ensuring equitable participation for
most students. Strategies to encourage reluctant students are included.

m Interactions between the teacher and students, and among students, are respectful and sensitive to
one another’s social, emotional, and academic needs.

m  The teacher addresses instances of disrespectful talk and behavior and follows through on
consequences when students do not respond.
m Teacher employs multiple strategies and systems to ensure that all students have the opportunity to
Critical participate and students’ body language indicates their willingness to do so.
Attributes m  Students are regularly given opportunities to share thinking with their peers and collaborate on
learning tasks in a variety of ways.
m  Teacher and students encourage one another’s efforts and celebrate one another’s
accomplishments.

m Teacher models the dispositions and expectations for producing quality work and encourages and
supports students to improve when expectations are not being met.

The teacher and students give full attention to the speaker.
A teacher tells students, “In this classroom, we do not call each other names.”
A teacher greets students at the door and acknowledges them personally as class begins.

As students struggle with the assignment, the teacher is heard saying, “I know this is challenging.
Learning is hard work—just think about what we have been working on during the last three days
and use that to help you. You will figure it out.”

A teacher tells students, “Partner A, you have 90 seconds to share and then partner B will have the
same amount of time to respond to your ideas. | will signal when time is up.”

A teacher encourages students to help one another and accept help from one another.

A teacher engages the class in a group cheer after he announces, “Abdi’s entry is a finalist in the
district art contest!”

m  Ateacher shares product descriptors or rubrics and exemplars to help students understand the
attributes of quality work for a particular assignment.

Possible
Examples

Implications for Professional Learning Collaborate with learners and colleagues to foster safe, respectful, and
LTl RTe AT B T e [ = ole sl elis ) rigorous classroom and school learning environments that promote
Develop the ability to student responsibility.

Teaching practice is advanced through profession&arning that will, for example,
Build skills in facilitating learner interaction.

= Work with colleagues to examine and improve practiat supports accountable talk among
learners.
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Core Proposition 1: Teachers are committed to students and their learning.

Strengthen analysis and reflection on the impact ahe classroom environmenbn student
collaboration and participation.

= Work with a coach to gather data and examine W& [&f student participation and the
collaborative nature of the classroom and its impacstudent learning.

m Share practice with colleagues to give and redeigdback on strategies to support learner
engagement in collaborative discussions.

Build skills at developing learner autonomy.

m Utilize strategies that will provide structures grdtocols to encourage student accountability for
equitable participation in collaborative learniniyations.

m Engage in learning to use self-assessment strateggromote individual and group
responsibilities.
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Core Proposition 1: Teachers are committed to students and their learning.

1.3 LEVEL 4

Standard Indicator 1.3. Classroom Climate. The teacher creates a respectful environment that provides
opportunities for equitable participation and supports students in developing positive dispositions toward

learning.

Level 4, Distinguished

Teacher treats all students respectfully and insists that all students treat each other with respect.

Teacher encourages nearly all students to participate and provides multiple opportunities for them to do
so. Opportunities are structured to ensure equitable participation by all students.

Teacher consistently models and supports nearly all students in developing noncognitive competencies

E:\r/'zrmance- such as self- confidence, motivation, and a sense of personal responsibility.
Descriptors Teacher consistently encourages nearly all students to persevere in challenging situations and
accomplish challenging learning goals. Teacher helps students develop self-efficacy.
Teacher plans various ways for all students to participate, ensuring equitable participation for all
students. Highly effective strategies to encourage reluctant students are included, and students
encourage each other to participate.
m Interactions between the teacher and students, and among students, reflect a genuine concern and
regard for the well-being of one another.
m  Teacher and students hold all members of the classroom community accountable for respectful
interactions.
fical m  Teacher employs multiple strategies and systems to ensure that all students have the opportunity to
2;::‘;3&3 participate and students’ body language indicates their eagemess to do so.
Students regularly collaborate with one another and monitor the effectiveness of that collaboration.
Teacher and students encourage one another's efforts and celebrate one another’s
accomplishments.
m  Teacher engages students in setting the expectations for producing quality work and encourages
and supports students to improve when expectations are not being met.
A teacher inquires about a student’s piano recital she gave over the weekend.
When assisting peers with a learning task, students are heard giving prompts and asking one
another questions rather than stating the answer.
m  Students are heard helping each other during group work and making sure all students have
opportunities to share in the discussion.
Possible m  Astudentis heard telling another student, “That wasn’t a cool thing to say to Connor. You should go
tell him you're sorry.”
Examples

m The teacher’s body language remains neutral as she responds to an incorrect response with “You're
on the right track. Take a look at the last two sentences in the paragraph one more time.”

m  Teacher tells a student, “Good for you—you were able to finish your writing assignment without any
help! What do you think made that successful for you?”

m  Students use a rubric to monitor the amount of effort they are putting into their individual and group
work.

Implications for Professional Learning Use a deep understanding of learning theories to design and
LTl Rie A O K= T e = ole R el s implement experiences that are responsive to learners’ complex

Develop the ability to developmental needs.

Teaching practice is advanced through profession&arning that will, for example,

Build skills in facilitating learner interaction.

m  Work with colleagues to examine and improve practi@at supports accountable talk among
learners.
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Core Proposition 1: Teachers are committed to students and their learning.

Strengthen analysis and reflection on the impact ahe classroom environmenbn student
collaboration and participation.

m Share practice with colleagues to give and redeiedback on strategies to support learner
engagement in collaborative discussions.

m Engage in action research, individually or collatively, to examine the impact of the learning
environment on individual responsibility for behavand quality work.

Build skills at developing learner autonomy and inérdependence.

m Engage students in identifying and developing stimes and protocols to encourage student
accountability for equitable participation in cdlt@ative learning situations.

m Engage in learning to use self-assessment strateggromote individual and group
responsibilities.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

STANDARD INDICATOR 2.1

SUBJECT KNOWLEDGE

The teacher demonstrates an understanding of how knavledge and skills in his or her subject
domain are created, organized, and linked to thosef other disciplines as appropriate.

Teachers in command of their subject understarglltstance—factual information as well as its @ntr
organizing concepts—and the ways in which new kedg is created, including the forms of creative
investigation that characterize the work of scheokard artists.

Physics teachers know about the roles played bgthggis generation and experimentation in physics;
mathematics teachers know the modes of justifingto substantiating mathematical claims; art teash
understand how visual ideas are generated and coicated; history teachers know how historians use
evidence to interpret past events; and Englisthieraaunderstand the relationships among reading,
writing, and oral language; teachers know how temck children’s comments and answer their questions
in ways that build the vocabulary and conceptuavidedge that correlate to grade-level reading. Many
special education teachers have a slightly diffeoeientation—focusing on skill development as they
work to help moderately and profoundly handicapgedients achieve maximum independence in
managing their lives.

Understanding the ways of knowing within a subjedarucial to the teacher’s ability to teach studda
think analytically. Critical thinking does not oadn the abstract, for the thinker is always reasgn
about something. Proficient teachers appreciatéutidamental role played by disciplinary and
interdisciplinary thinking in developing rich, caqtual subject-matter understandings. They are
dedicated to exposing their students to differemtli@s of critical thinking and to teaching studdats
think analytically about content.

Teachers represent the collective wisdom of ouucelland insist on maintaining the integrity of the
methods, substance, and structures of disciplikiaowledge. In the face of pressures to portray
knowledge in weak and diluted forms, they remaimfiTheir role, however, is not just to reinforbe t
status quo. Rather, appreciative of the fact thexet are multiple perspectives and interpretatioesch
discipline, accomplished teachers encourage stademfuestion prevailing canons and assumptions to
help them think for themselves.

All accomplished teachers, regardless of the afj®eo students, are charged with teaching student
about content, and in order to do so, they mustemgite its complexity, richness, and its connetitm
other disciplines. Teachers must possess such kdgwlif they are to help their students developdrig
order thinking skills—the hallmark of accomplishtedching at any level. Being able to engage
elementary school children in the broad array tjexts they can profitably come to appreciate makes
elementary school practice especially challenglings does not imply that fourth-grade teachers khou
have the same command of biology as high schotddydeachers. It does, however, mean that they
have an understanding of science that allows tlepnesent basic precepts to their students anabinte
them to the joy of discovering—and thinking aboutte-hatural world of which they are a part.

(Adapted from NBPTSWhat Teachers Should Know and Be Able todpo 10-1}
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Key Elements of Teacher Practice Related to Standdrindicator 2.1

m Understanding factual information and organizingaapts of a particular subject and ability to
explain it clearly to students

m Appreciating how content-specific knowledge is teda—hypotheses, experiments, gathering of
evidence, justification of claims, etc.

m Planning and implementing instruction designedngage students in thinking critically and
analytically about content

m Maintaining the integrity of the methods and stwwetof disciplinary knowledge

m Encouraging multiple perspectives and interpretatio

Questions for Reflection and Planning

m  What are the big ideas and essential questions@mzkptual understanding | want my students
to take away from this learning opportunity?

= What opportunities are there for integrating reggdimriting, listening, or speaking strategies with
the content | am teaching?

m Have | identified the essential academic langubhgeis key to understanding and
communicating about this content?

m  What meaningful connections to other disciplineghhi make when teaching this content?

= How will | introduce and encourage students to @ersmultiple perspectives and
interpretations, question prevailing beliefs ansuagptions, and think analytically about the
content?
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.1 LEVEL1

Standard Indicator 2.1. Subject Knowledge. The teacher demonstrates an understanding of how knowledge and

skills in his or her subject domain are created, organized, and linked to those of other disciplines as appropriate.

Level 1, Ineffective

Teacher rarely addresses central organizing concepts as well as factual information.
Statements of content include many errors. Essential questions are not posted or referred to.
Teacher does not include reading, writing, listening, or speaking strategies, academic language, or

E:rz)lrmance- connections to other disciplines.
Vi
Descriptors Teacher does not encourage alternative perspectives or interpretations.
Teacher does not plan and integrate instruction or activities to highlight cross-curricular
connections.
Teacher’s instruction does not make reference to central organizing concepts or essential questions.
Teacher's instruction is limited to sharing basic factual information and vocabulary, some of which
may be inaccurate.
Critical m  Teacher does not involve students in using appropriate literacy skills to make sense of the content or
Attributes connect other disciplines.
Teacher does not recognize content-specific prerequisite relationships.
Teacher presents a singular perspective on the content.
m  During a unit on the Civil War, the focus of instruction is on memorizing names, dates, and places
with little to no emphasis on underlying causes of the war.
m  Ateacher has the students copy dictionary definitions of unit vocabulary with little emphasis on
contextual understanding.
Possible A teacher corrects a student by saying, “That is a square, not a rectangle.”
Examples m  Ateacher engages students in an ecology unit on biomes without asking students to locate them on

globes or maps.

m  Students are asked to complete a research paper without having learned how to paraphrase and cite
references.

m  Ateacher presents fractions using only a circular model.

Ll gl o s el Use a broad repertoire of representations of content that promotes

accurate understanding of content and learners’ higher order thinking.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,

Deepen knowledge in content area.
m Read journals in the content area.

m Access and process frameworks for building leatr@ademic language (e.g., journals, books,
Internet).

m Engage in a structured course or workshop to thgidywnderstand the content Standard
Indicators for your grade level and subject.
Strengthen analysis and reflection on current cont& knowledge.

m ldentify your own content-related strengths andkmeases and work with content area
colleagues or specialists to create and implemenvf@ssional development plan.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.1 LEVEL 2

Standard Indicator 2.1. Subject Knowledge. The teacher demonstrates an understanding of how knowledge and

skills in his or her subject domain are created, organized, and linked to those of other disciplines as appropriate.

Level 2, Developing

Teacher periodically addresses central organizing concepts, as well as factual information.

Most statements of content are accurate. Essential questions are communicated and/or referred to but
are not clearly tied to content of instruction.

Performance- Teacher sometimes includes reading, writing, listening, and speaking strategies and academic language
Level or makes appropriate connections to other disciplines.
Descriptors Teacher encourages some alternative perspective and interpretations but does not provide students the

opportunity to think analytically about the content.

Teacher occasionally plans and integrates instruction and activities to highlight cross-curricular
connections but may not always do so successfully.

m Teacher’s instruction references some central organizing concepts and essential questions, but
students are not asked to consider their relevance or connections to the learning activities.

Teacher’s instruction is limited to sharing basic factual information that is mostly accurate.

Critical m Teacher sometimes involves students in using appropriate literacy skills to make sense of the
Attributes content and academic vocabulary.

Teacher makes a few connections other disciplines, but some relationships may be unclear.
Teacher sometimes fails to recognize necessary content-specific prerequisite relationships.
Teacher does not place importance on the generation of multiple perspectives.

A teacher gives students a list of vocabulary words and asks students to highlight them in the text.

A teacher implements instruction on area and perimeter separately without making connections
between the two concepts.

m A preschool teacher reads a narrative about a boy and the snow but does not make any connections
to the story when the children are on the snowy playground.

m  Ateacher begins instruction in decimals before students have fully grasped the concept of place
value of whole numbers.

m  While teaching about global warming, the teacher gives students an article that provides only one
point of view and does not invite students to share differing views.

Possible
Examples

Implications for Professional Learning Make content more comprehensible for learners using a broad
LTt Rie IS O B T to = ole CRisilel s (L) repertoire of representations of content that promotes accurate
Develop the ability to understanding of content and learners’ higher order thinking.

Teaching practice is advanced through professiondtarning that will, for example,
Deepen knowledge in content area.
m Read journals in the content area.

m Access and process frameworks for building leatr@ademic language (e.g., journals, books,
Internet).

m Engage in a structured course or workshop to thgitywnderstand the content Standard
Indicators for your grade level and subject.

Strengthen analysis and reflection on current contg knowledge.

m ldentify your own content-related strengths andkmeases and work with content area
colleagues or specialists to create and implemenbf@ssional development plan.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Expand professional connections in the content area

m Interact with colleagues at conferences and primfieabdevelopment sessions to learn and apply
new developments in content.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.1 LEVEL 3

Standard Indicator 2.1. Subject Knowledge. The teacher demonstrates an understanding of how knowledge and

skills in his or her subject domain are created, organized, and linked to those of other disciplines as appropriate.

Level 3, Effective

Teacher clearly and consistently addresses central organizing concepts, as well as factual information.
Statements of content are accurate.

Essential questions are posted or referred to and clearly tied to content of instruction.

Performance- Teacher regularly integrates reading, writing, listening, and speaking strategies, academic language, and
Level connections to other disciplines, as appropriate for the student learning goals for the lesson.
Descriptors Teacher encourages multiple perspectives and interpretations, questioning prevailing beliefs and

assumptions, and supports students in thinking analytically about content.

Teacher consistently plans and integrates instruction and activities to highlight cross-curricular
connections.

m Teacher accurately and effectively communicates concepts, processes, and knowledge in the
discipline and uses vocabulary and academic language that is clear and appropriate for learners.

m During instruction, the teacher makes intentional and purposeful connections between the learning
activity and overarching essential questions.

m  Teacher seeks out ways to represent content knowledge to learners by presenting diverse
Critical perspectives that engage learners in understanding, questioning, and analyzing ideas.

AR m Teacher recognizes the importance of the content-specific prerequisite skills and relationships that
are key to student understanding and considers them when planning and implementing instruction.

m Teacher considers how literacy strategies can be incorporated into instruction to help students
access information and communicate understanding.

m Teacher makes intentional and meaningful connections to other disciplines, as appropriate to student
learning.

m  When presenting three-dimensional geometry, the teacher emphasizes precise use of geometric
terms and attributes, as well as multiple models (shapes, nets, real-world objects), to guide students
toward understanding the academic vocabulary and key concepts.

m As the lesson begins, the students copy the day’s objective into their science journals and discuss
with a partner how the objective fits with the essential questions of the unit of study.

m  As students share opinions on the current events article, the teacher probes the class: “Do you agree
or disagree? Why? What do we know about the source of this information? Does that change
Possible anyone’s thinking?”

Examples m Inaunit on shadows, the early childhood teacher finds narrative and information texts that include
shadows, sets up a shadow area in the classroom where children can use a flashlight and various
objects, and comments on the shadows children see on the playground.

m  During writing instruction, the teacher refers students to the anchor chart of big ideas about
persuasive writing and the specific characteristics of this type of writing.

m  Ateacher models and carefully monitors student practice in using metric measurement tools in
preparation for an upcoming STEM project.

Implications for Professional Learning Make content more comprehensible for learners using a broad
LTt Rie IR O B T o = ole CRisilel (L) reperrtoire of representations of content that promotes accurate
Develop the ability to understanding of content and learners’ higher order thinking.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Teaching practice is advanced through professiondtarning that will, for example,
Deepen knowledge in content area.

m Continue to stay current with content through reggournals and blogs, online resources,
attending presentations in the content area.

m Join colleagues in a subject area book study.
Strengthen analysis and reflection on current contet knowledge.

m Share content related practice with colleaguesuaeccoaching to improve content representation
for learner understanding.

Expand professional connections in the content area

m Interact with colleagues at conferences and prmfieabdevelopment sessions to learn and apply
new developments in content.

m Collaborate with others to expand content knowlesigg keep up with changes in the discipline.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.1 LEVEL 4

Standard Indicator 2.1. Subject Knowledge. The teacher demonstrates an understanding of how knowledge and
skills in his or her subject domain are created, organized, and linked to those of other disciplines as appropriate.

Level 4, Distinguished

Teacher clearly and consistently addresses central organizing concepts, as well as factual information.

Statements of content are accurate and structured around essential questions, which are clearly and
directly related to student learning outcomes.

Teacher regularly integrates reading, writing, listening, and speaking strategies and academic language,

Performance- and students are enabled to independently make connections to other disciplines as appropriate for their
Level learning goals for the lesson.
Descriptors

Teacher encourages multiple alternative perspectives and interpretations, questioning prevailing beliefs
and assumptions, and supports students’ metacognition in continually deepening their analysis of content.

Teacher consistently plans and integrates instruction and activities to highlight cross-curricular
connections in ways that give students a rich, nuanced understanding of connections.

m  Teacher accurately and effectively communicates concepts, processes, and knowledge in the
discipline, with clear connections to student learning outcomes.

m  Teacher makes intentional and purposeful connections between the learning activity and overarching
essential questions and frequently asks students to do so as well.

m  Teacher provides and encourages multiple perspectives on aspects of the content that engage
Critical learners in questioning prevailing beliefs and analyzing ideas to deepen understanding.

Attributes m  Teacher probes for student understanding of the content-specific prerequisite skills and relationships
and considers this information when planning and implementing instruction.

m  Teacher incorporates the use of literacy strategies throughout instruction to help students access
information and communicate understanding.

m  Students identify and communicate meaningful connections they are making to other disciplines as
appropriate to their learning.

m To bring closure to each lesson, a teacher has students partner up to share or reflect in journals
about the connection between the overarching concepts they are learning and the current lesson
outcome.

m  During instruction, a teacher is heard saying, “John, that is an excellent point. Class, share with a
neighbor how that supports the overall purpose of this unit we are studying.”

m  When the concept of hydraulic fracturing comes up in a geology unit, one of the students suggests
Possible that it might be a good topic upon which to organize and implement a debate on the pros and cons of
Examples the process.

m  In preparation for a class debate, a science teacher provides instruction and practice in the literacy
skills of using reputable sources of information, making precise and knowledgeable claims, and
forming logically sequenced supporting reasons with evidence.

m A music teacher supports the history unit on World War Il by preparing a series of music from the
time period and asking students to discuss how the music was influenced by the war and vice versa.

Implications for Professional Learning Make content more comprehensible for learners using a broad
Ll Rie R PAS O B T e = ele Risflelis (L) repertoire of representations of content that promotes accurate
Develop the ability to understanding of content and learners’ higher order thinking.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Teaching practice is advanced through professiondtarning that will, for example,
Deepen knowledge in content area.

m Continue to stay current with content through reggournals and blogs, online resources,
attending presentations in the content area.

m Join colleagues in a subject area book study.
Strengthen analysis and reflection on current contet knowledge.

m Identify your own content-related strengths andkmeases and work with content area
colleagues or specialists to create and implemenbf@ssional development plan.

m Share content related practice with colleaguesuarccoaching to improve content representation
for learner understanding.

Expand professional connections in the content area

m Interact with colleagues at conferences and primfieabdevelopment sessions to learn and apply
new developments in content.

m Collaborate with others to expand content knowlesigg keep up with changes in the discipline.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

STANDARD INDICATOR 2.2

PEDAGOGICAL CONTENT KNOWLEDGE

The teacher creates learning experiences that makiee discipline accessible and meaningful for
learners to ensure mastery of the content.

Knowledge of subject matter is not synonymous Witbwledge of how to reveal content to students so
they might build it into their systems of thinkingccomplished teachers possess what is sometimes
called “pedagogical content knowledge.” Such un@eding is the product of wisdom acquired about
teaching, learning, students, and content. It sietuknowledge of the most appropriate ways to ptese
the subject matter to students through analogiespmors, experiments, demonstrations, and
illustrations. Subject- specific knowledge alsdlimes an awareness of the most common
misconceptions that students hold, the aspectshégiwill find the most difficult, and the kind$ o

prior knowledge, experience, and skills that stusiehdifferent ages typically bring to the learmpiof
particular topics. Proficient science teachers gaample, know that some students have misconeeptio
about gravity that can influence their learning] qmoficient art and music teachers know that young
children arrive at school at various stages of nitgtwith respect to eye-hand coordination. Teashese
this knowledge of their students to structure indion that facilitates further development.

Knowledgeable teachers are aware that both stegttamd inductive learning have value. That is,
although it is useful to teach students about dmeepts and principles that scholars have generatéé
various disciplines, it also is valuable to engsiyglents in learning by discovery, where they thedves
search for problems, patterns, and solutions. &eaff teachers help students learn to pose problems
and work through alternative solutions, in additiorteaching them about the answers that others hav
found to similar problems.

The posing and solving of problems on their owoeistral to the development of true understanding by
students—moving far beyond the rote memorizatioiacts, the easy manipulation of formulas, or teilé
playing of a musical scale. Teaching for understamdequires students to integrate aspects of kebyd
into their habits of thinking, rather than simptpre fragmented knowledge bits. It also means legrio
think in a nonlinear way, approaching issues fraffieient angles, weighing multiple criteria and
considering multiple solutions. Furthermore, untierding involves the ability to apply such knowledg
to problems never before encountered by teachgiudent. In the eyes of the proficient teacher,
“knowledge” is not conceived narrowly as a loweseleform of understanding. Instead, teachers
recognize that the questions they pose and thegoédthey provide are key to promoting higher order
critical thinking skills.

Thus, subject-specific pedagogical knowledge isanoag of tricks, but a repertoire of representatitat
combines instructional techniques with subject erdtt ways that take into account the mix of stugen
and school contexts that confront the teacher. Subfect-specific teaching knowledge embodies a way
of reasoning through and solving the problemsahiae in the daily work of teachers. Professional
teachers’ instructional repertoires also includevidedge of available curricular resources such as
primary sources, models, reproductions, textboolesgteachers’ guides, videotapes, computer
software, and musical recordings. Their commitnteriearning about new materials includes keeping
abreast of technological developments that havdi¢atjons for teaching; for example, how to engage
students in the rapidly expanding field of digtethnology, as well as how to use this technology t
enhance their own teaching. Thus, able teachepsdwgeent with the growing body of curricular
materials—including literature available througbittprofessional organizations—and constantly
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Core Proposition 2: Teachers know the subjects they teach and how to teach those

subjects to students.

evaluate the usefulness of those materials ondbis bf their understanding of curriculum theoffy, o
students, of subject matter, and of the schooll&ational aims and their own.

(Adapted from NBPTSWhat Teachers Should Know and Be Able tpdpo11-12

Key Elements of Teacher Practice Related to Standdrindicator 2.2

Knowledge of which aspects of the subject matt@mtphasize and the most appropriate ways to
present the subject matter to students

Understanding that both teacher-directed and stwitlegcted learning have value
Utilizing both structured and inductive learning
Awareness of common misconceptions and ways teeaddhem

Helping students learn to pose problems, weighipialtriteria, and consider alternative
solutions

Understanding that student learning involves thityako apply knowledge to problems never
before encountered

Knowledge of available curricular resources andrétb keep current with the growing body of
curricular materials and instructional tools anchteologies

Questions for Reflection and Planning

Am | incorporating a variety of strategies that appropriate for the content | am teaching and
that are engaging and relevant for students?

Do | incorporate both teacher-directed and stud@etted learning opportunities in my
classroom?

Have | identified questions and learning experisrtbat will be challenging and have students
apply higher order thinking skills?

Have | considered which resources will provide asde the learning for students with different
needs?

Have | thought about common misconceptions abauttimtent and how | will prepare for that?

Am | keeping current with new technologies, tostsategies, and resources related to the content
| am teaching?
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.2 LEVEL1

Standard Indicator 2.2. Pedagogical Content Knowledge. The teacher creates learning experiences that make the

discipline accessible and meaningful for learners to ensure mastery of the content.

Level 1, Ineffective

Teacher does not use a variety of content-appropriate instructional strategies nor those that extend
student thinking beyond the knowledge and comprehension levels such as open-ended probing,
redirection, and reinforcement.

Performance- Teacher uses no tools, resources, representations, or approaches—or only the most basic ones—and
Level presents the subject matter in ways that support few or no students in building bridges between what they
Descriptors know and can do with new learning.

Teacher is unaware of common misconceptions or does not plan for ways to address them.

Teacher relies on known curricular materials and is resistant to the adoption of new materials or
teaching methods.

Teacher uses inappropriate strategies for the discipline.

Teacher does not extend student learning beyond the knowledge and comprehension levels or
engage them in applying critical thinking skills.

m Teacher's use of instructional resources is limited to basic tools, such as textbooks and worksheets,

ztl::giltes even when more variety would benefit student learning.
m  Students respond in ways that highlight misconceptions, but the teacher does not recognize or
address these instances.
m Teacher does not stay current on strategies, materials, tools, or resources for enhancing student
learning of the content.
m  The physical education teacher lectures students about proper throwing technique for most of the
class period, leaving only a few minutes for students to practice the skill.
m  During the read-aloud, the teacher limits the discussion to the recalling of details with questions such
as “What is the rabbit’s name?” “Where is he going?” “What did his mom ask him to do?”
Possible m During instructional time, the U.S. history teacher routinely assigns students to read a chapter and
Examples answer the end-of-section questions.

m  Although several students reply “10” to the problem “5 squared” on the mathematics quiz, the
teacher marks it wrong but does not recognize or address this misconception with students.

m Foradiscussion on the different kinds of apples, the preschool teacher brings photos of apples
instead of bringing real fruit to show the children.

Implications for Professional Learning Identify and adapt curriculum materials and instructional strategies to
LTl RTe I PAS O B T e [ = ol el connect with learner needs and support learners in understanding and
Develop the ability to applying the content.

Teaching practice is advanced through professiondarning that will, for example,
Expand skill in creating and adapting learning expeences.

m Observe classrooms or videos of classrooms thaehagbropriate strategies for addressing the
content and higher order thinking skills and deflppractice with colleagues.

m Engage in a structured course or workshop to thgitgwinderstand the appropriate content-
specific instructional strategies for your gradd aobject level.

Strengthen analysis and reflection on the plan andesign of content-specific learning experiences.

m |dentify your own content-related strengths andkmeases and work with content area
colleagues or specialists to create and implemenvf@ssional development plan.

m  Work with a coach or colleague to develop lessamgbnd curriculum units to build
understanding of appropriate content-specific sgias and resources.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.2 LEVEL 2

Standard Indicator 2.2. Pedagogical Content Knowledge. The teacher creates learning experiences that make the
discipline accessible and meaningful for learners to ensure mastery of the content.

Level 2, Developing

Teacher employs a limited range of teacher-directed content-appropriate instructional strategies and
occasionally those that extend student thinking beyond the knowledge and comprehension levels, such as
open-ended probing, redirection, or reinforcement.

Teacher uses a limited range of common tools, resources, representations, and approaches, presenting

Performance- the subjept matter in ways that support some students in building bridges between what they know and

Level can do with new learning.

Descriptors Teacher is aware of some common misconceptions and sometimes plans for ways to address
them.

Teacher adopts curricular materials that are mandated or shared by fellow faculty members but
does not independently seek out information on new curricular materials or teaching methods.

Teacher uses a limited range of strategies.

Teacher occasionally extends student learning beyond the knowledge and comprehension levels or
engages them in applying critical thinking skills.

m  Teacher uses provided instructional resources and occasionally seeks out additional resources to
supplement instruction.

Critical
Attributes m  Teacher is aware of common misconceptions but does not always recognize or address them in
instruction.

m In addition to provided instructional materials, the teacher uses some ideas and materials shared by
colleagues to remain current on strategies, materials, tools, or resources for enhancing student
understanding of the content.

m A science teacher uses visuals such as slide presentations to supplement her lecture but rarely
engages students in hands-on experiments.

m In the unit on substance abuse, the teacher focuses on the health effects and statistics but does not
ask students to expand their thinking to consider social aspects, such as the impact of substance

Possible abuse on families, communities, and health care resources.
Examples m  While adding fractions, students add the numerators and the denominators and the teacher explains

the procedure but does not explain why.

m  Foravocabulary lesson on food, the French teacher shares with students a menu from a French
restaurant she found online.

Implications for Professional Learning Identify and adapt curriculum materials and instructional strategies to
LTl Rike AR O B T o [ & ole el (0 connect with learner needs and support learners in understanding and
Develop the ability to applying the content.

Teaching practice is advanced through professiondtarning that will, for example,
Expand skill in creating and adapting learning expéences.

m  Observe classrooms or videos of classrooms thaehaggbropriate strategies for addressing the
content and higher order thinking skills and ddtpiactice with colleagues.

m Engage in a structured course or workshop to thgidywinderstand the appropriate content-
specific instructional strategies for your gradd aobject level.

Maine Schools for Excellence 42



Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

m  Work with teams within and across grade levelsoimgare representations of content and
evaluate their effectiveness for learners.

Strengthen analysis and reflection on the plan andesign of content-specific learning experiences.

= |dentify your own content-related strengths andkmeases and work with content area
colleagues or specialists to create and implemenbf@ssional development plan.

s Coplan and coteach with a specialist or experieteacher to learn new strategies for developing
and implementing rigorous and relevant learningeengnces.

Strengthen analysis and reflection on the use ofrategies and resources.

m Use feedback and reflection on learner performémewaluate effectiveness of materials and
strategies.

Expand knowledge of resources to support teachingnd learning in the content area.

m Access and apply content resources and instru¢traegies from multiple sources (e.g.,
books, journals, Internet) to build meaningful esgEntations and address learner misconceptions.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.2 LEVEL 3

Standard Indicator 2.2. Pedagogical Content Knowledge. The teacher creates learning experiences that make the

discipline accessible and meaningful for learners to ensure mastery of the content.

Level 3, Effective

Teacher uses a variety of teacher-, and sometimes student-, directed, content-appropriate instructional
strategies, as well as those that result in extending student thinking beyond the knowledge and
comprehension levels, such as open-ended probing, redirection, or reinforcement.

Teacher uses a broad range of tools, resources, representations, and approaches most appropriate to the

Performance- subject matter, presenting the subject matter in ways that support most students in building bridges
Level between what they know and can do with new learning.
Descriptors

Teacher is aware of and plans for ways to address common student misconceptions.

Teacher expands knowledge of curricular resources, new materials, methods, and technological
developments and uses them effectively to enhance teaching and engage students.

Teacher uses a variety of appropriately challenging content-specific strategies and resources.

Teacher extends student thinking through the use of multiple representations and experiences such
as analogies, metaphors, experiments, demonstrations, and illustrations.
m The teacher uses problems or questions to guide student practice in applying critical thinking skills in
Critical the content area.

Attributes m Teacher anticipates and is alert for misconceptions and areas of content that students typically find
difficult and intentionally addresses them throughout instruction.

m  Teacher actively seeks out new ideas and tools and makes an effort to remain current in enhancing
student understanding of the content.

m Inastudy of habitats, students have to work in groups to illustrate a food web and then act out or
explain the impact that the removal or addition of a specific organism might have on the sustainability
of the web.

m Tobegin a unit on the Great Depression, a teacher shows a variety of photographs, reads a personal
account from a diary, and shares several newspaper headlines from the time period and then asks
the students to reflect on what they see as similar to and different from life today.

m Inauniton colors, an early childhood teacher uses narratives, informational text, paint samples
(from the paint store), posters, food, packaging, animals, clothing, and the like to expose children to
the wide variety of colors in the world, introduces terms such as *hue” and “tint”; provides white and
black paint so children can experiment and discover how the primary and secondary colors can be
Possible changed; and uses a box of crayons to explain individual colors names and how they connect to the
Examples environment.

m Inintroducing the concept of what to do with remainders in division, the fourth-grade teacher begins
the lesson by asking students in groups of four how they would share fi e brownies and then
facilitates a student discussion of the responses and the thinking that led to their solution.

m  Ateacher reviews his learning activities with a reference to high-level “action verbs” and rewrites
some of the activities to increase the challenge level.

m In anticipation of student misconceptions about the properties of air, the teacher holds up a drinking
glass and asks, “What do you think will happen when this is put upside-down in the fish tank?”

m Intheir study of modern art, the teacher arranges for a virtual field trip through New York’s
Metropolitan Museum of Art.

Implications for Professional Learning Expand and refine purposeful and deliberate creation and adaptation of
(Lt RTe A O B2 T e = ole el ) materials and strategies to meet various learner needs and promote
Develop the ability to independent learner inquiry.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Teaching practice is advanced through professiondtarning that will, for example,
Expand skill in creating and adapting learning expéences.

m  Work with colleagues to identify resources and aesie to support high-level learning for all
learners.

m Try out and use feedback (from colleagues and ataylen the use of strategies to scaffold
learners’ independent use of content area knowladdeprocesses.

Strengthen analysis and reflection on the plan andesign of content-specific learning experiences.

m Coplan and coteach with a specialist or experieteacher to learn new strategies for developing
and implementing rigorous and relevant learningeeences.

Strengthen analysis and reflection on the use ofrstegies and resources.

m Use feedback and reflection on learner performémewaluate effectiveness of materials and
strategies.

Expand knowledge of resources to support teachingnd learning in the content area.

m Access and apply content resources and instrut¢traegies from multiple sources

(e.g., books, journals, Internet) to build meaningépresentations and address learner
misconceptions.

m Integrate new resources into instruction from uasisources that illustrate new developments in
the field or applications in the content.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.2 LEVEL 4

Standard Indicator 2.2. Pedagogical Content Knowledge. The teacher creates learning experiences that make the
discipline accessible and meaningful for learners to ensure mastery of the content.

Level 4, Distinguished

Teacher employs a balance of teacher- and student-directed content-appropriate strategies, such as
open-ended probing, redirection, and reinforcement, to improve the quality of student responses. Teacher
supports nearly all students in using questioning to elicit elaboration from one another.

Teacher uses a broad range of tools, resources, representations, and approaches most appropriate to the

Performance- subject matter, presenting the subject matter in ways that support nearly all students in building bridges
Level between what they know and can do with new learning.
Descriptors Teacher is aware of and plans for ways to address common student misconceptions.

Teacher expands knowledge of curricular resources, new materials, methods, and technological
developments; uses them effectively to enhance teaching and engage students; and contributes
to the development of new materials and shares this knowledge with colleagues.

m  The teacher uses problems or questions to facilitate students’ independent use of methods of inquiry
and guide them in critiquing processes and conclusions using evidence appropriate to the discipline.

m The teacher stimulates student reflection on connecting prior with new knowledge and encourages
student autonomy in examining new concepts in their relationship to their growing base of content
knowledge.

m  The teacher fosters students’ abilities to independently identify issues or problems of interest in or

across content areas and engages them in using critical thinking skills in the content area to explore
possible solutions, actions, or answers.

m  Teacher anticipates and is alert for misconceptions and areas of content that students typically find
difficult and intentionally addresses them throughout instruction.

m  Teacher actively seeks out new ideas and tools, contributes to the design of new resources, and
takes effective steps to remain current in enhancing student understanding of the content.

Critical
Attributes

m The fourth-grade teacher encourages students to use multiple approaches to solve the mathematics
problem and uses these different approaches to facilitate a discussion in which the connections
between and among the approaches is made explicit.

m  Working in teams, students in the advanced placement history class are assigned one of the
Supreme Court justices and asked to make a prediction about how the justice would vote on an
upcoming decision and justify that decision using prior knowledge about that justice, citing evidence
from previous decisions in the career of the justice and other factors, using a variety of sources.

m  This year, the middle school social studies teacher has taken one of the units and moved to a
project-based learning approach in which each project team identifies a topic of interest to pursue
using provided guidelines and begins by writing a contract that clearly defines everyone’s roles,
responsibilities, and contributions to the project, and students are held to the contract.

m  To supplement her own knowledge, the teacher routinely asks for student input about areas that are
confusing to them to help her identify and gain their assistance in addressing misconceptions.

m This year, the high school science teacher has begun using the drawing component of Google Docs
online collaborative brainstorming sessions that provide students with opportunities to work together
to develop ideas and express them visually.

Possible
Examples

Implications for Professional Learning Expand and refine purposeful and deliberate creation and adaptation of
(LTl Rie AN O B T lo [ ole Risfel s maaterrials and strategies to meet various learner needs and promote
Develop the ability to independent learner inquiry.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Teaching practice is advanced through professiondtarning that will, for example,
Expand skill in creating and adapting learning expéences.

m Access and process media and multimedia resouraedémonstrate varied, complex, and
applied approaches to learning (e.g., problem-hasgdiry-based, project-based), observe
classrooms and videos that model these approaahasiebrief with colleagues

Strengthen analysis and reflection on the plan andesign of content-specific learning experiences.

m Coplan and coteach with a specialist or colleaguese innovative approaches and strategies for
developing and implementing rigorous and releveatring experiences.

Strengthen analysis and reflection on the use ofrategies and resources.

m Evaluate the impact of strategies and resourcesuntent learning and identify possible

improvements through examining student work andtelg feedback from students and critical
friends.

Expand knowledge of resources to support teachingnd learning in the content area.

m Access and apply content resources and instrut¢traegies from multiple sources

(e.g., books, journals, Internet) to build meaningépresentations and address learner
misconceptions.

m Integrate new resources into instruction from aeggarof sources that illustrate new
developments in the field or applications in thateaot.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

STANDARD INDICATOR 2.3

GOAL-FOCUSED PLANNING

The teacher plans instruction rich in higher orderthinking to meet clearly identified goals and
objectives for student learning.

Accomplished teachers know about planning instouettidentifying and elaborating educational goals
and objectives, developing activities that will ndgiyely engage students, and planning for variwags
to assess students’ attainment of those goals lgjadtives.

Purposeful planning includes determining learnibgectives with both required content standards and
curriculum and knowledge of students in mind. Thgatives should reflect important learning,
including both factual and procedural knowledge emaceptual understanding. The instructional plan
often will include specific thinking and reasonisills, as well as collaboration and communication
strategies. During planning, the teacher is furthgrdful of potential cross-disciplinary links thaight

be made during the lesson.

Teaching is a purposeful activity that is directetard certain desired learning. Therefore, esthlrip
instructional outcomes entails identifying exaatliyat students will be expected to learn; the ougopm
describe not what students will do, but what thdylearn. Decisions regarding activities and rases
included in the instructional plan are driven bg tearning outcomes. With these outcomes in mhmal, t
teacher will plan engaging activities within appiiafe social and physical organizational structtines
facilitate higher order thinking. The teacher wantensure that all students are supported toward
meeting rigorous learning goals.

Experienced teachers do not all plan alike. Someadavrite elaborate plans prior to teaching, hgvin
automated their planning through years of expedenclassrooms. Other teachers plan in detail
(e.g., creating individual educational plans foeapl education students). No matter what formn tfiedl
plans take—accomplished teachers can clearly &tetheir goals for students and how they plan to
support their students toward reaching these goals.

(Adapted from NBPTSWhat Teachers Should Know and Be Able tpfd5, Charlotte Danielson’s
2013 Framework for Teaching. 17, and INTASC Learning Progressions 1.0, p. 35
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Key Elements of Teacher Practice Related to Standdrindicator 2.3
m  Knowledge of content standards and curriculum
m Identification of learning outcomes that reflecs@tial learning

m Addressing conceptual understanding as well asiitapbfactual and procedural knowledge
during planning

m Production of clear and sequenced lesson andtanitgres to advance learning
m Instruction designed to facilitate cognitive engageat and higher order thinking from students

m Consideration of students’ needs to acquire anctipeastrategies for collaboration and
communication

m Scaffolding instruction to support all studentghiair attainment of rigorous goals and objectives

m Aligning various opportunities for assessment atistit progress toward learning goals and
objectives

Questions for Reflection and Planning
m  What essential learning outcomes are importartided students, at this time?
m How is the learning aligned with the approved aultim and standards?

= How will | clearly communicate the intended leaigniio students and check to see that they
understand the expectations?

m How will these instructional activities and resasdacilitate cognitive engagement and higher
order thinking from my students?

s What do I typically do to plan and prepare for efifee scaffolding of information within
lessons?

m Are my learning objectives, assessments, and tegdiategies aligned to support students’
learning?
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.3 LEVEL1

Standard Indicator 2.3. Goal-Focused Planning. The teacher plans instruction rich in higher order thinking to meet

clearly identified goals and objectives for student learning.

Level 1, Ineffective

Learning objectives are not posted/communicated to students. The focus of the lesson is unclear. Few
students demonstrate that they understand the learning objectives through classroom discussion or in

their work.
Eg\grmance- Teacher never provides higher order learning opportunities for students through questioning strategies
Descriptors and assignments.
Lesson and unit plans are not completed by the teacher or plans lack standards-based goals and
learning objectives for students, learning tasks, and higher order thinking.
m  Outcomes are unclear or are activities rather than outcomes.
m  Students are unaware of the intended learning.
Critical m  Outcomes lack rigor, do not reflect essential learning, or are not suitable for a number of students.
Attributes m  Outcomes are not aligned with the approved standards and curriculum.
m Lesson structure does not provide a clear and engaging sequence of activities with connections
among the objective, activities, and assessment.
m The outcomes for the U.S. history lesson are all based on demonstrating factual knowledge.
The seventh-grade science unit on cells exclusively consists only of lessons where students copy
notes from the board, followed by labeling diagrams on worksheets and a quiz requiring students to
Possible match cell parts to their function.
Examples m The fifth-grade music teacher has written on the whiteboard: “Today’s learning target: Group singing

of The Star-Spangled Banner.”

m  When asked what they are learning, the students talk about the activity but are unable to make a
connection to the learning objective.

Implications for Professional Learning Plan instruction on the basis of learning outcomes that reflect essential
Lt RTe A O K2 T e & el el ) learning and activities that engage students and support them in
Develop the ability to attaining those outcomes.

Teaching practice is advanced through professiondtarning that will, for example,
Build knowledge of resources for planning.

m Access district curriculum or grade-level contaangards to guide the setting of learning
outcomes.

m Consult with a colleague in your grade and conteed and specialists on determining
appropriate learning outcomes and learning adiiti

= Work with a mentor or invite a colleague to provfdedback on instructional plans.
Expand knowledge and skill in creating challengindearning experiences.

m Join a study group on the Common Core or otheegel and career-ready standards and use the
knowledge to adapt instructional plans.

m Use grade-level or subject area meetings to seslbfek on appropriate levels of challenge and
support for learners.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.3 LEVEL 2

Standard Indicator 2.3. Goal-Focused Planning. The teacher plans instruction rich in higher order thinking to meet

clearly identified goals and objectives for student learning.

Level 2, Developing

Learning objectives are posted/communicated at the beginning of the lesson but not clearly tied to
instruction or revisited during the lesson.

Some students demonstrate that they understand the learning objectives through classroom discussion
Performance- and in their work.

Level Teacher sometimes provides higher order learning opportunities for students through questioning
Descriptors strategies and assignments.

Lesson and unit plans include standards-based goals and learning objectives for students.

Teacher develops an instructional plan that sometimes includes higher order thinking but may
contain some inappropriate goals and objectives for student learning.

m  The teacher uses the provided standards and curriculum materials to identify learning objectives but
outcomes are generally written with low expectations and do not communicate the required rigor.

Critical m Lesson structure provides an identifiable sequence of activities with connections among the
Attributes objective, activities, and assessment.

Learning activities are moderately challenging.
Outcomes and activities are appropriate for some students.

m The eighth-grade ELA lesson plan includes evidence cited from the text to support students’
responses; but little attention is given to evidence from the text during the lesson.

m  The posted learning objective in the fifth-grade mathematics class states “be able to order fractions
and mixed numbers from lowest to highest quantity”; the lesson and practice only involve converting
between improper fractions and mixed numbers.

Possible m  Students are able to read the learning objective from the board but are not able to explain what it
Examples means and how it is related to the activity that they are doing.

m The second-grade teacher, during his language arts block, uses questioning techniques to prompt
higher order thinking, but students respond in one-word or short responses and are not able to
elaborate on their thinking.

m During a unit on dinosaurs, the preschool teacher repeatedly asks children the names of each
dinosaur while they are creating habitats for small plastic dinosaurs in the sand table.

Implications for Professional Learning Regularly plan and provide higher order learning opportunities that are
Lol RTe AT B T e = ole sl elks 0 based on clearly communicated, standards-based learning objectives
Develop the ability to that support all students.

Teaching practice is advanced through professiondtarning that will, for example,
Build knowledge of resources for planning.

m Access district curriculum or grade-level contaangards to guide the setting of learning
outcomes.

m Consult with a colleague in your grade and conteed and specialists on determining
appropriate learning outcomes and learning activiti

s Keep notes on lesson plans to guide real-time adgres and future planning.
Expand knowledge and skill in creating challengindearning experiences.
= Join a study group on the Common Core or otheegel and career-ready standards and use the
knowledge to adapt instructional plans.
m Use grade-level or subject area meetings to seslbfek on appropriate levels of challenge and
support for learners.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.3 LEVEL 3

Standard Indicator 2.3. Goal-Focused Planning. The teacher plans instruction rich in higher order thinking to meet

clearly identified goals and objectives for student learning.

Level 3, Effective

Learning objectives are posted/communicated, drive instruction, and are revisited during the lesson. Most
students demonstrate that they understand the learning objectives through classroom discussion and in
their work.

Planned learning experiences support student interaction with the content and with one another.
Teacher regularly provides higher order learning opportunities for students through questioning and

Performance- discussion strategies and assignments. Higher order questions are aligned to lesson objectives and
Level scaffold student learning.
Descriptors . . . .

Lesson and unit plans are aligned with approved curriculum and standards.

Teacher develops an instructional plan that consistently includes higher order thinking, provides

a variety of learning tasks that require the students to construct understanding, and contains

appropriate, standards-based goals and objectives for student learning.

Outcomes represent essential learning, high expectations, and rigor.
Outcomes represent a range of types: factual knowledge, conceptual understanding, reasoning,
social interaction, management, and communication.

m  The teacher plans and sequences learning experiences with meaningful connections among the

Critical objective, activities, and assessment, making the content relevant to students.
Attributes m  The design and implementation of the learning activities results in students working at higher levels
of thinking.

m  The instructional plan for the lesson or unit is well structured and scaffolded and allocates time
reasonably.

m In his lesson on rhythmic patterns, a music teacher’s planned sequence includes having students
mark and study a simple score as a group, practice the rhythm in small groups using student
leadership, and then chant as a whole group before adding the notes to put all of the aspects
together.

Possible m  Afourth-grade teacher has multiple learning outcomes and challenging activities for her mathematics
Examples students based on individual needs.

m  Ateacher develops several assessment options that would show accomplishment of the learning
objective and then sequences the learning activities to prepare to students to demonstrate their
learning.

Implications for Professional Learning Expand the role and responsibility of learners to collaborate in planning
(LTt RTe A O B T e = ole el and personalizing their higher order learning opportunities based on
Develop the ability to clearly identified standards.

Teaching practice is advanced through professiondtarning that will, for example,

Expand knowledge and skill in creating challengindearning experiences.
= Join a study group on the Common Core or otheegel and career-ready standards and use the
knowledge to adapt instructional plans.

m Access structured input (e.g., workshops, in-persaline courses, webinars, social media) in the
discipline areas to build skill in creating chaljgmg learning experiences, including the use of
technology.

m Use grade-level or subject area meetings to selbfek on appropriate levels of challenge and
support for learners.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

2.3 LEVEL 4

Standard Indicator 2.3. Goal-Focused Planning. The teacher plans instruction rich in higher order thinking to meet

clearly identified goals and objectives for student learning.

Level 4, Distinguished

Learning objectives are posted/communicated, drive instruction, and are revisited during the lesson. Most
students can identify the learning objectives and relate them to learning activities.

Planned learning experiences support student interaction with the content and with one another.
Teacher regularly provides higher order learning opportunities that are aligned to learning objectives and

Performance- skillfully scaffolded as students’ understanding advances throughout the lesson.
Level Lesson and unit plans are aligned with approved curriculum and standards.
Descriptors

Teacher develops an instructional plan that consistently includes multiple opportunities for higher
order thinking, includes a variety of learning tasks that require the students to construct
understanding, and reflects rigorous, clearly described, standards-based goals and objectives for
student learning.

Outcomes are rigorous, reflect essential learning, and are connected to previous and future learning.

Outcomes represent a range of types: factual knowledge, conceptual understanding, reasoning,
social interaction, management and communication and are differentiated to encourage individual
students to take educational risks.

m The teacher plans for a variety of appropriately challenging resources and activities that are

Critical differentiated for students in the class.
Attributes m  Learning experiences connect to other disciplines and result in students working at higher levels of
thinking.

m The teacher plans and sequences learning experiences with strong connections among the
objective, activities, and assessment, making the content relevant to student.

m  Students plan, implement, and monitor personal learning goals.

m  The learning outcomes of a middle school language arts lesson include that students be able to
defend their interpretation of a fairy tale with evidence from the text as well as their experience with
stories they had previously read from the same genre.

m  When asked, “What are you working on today?” a student in a high school Spanish class states, “We
need to identify the characteristics of cognates and pattern and similarities of English and Spanish
cognates. Sam and | have our hypothesis and are using it to categorize the words on this list; later
we'll have to explain our reasoning to defend our choices.”

m  As part of her unit of study, a teacher provides a list with a variety of challenging activities from which
students may choose. The activities are based on input and suggestions from students.

Possible m Inastudy of sinking and floating, the preschool teacher includes large items that float and small

Examples items that sink for experiences in the water table and works with students to make a chart of items
that float and sink and compare their attributes. On another day, the teachers leads a discussion
about children’s experience swimming and brings various flotation devices to show how sinking and
floating can be affected and why it is so important to wear a flotation device if one does not know
how to swim.

m  An English teacher plans and coordinates his historical fiction unit with the history teacher, using
literature related to the period and settings studied concurrently in history class.

m  Ateacher guides her seventh graders to set personal learning goals related to the content objectives
for the fourth quarter.

Implications for Professional Learning Expand the role/responsibility of learners to collaborate in planning and
LTl Rie PSS O B g lo = fole | Rislel s L0 personalizing their own higher order learning opportunities based on
Develop the ability to clearly defined standards.
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Core Proposition 2: Teachers know the subjects they teach and how to teach those
subjects to students.

Teaching practice is advanced through professiondtarning that will, for example,
Build skill in supporting learner ownership and regonsibility for learning.

m  Work with colleagues to strengthen ability to waerith learners in personalizing learning goals
and experiences.

m Participate in or take a leadership role in teaamping of ways to build learner readiness for
independent goal-setting, implementing, and moimigor

Strengthen analysis and reflection on the impact gblanning.

m Engage learners in reflecting on meeting challepgimals and use this input to support higher
level learning.

m Analyze patterns in learner choice to identify reeft additional resources to support student
learning.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

STANDARD INDICATOR 3.1

MANAGING CLASSROOM ROUTINES AND EXPECTATIONS

The teacher establishes an organized and efficiel#arning environment that involves and engages
all students, maximizes learning time, and enhancesudent learning in a variety of individual and
group settings.

Teachers know how to manage groups of studentsy. diteeresponsible for establishing the routines and
procedures that will allow for efficient transiti®and productive learning time. In addition toaéit

use of time, a quality instructional program ugbzspace so that it is accessible, has well-orgédniz
materials, and has inviting spaces where studamsvork alone, in small groups, and with the teache
Cognizant of the power of student ownership in ngargaa productive learning environment, teachers
work with students to determine the social normsvhich students and teachers act and interactingelp
students learn to adopt appropriate roles and nsgpitities for their own learning and that of thpeers.
This includes teaching students to work indepengavithout constant direct supervision by a teacher

Teachers have developed systems for overseeingcthesrooms so that students and teacher alike can
focus on learning. They use strategies that infleestudents to make good choices, rather thantbaes
attempt to control student behavior. This involestablishing and teaching clear rules and procedure
and using strategies that focus on preventing rislier. This is supported by the development of a
planned hierarchy of interventions that emphagieashing self-responsibility, resulting in a systeim
discipline based on responsibility rather than phiment. Discipline and management techniques vary,
and no one system has been proven most effectesgcd] proficient teachers consider the desired
learning results, their knowledge of their studemd the social context, and their own prior exg@e in
selecting management strategies.

Understanding that a community of learners bringether a variety of learning styles and persadgalit
accomplished teachers are flexible in their apgrdaarranging both the physical and social stmestwf
the classroom to support each student in main@iclesssroom standards of conduct and maximizing
engagement whether they are working as part afge lelass, as a small group, or as individualss Thi
intentional approach to establishing a learningrenwnent where students can feel that they are
successful members and contributors to the comsnohiearners is an essential prerequisite to stisde
academic success.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, p. 14
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Core Proposition 3: Teachers are responsible for managing and monitoring student

learning.

Key Elements of Teacher Practice Related to Standdrindicator 3.1

Smooth functioning of routines and procedures
Little or no loss of instructional time
Students playing an important role in establisking carrying out the routines

Students knowing what to do and where to movergel@roup, small-group, and individual
settings

Clear standards of conduct that may be posted@meel to during a lesson
Teacher awareness of student misconduct and cemisietlow-through in addressing it

Positive reinforcement

Questions for Reflection and Planning

What routines and procedures will | need to esthtdind reinforce in the classroom to maintain
an efficient and productive learning environment?

How will I work with my students to establish, comnicate, and maintain these expectations,
including consequences for adherence and nonadieeagrd the development of self-
responsibility?

Have | allowed students ample time to practicerthutines and procedures before holding
students accountable for applying them indepengentl

Am | clear and consistent in reinforcing, remindiagd redirecting students on these
expectations?

Have | considered how the materials and transitionsived in a particular lesson will need to be
managed in order to maximize learning time?

What plans and expectations have | establishemitdime transitions such as the beginning and
end of class time?

What will | need to do to ensure student succedssahance learning and engagement in settings
and groupings that are less teacher-directed?

Does the physical arrangement of my classroom sufip®learning and allow all students to see
and hear the teacher and one another and allow seetand hear all students as they work?

How might | vary the physical arrangement, groupirand seating structure of my classroom on
the basis of goals for student learning?
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.1 LEVEL1

Standard Indicator 3.1. Managing Classroom Routines and Expectations. The teacher establishes an organized and

efficient learning environment that involves and engages all students, maximizes learning time, and enhances
student learning in a variety of individual and group settings.

Level 1, Ineffective

Teacher uses limited classroom management techniques. Techniques used may not be age- or situation-

appropriate.
Students need continual redirection when asked to work independently and in small groups, which is
Eerfolrmance- infrequent. Disruptions are common and often lead to lost learning time.
eve
Descriptors Classroom norms, rules, and routines are not evident.

Teacher does not alter the social and physical organizational structure of the learning environment
according to the content or student needs.

m  Teacher is unaware of student behavior and disruptions or students are unresponsive to teacher
attempts at addressing the behavior.

m There is frequent off-task behavior from students who are not working directly with the teacher.
Critical m  Transitions within the classroom are disorganized and much of the instructional time is lost.
At m Ateacher states, “You are late. We have rules about that, right? Now please sit down.”
m  Established procedures for distributing and collecting materials are not apparent.
m  Desks are arranged in rows or in tables with a fixed seating arrangement that may not allow all
students to clearly see or hear the instruction.
m  While providing whole-group instruction, the teacher ignores a disruptive group of students who are
talking and laughing at what another student is showing them on his cell phone.
m The teacher’s guided reading lesson is frequently interrupted by students with questions about the
directions for the literacy centers in which they are to be working.
Possible m  Students move about the room socializing with peers for 10 minutes while the teacher checks
Examples homework at the beginning of class.

Students wait in long lines to gather materials for the art project.

The desks are almost always arranged in rows or include student workspaces that face away from
the teacher.

Implications for Professional Learning Develop skills in establishing and monitoring clear routines,
Lol RTe I PASI O B T e = ole il elis ) procedures, and expectations for productive learners behavior in a
Develop the ability to variety of group settings and structures.

Teaching practice is advanced through professiondtarning that will, for example,
Build skills in establishing rules, routines, and gpectations for classroom behavior.

m Use structured input (e.g., workshops, in-persoontine courses, webinars) to learn and practice
strategies for establishing, modeling, and consilteeinforcing clear classroom rules and
routines.

m Observe colleagues who demonstrate effective dassmanagement, followed by debriefing.
Strengthen ability to reflect and analyze responsée student behaviors.

s Work with a coach to gather data and examine stuzigmavior issues and disruptions and
develop a repertoire of effective strategies ahteearchy of interventions.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.1 LEVEL 2

Standard Indicator 3.1. Managing Classroom Routines and Expectations. The teacher establishes an organized and
efficient learning environment that involves and engages all students, maximizes learning time, and enhances
student learning in a variety of individual and group settings.

Level 2, Developing

Teacher shows basic use of classroom management techniques. Teacher applies mostly simple
techniques with little adaptation to student needs or classroom events.

Students have trouble working independently and in small groups and need frequent redirection.

E:;f;lrmance- Disruptions sometimes lead to lost learning time.
Descriptors Classroom norms, rules, and routines are in place but not implemented consistently.
Teacher sometimes alters the social and physical organizational structure of the learning environment, but
only when a problem or conflict necessitates the adjustment.
m Teacher is aware of student behavior and disruptions and attempts to address such behaviors by
employing one or two strategies for student redirection, with inconsistent follow-through.
m  Teacher must frequently stop instruction to address behaviors of students who are not working
directly with the teacher.
Critical m The teacher writes the rules with little to no student input and only refers to them when they are
. broken by the students.
Attributes . N o . .
m  Routines for transitions and materials distribution are evident, but students are not consistently
independent nor efficient in accomplishing them.
m  Teacher establishes work groups and seating arrangements that are adjusted infrequently and
usually to address behavior or personality issues.
m  Ateacher uses the established signal for students to be quiet and give their full attention but begins
giving directions before all students have stopped talking.
m A 15-minute, small-group strategy lesson lasts for 25 minutes because the teacher has to leave the
group several times to redirect students who are working on other activities.
m  The teacher uses designated materials managers to get the materials for the science experiment, but
: the materials are not organized in a way for students to easily get them, resulting in confusion at the
Possible : . . )
Examples materials table and loss of instructional time.

m  Students spend seven minutes socializing with peers at the beginning of class time while the teacher
confers with one student, after which the teacher states, “It's time for everyone to get going on our
daily warm-up prompt that is listed on the board.”

m Ateacher “swaps” the seat of a misbehaving student with one in another group, even though
students are halfway through their group project.

Implications for Professional Learning Develop skills in establishing and monitoring clear routines,
LTl RTe A O R T e = ele sl elks ) procedures, and expectations for productive student behavior in a
Develop the ability to variety of group structures.

Teaching practice is advanced through professiondtarning that will, for example,
Build skills in establishing rules, routines, and gpectations for classroom behavior.

m Use structured input (e.g., workshops, in-persoontine courses, webinars) to learn and practice
strategies for establishing, modeling, and consilteeinforcing clear classroom rules and
routines and develop students’ social and emoticoipetencies to improve academic
outcomes.

m Observe colleagues who demonstrate effective dassmanagement, followed by debriefing.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Strengthen ability to reflect and analyze responsée student behaviors.

m  Work with a coach to gather data and examine stusktmavior issues and disruptions and

develop a repertoire of effective strategies ahteearchy of interventions that meet the needs of
all students.

m For high-need students, develop a system of raiaferto change negative behaviors such as
behavior tracking charts and individualized rewards
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.1 LEVEL 3

Standard Indicator 3.1. Managing Classroom Routines and Expectations. The teacher establishes an organized and

efficient learning environment that involves and engages all students, maximizes learning time, and enhances
student learning in a variety of individual and group settings.

Level 3, Effective

Teacher uses of a variety of classroom management techniques that are developmentally and
situationally appropriate.

Most students are able to work independently and in small groups, and there are few disruptions.

Performance- . . o . I
ol Classroom norms, rules, and routines are well established, maintaining the effectiveness of learning time.
Descriptors Rules are implemented consistently.
Teacher frequently alters the social and physical organizational structure of the learning environment
according to the content and student needs.
m Teacher is aware of productive and nonproductive student behavior and uses a mix of verbal and
nonverbal cues to reinforce and redirect individual and group behavior as needed.
m  The teacher frequently uses positive and reinforcing language to guide and maintain the classroom
management system.
m  With few exceptions, students remain on task when the teacher must focus directly on the learning
Critical needs of individuals and small groups within the classroom.

At m  Teacher involves students in establishing classroom rules and expectations and refers to them when
reinforcing or redirecting student behavior.

m  Routines and procedures for transitions and materials distribution are clearly modeled and
communicated before students move through learning activities and the physical classroom.

m The physical organization of the class is arranged thoughtfully and adjusted appropriately to match
student groupings and learning tasks.

m  During a whole-class discussion, the teacher moves to stand next to two students who are engaging
in off-task behavior as he continues to listen and respond to a student who is sharing an idea with
the group.

m The teacher starts each day with a whole class Morning Meeting using positive teacher language to
set the tone for learning and reminding students of the expectations for behavior as they work
together.

m  Students in the resource room gather materials and work quietly in partnerships on assigned tasks
until it is their turn to complete a science experiment with the teacher.

m  When students begin talking over one another during a class discussion, the teacher points to the
classroom rules and states to the class, “One voice, many listeners.”

When the class efficiently transitions from a whole-group activity to individual work, the teacher says,
“Every one of you got down to work in less than a minute. That's the best we’ve done since the
beginning of the year!”

m  The teacher has taught and reinforced how to take turns talking as a prerequisite skill before asking
students to work together and solve the mathematics problem.

m The teacher uses a problem-solving conference to reinforce a student's use of a positive behavior he
is learning by naming the specific helpful behaviors she noticed and asking him what he noticed.
They then agree on strategies to help him continue that behavior.

m  The teacher asks students to arrange desks in a large circle before beginning the Socratic seminar
on the focus text.

Possible
Examples

Rt cisoices e (et Expand strategies for facilitating student involvement in establishing

and maintaining an efficient and productive learning environment.

(adapted from InTASC Learning Progressions 1.0)
Develop the ability to
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Teaching practice is advanced through professiondtarning that will, for example,
Refine skills in establishing rules, routines, an@xpectations for classroom behavior.

m Collaborate with colleagues to learn and practicegies that focus on developing students’
self-responsibility and the social and emotionahpetencies needed to work well with others
and make good choices within the various classmparameters and structures.

m Observe and share strategies with colleagues &letpihg students to develop a set of social
skills: cooperation, assertion, responsibility, @etf-control as ways to proactively assist stuslent
to work successfully within the classroom managersgstem, followed by a debriefing.

Strengthen ability to reflect and analyze responsés student behaviors.

m  Work with a coach to gather data and examine stusigmavior issues and disruptions and
develop a repertoire of effective strategies ahtearchy of interventions that meet the needs of
all students.

m Use problem-solving conferences with students tp theem learn to self-reflect and identify
appropriate responses to given situations.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.1 LEVEL 4

Standard Indicator 3.1. Managing Classroom Routines and Expectations. The teacher establishes an organized and

efficient learning environment that involves and engages all students, maximizes learning time, and enhances
student learning in a variety of individual and group settings.

Level 4, Distinguished

Teacher shows exceptional use of classroom management techniques; explicit behavioral techniques
may not be observed because classroom expectations are sufficiently well established that overt
reminders are not necessary.

Performance- Nearly all students are able to work independently and in small groups, and disruptions are rare,
Level insignificant, and resolved quickly.
Descriptors Classroom norms, rules, and routines maximize and increase the effectiveness of learning.

Teacher frequently alters the social and physical organizational structures of the learning environment
according to the content and student needs; students are invited or allowed to independently make
adjustments as needed.

m Teacher’s lesson moves seamlessly from one learning activity to the next with silent and subtle
monitoring of student behavior by the teacher.

m  Students respectfully hold one another accountable for maintaining the expected standard of
behavior while the teacher focuses on smaller groups or individuals.

m  Teacher solicits student input in establishing and maintaining the rules, routines, and expectations of
Critical the classroom.

Attributes m Teacher establishes clear purposes, materials, and acceptable use of the different areas of the
classroom and invites student suggestions for how the class organization might work best for their
current learning goals and needs.

m  Teacher allows for students to take the initiative to adjust the physical environment to best suit their
needs.

m  Teacher identifies and proactively teaches social and emotional competencies that students need to
successfully navigate within and contribute to the classroom rules and learning structures.

m  As the teacher completes the whole-group lesson, his students independently gather writing
materials from various areas of the classroom, move to their seats, and begin working on their drafts
without further instruction from the teacher.

m  When a student attempts to interrupt a small-group lesson that she is not a part of to ask the teacher
a question, a classmate says to her, “He is teaching. Can | help?”

m  Ateacher engages students in a discussion of the “positive” impact that having and following
classroom rules and expectations can have for members of the classroom and then invites students
to suggest rules that support the achievement of such positive results.

Possible m  When a student listened carefully to classmates before voicing disagreement during a discussion,
Examples one of the group members said to him a moment later, “It was great the way you listened to everyone
else’s opinions before contributing. It made the discussion much better.”

m  When working with a high-need student, the teacher involves the counselor, parents, and student in
planning and implementing a problem-solving conference to reinforce the student’s use of a positive
behavior he is learning.

m  The teacher invites students to offer suggestions for how the books in the classroom library should
be categorized and enlists their assistance in labeling and arranging the book baskets appropriately.

m As the teacher is providing instruction, a student gets up to close the door to shut out the noise in the
hallway.

Implications for Professional Learning Expand strategies for facilitating student involvement in establishing
adapted from InTASC Learning - _ and maintaining an efficient and productive learning environment.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Teaching practice is advanced through professiondarning that will, for example,
Refine skills in establishing rules, routines, an@éxpectations for classroom behavior.

m Collaborate with colleagues to learn and practicgeygies that focus on developing students’ self-
responsibility and the social and emotional compaits needed to work well with others and
make good choices within the various classroomrpatars and structures.

m Observe and share strategies with colleagues &letping students to develop set of social skills:
cooperation, assertion, responsibility, and sefftiam as ways to proactively assist students tdkwor
successfully within the classroom management sygtlowed by debriefing.

Strengthen ability to reflect and analyze responses student behaviors.

m  Work with a coach to gather data and examine stuzEravior issues and disruptions and develop
a repertoire of effective strategies and a hiesadflinterventions that meet the needs of all
students.

m Use problem-solving conferences with students lp tiem learn to self-reflect and identify
appropriate responses to given situations.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

STANDARD INDICATOR 3.2

STUDENT ENGAGEMENT

The teacher encourages and clearly communicates eqiations for student involvement in the
learning process, which results in a high level aftudent engagement.

Facilitating student learning is not simply a matieplacing young people in educative environmgfus
teachers also must motivate them, capturing thigidsnand hearts and engaging them actively in
learning. Thus, an accomplished teacher understhrdsays in which students can be motivated asd ha
strategies to monitor student engagement. The é€aatole in building upon student interests and in
sparking new passions is central to building bridigetween what students know and can do and what
they are capable of learning.

Teachers know that conversation and collaborativorey learners are powerful tools for fostering
student ownership of the learning process, soititeptionally provide a variety of opportunitiesdan
structures for student-to-student interaction. Awplished teachers also know the strengths and
weaknesses of these options and their suitabilitpampatibility with certain students and groupke
settings that a teacher chooses are not just matt@ersonal preference but are grounded in theature
of teaching. Teaching, to the accomplished teadhan elegant web of alternative activities inaethi
students are engaged with the content—sometiméstindgtteacher, sometimes with each other, and
sometimes alone. Knowing that students of all agesl purposeful guidance in what the expectations a
for involvement and accountability when workinglimese settings, teachers utilize strategies such as
interactive modeling and conversation protocol$ pnamote student success in sharing the job of
learning, involving students in developing thespastations wherever possible.

Proficient teachers also know that motivating shislés not always equivalent to making learning fun
for learning can be difficult work. Developing acuse sense of one’s body in dance, for example,
requires intense intellectual and physical coneiotn. Writing a short story requires drafting and
redrafting, editing and reediting, occasionallymitling oneself to the critiques of peers and teashTo
practice effectively, teachers need to know howrtoourage students even in the face of temporary
failure and the inevitable doubts that studentstrage¢hey push themselves to new affective, irdtlkd,
and physical planes. With such learning comesehEjoy in education, the satisfaction of
accomplishment.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, ppl43
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Key Elements of Teacher Practice Related to Standdrindicator 3.2

m Using strategies, tools, and tasks that motivatéesits, capture minds, and foster enthusiasm for
learning beyond the required coursework

= Employing a variety of group learning structuregtthllow students to interact meaningfully with
the content and with one another

m  Communicating clear expectations for student ineoient in the learning

m Encouraging students to persevere with the learaisigs, even in the face of temporary failure or
doubt

m Building upon student interests to connect learningeal-life situations

m Creating active learning experiences with appropr@cing

Questions for Reflection and Planning

m Have | intentionally planned to use strategies thativate and excite students about the
learning?

m Have | provided opportunities for students to iatérand collaborate with one another about the
learning?

s How will | clearly communicate expectations andchstudents accountable for their involvement
in the learning? Are there ways to involve the stid in making these decisions?

m Have | considered how to pace this lesson sanigither too slow nor too rushed and allows time
for closure, consolidation, and student reflection?
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.2 LEVEL1

Standard Indicator 3.2. Student Engagement. The teacher encourages and clearly communicates expectations for

student involvement in the learning process, which results in a high level of student engagement.

Level 1, Ineffective

Teacher does not communicate or demonstrate expectations for student involvement in the learning
process.

Teacher rarely or never uses strategies that motivate students and capture their interest by actively
engaging students in learning. Content is presented in ways that do not encourage students to explore or
interact with the content.

Performance- Teacher typically does not create authentic tasks, problems, or simulations and rarely or never makes
Level connections to real-life situations.
Descriptors Teacher employs few if any group learning opportunities and settings that enhance student learning by

encouraging students to interact and engage with the content and with one another.

Most learning is through passive reception of information, and pacing is inconsistent and often
inappropriate.

Groups are set at the beginning of the year and rarely, if ever, changed.

m Teacher assigns learning tasks to students without setting or communicating expectations for
whether students will complete the task or addressing students who do not.

m  Teacher chooses strategies and tasks that may not be appropriate for the students or for which
students show little enthusiasm.

m Teacher's instruction and student learning tasks involve mostly lower level thinking requiring recall or
only a single correct response.

Critical Teacher “works” while the students “watch” instead of actively doing the work of learning themselves.
Attributes m Allinteractions are limited to those that occur between student and teacher.

Teacher manages the pacing of the lesson without regard for the ongoing feedback learners are
providing about their level of understanding or engagement or teacher is unaware of significant
student “down time” occurring during or between learning activities.

m  Teacher creates a single set of groups, based on one characteristic such as reading level, and rarely
if ever regroups students throughout the year.

m  When students are asked to “work with tablemates to solve the problems,” they work independently
or engage in off-task conversations.

A history teacher lectures for 45 minutes with few or no invitations for student response.

Students are asked to copy spelling words from the board and write each one three times on their
paper.

m  Ateacher moves on in the lesson even though most students appear confused about the content
and have not completed the assignment.

m Teacher is unaware of when students are engaging in off-task activities because they are ready to
move on from the current activity.

m  Students are put into a “high,” “middle,” and “low” group at the beginning of the year on the basis of
the prior year's overall achievement data. Students are left in the same group regardless of changes
in academic needs.

Possible
Examples

LR O B L L) Develop skills in incorporating real-world problems into planning and

instruction and enhancing students’ self-directed learning skills.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Teaching practice is advanced through professiondtarning that will, for example,
Build skill in engaging learners to become more acuntable and self-directed in their learning.

m Access resources (books, articles, websites) fioirgastrategies for increasing meaningful
student-to-student interaction and ways to helmiera become more self-directed and
accountable for their learning.

m Observe classroom strategies (live or video) faal@shing and following through on consistent
expectations and protocols for student engagemenk with a colleague or coach to receive
guided practice on such strategies.

Develop expertise in applying technology to suppotearning.
m Use technology to scaffold content understandirehsiill development.
m Learn strategies to engage students meaningfutlty t@chnology.
Deepen knowledge and skill in authentic learning &ks and real-world application.

m  Work with a colleague or coach to access resouncdstrategies for incorporating real-world
problems and applications into unit design and @n@ntation.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.2 LEVEL 2

Standard Indicator 3.2. Student Engagement. The teacher encourages and clearly communicates expectations for
student involvement in the learning process, which results in a high level of student engagement.

Level 2, Developing

Teacher communicates expectations for student involvement in the learning process.

Teacher sometimes uses strategies that motivate students and capture their interest by actively engaging
students in learning. Learning tasks are primarily teacher-directed with some opportunity for students to
interact with the content using appropriate tools, technology, or resources.

Teacher sometimes creates authentic tasks, problems, or simulations and makes some more obvious

Eerfolrmance- connections to real-life situations.
eve
Descriptors Teacher employs a small number of group learning opportunities and settings that enhance student

learning by encouraging students to interact and engage with the content and with one another.
Some learning is active, and pacing is sometimes too slow or too fast.

The teacher does not vary grouping methods; groups are generally not flexible although an
occasional change in grouping may be made.

m  Teacher may explain challenging expectations for learning tasks but accepts a lower level of student
adherence to these expectations than what has been communicated.

m Teacher attempts to incorporate a variety of tools, resources, and real-world problems into
instruction, but the connection to the learning goal may be unclear or represent a low level of
complexity.

m  Teacher inconsistently holds students accountable for participating in productive learning activities
and conversations.

m  Teacher makes occasional adjustments to lesson pacing on the basis of student feedback or only
after noticing that students are off task from the amount of down time during or between learning
activities.

m Teacher focuses on one or two basic grouping methods for all small-group work rather than choosing
methods appropriate to the students and the task.

Critical
Attributes

m A physical education teacher provides his third graders with a descriptive protocol for the small-group
fitness challenge and provides tasks for each participant, but he only sometimes addresses dominant
or disengaged group members.

m A health teacher shows students a public service announcement related to the dangers of smoking
and then asks them to talk with a partner about what they saw but provides no structures or clarity
about the expectations for the conversation.

m To create interest for the novel students are about to read, the ninth-grade English teacher has
students research various aspects of the era and location but does not use this information to involve
students is in a discussion that connects to the reading.

m  After sending fi e students back to their seats for misbehaving during the 25-minute read-aloud, the
teacher provides a movement break.

m A social studies teacher regularly uses small groups for jigsaw reading assignments and to complete
projects but always forms the groups by having students count off by the number of groups needed
(e.g., count off by fours or sixes) to determine group membership.

Possible
Examples

lipletens i b e Lertuli) Incorporate real-world problems into planning and instruction and plan

and implement strategies for increasing meaningful student interaction.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Teaching practice is advanced through professiondtarning that will, for example,
Build skill in engaging learners to become more acuntable and self-directed in their learning.

m Access resources (books, articles, websites) fioirgastrategies for increasing meaningful

student-to-student interaction and in ways to hedpners become more self-directed and
accountable for their learning.

m Participate in observations of colleagues who exéyrgkills in supporting learners’ autonomy
and interdependence followed by debriefing and lciogc

Develop expertise in applying technology to suppotearning.
m Use technology to scaffold content understandirtyskill development.
m Learn strategies to engage students meaningfutlytechnology.
Deepen knowledge and skill in authentic learning &ks and real-world application.

m Access multimedia resources that demonstrate varadplex, and applied approaches to
learning (e.g., problem-based, inquiry-based, ptdpased ).
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.2LEVEL 3

Standard Indicator 3.2. Student Engagement. The teacher encourages and clearly communicates expectations for

student involvement in the learning process, which results in a high level of student engagement.

Level 3, Effective

Teacher uses multiple methods to clearly communicate the expectations for student involvement in the
learning process.

Teacher regularly uses strategies that motivate students and capture their interest. Most students actively
engage in learning tasks that provide opportunities to explore and select appropriate tools, technology, or
resources to research, learn, and communicate.

Performance- Teacher reqularly creates authentic tasks, problems, and simulations and makes appropriate connections

Level to real-life situations.

Descriptors , ) » ) ,
Teacher employs a variety of group learning opportunities and settings that enhance student learning by
encouraging students to interact and engage with the content and with one another.

Most learning is active with appropriate pacing.

Changes in grouping are made regularly on the basis of students’ academic and social needs.

m  Teacher uses a variety of strategies and protocols to closely monitor, and hold students accountable
for, productive engagement in the assigned independent and group learning tasks, sometimes
including student individual and group self-reflection on adherence to these expectations.

m  Teacher incorporates some problem-based, inquiry-based, and project-based learning experiences

» into instruction and includes a variety of tools, resources, and relevant real-world problems.
g;tl::glajltes m  Teacher regularly plans for and makes adjustments to lesson pacing on the basis of student
feedback, resulting in intellectual engagement from most students with little to no down time.

m  Teacher uses multiple grouping methods, including some ability-based grouping and some grouping
based on other factors such as student interest or choice or cooperative grouping structures.

m Teacher regularly uses assessment data to adapt ability-based groupings.

m  Students read a current events article and use the “final word” protocol for sharing their ideas and
responding to the ideas of others, followed by an exit slip on which they rate the group’s level of
conversation and adherence to the protocol.

m  Afirst-grade teacher assigns a character to each student partnership for them to focus on during the
reading of a picture book, pauses several times to have one partner share what is happening with
their assigned character at that point in the story, and has the other partner make a prediction about

: what the character will do next.
Eg:a?)lz s As part of a lesson in a unit on large numbers, students are asked to work with a partner to create

representations of a number using manipulatives and symbolic representations.

m  Ateacher states, “You'll have 10 minutes to brainstorm at least three thesis statements for your
personal essay. If you are done before that time, choose one and try drafting it into an introductory
paragraph. Use the examples on the charts we created during our minilesson.”

m A mathematics teacher gives a pretest before every unit and uses the data from these assessments
to determine the most effective ways to group students on the basis of needs.

lipleateis i b e Lertuli) Expand learner participation in student-directed learning and personal

inquiry by accessing and using a wide range of resources.

(adapted from InTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Build skill in engaging learners to become more avnomous and collaborative in their learning.

m Participate in observations of colleagues who exXiéyrgkills in supporting learners’ autonomy
and interdependence followed by debriefing and loimgc
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

m Access resources or observe classroom strategiéecflitating learner choice and seek feedback
to guide use of these strategies.

m Engage students in learning to use self-monitosingtegies to promote individual and group
responsibility.

Develop expertise in applying technology to suppotearning.
m Use interactive technologies to expand learneoaptfor mastering content and skills.
m Learn strategies to engage students meaningfutlytechnology.

Deepen knowledge and skill in authentic learning &ks and real-world application.

m Access multimedia resources that demonstrate vargadplex, and applied approaches to
learning (e.g., problem-based, inquiry-based, ptdpased).

m Access resources for improving skills in guidingrigers to engage in problem selection, data
collection, and management and presentation skijsired for real-world problem solving.
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Core Proposition 3: Teachers are responsible for managing and monitoring student

learning.

3.2 LEVEL 4

Standard Indicator 3.2. Student Engagement. The teacher encourages and clearly communicates expectations for
student involvement in the learning process, which results in a high level of student engagement.

Level 4, Distinguished

Teacher uses multiple methods to clearly communicate and model the expectations for student
involvement in the learning process.

Teacher regularly uses strategies that motivate students and capture their interest. Some strategies are
innovative or not commonly used. Nearly all students actively engage in complex learning tasks, providing
opportunities to explore and select appropriate tools, technology, or resources to develop a deep
understanding and construct meaning.

Teacher regularly creates a wide range of authentic tasks, problems, or simulations that help students

Performance- develop an understanding of how practitioners in the content area construct knowledge and makes
Level connections to real-life situations as appropriate.
Descriptors ] ) ) - ] o

Teacher employs a wide variety of group learning opportunities and settings that significantly enhance

student learning by encouraging students to interact and engage with the content and with one another.

Most learning is active with appropriate pacing.

Changes in grouping are made regularly on the basis of students’ needs and interests. Multiple

grouping strategies are used so that groups are sometimes heterogeneous and sometimes

homogeneous.

m  Teacher invites student input on the variety of strategies and protocols used to closely monitor, and
hold students accountable for, productive engagement in the assigned learning tasks, including
individual and group self-reflection on their performance related to the expectations.

m  Students take the initiative to improve the learning tasks, groupings, or resources by suggesting
modifications to make these aspects more meaningful or relevant to their needs.

m  The teacher engages learners in identifying real-world problems, issues, or themes they can explore
through projects, using their acquired and expanded skills and knowledge in a content area.

Critical m  Teacher monitors the pacing of the lesson to ensure opportunities for student reflection and closure,
Attributes allowing students to consolidate their learning.

m Teacher uses multiple grouping strategies and frequently changes groups so that students are not
perceived by themselves or others as belonging in a certain group, such as “the low group.”

m The teacher selects heterogeneous or homogeneous groupings as is appropriate to the content
being taught and student needs but uses both types of grouping regularly.

m  Teacher is familiar with a wide range of grouping strategies and when each is most appropriate for
use.

m The students in the high school biology class are halfway through their assigned projects in their
study of genetics. The teacher asks them to take a moment and prepare a progress report that
provides him with things that are going well, areas of confusion, and suggestions to make the
projects more meaningful to students.

m  During a unit on nutrition, the teacher has students research the ingredients in various sports drinks,

Possible their sources, and effects on the body and plan how students might design a “social media”
Examples campaign to inform peers about the information they learned.

m  After learning about the issue of cat and dog overpopulation during their unit on mammals, students
decide to mount a pet supply collection project, creating posters and presentations to give to share
with students in the other elementary school classes, informing them of the problem of homeless
pets and encouraging students to donate specific supplies needed for a local shelter.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

m As the fifth-grade teacher begins the unit on space exploration, she asks each student to add two
personal learning objectives and prepare a plan on how they will accomplish them and demonstrate
their learning.

m As the advanced placement calculus teacher notices students are struggling with the assigned
problems and will not finish in time to bring the lesson to closure, she asks students to pause and
reflect with a partner on areas that they feel require them to think hardest. She asks students to
share these with the class for further discussion, fi the work at home, and come prepared to discuss
it on the following day.

m  Athird-grade teacher conducts running records during every guided reading lesson and regularly
moves students into new groups on the basis of the results of these assessments. On different days
during the same unit, the teacher groups students at different reading levels for strategy-based
instruction. Students self-select partners for independent reading when not working with the teacher.

m A high school science teacher explicitly teaches routines and expectations for collaborative group
work. The teacher assigns students roles on the basis of their academic strengths and supports
students in forming groups so that all roles are represented in all groups. The teacher monitors group
interactions and intervenes as appropriate to support group members in working productively and
solving any social problems that arise.

Expand learner participation in student-directed learning and personal
inquiry by accessing and using a wide range of resources.

Teaching practice is advanced through profession&arning that will, for example,

Build skill in engaging learners to become more ashomous and collaborative in their learning and
collaborating productively with others.

m Access resources or observe classroom strategiécflitating learner choice and seek feedback
to guide use of these strategies.

m Engage students in learning to use self-assesstatdgies to promote individual and group
responsibility.

Develop expertise in applying technology to suppoitearning.
m Use interactive technologies to expand learneoaptfor mastering content and skills.
m Learn strategies to engage students meaningfullty t@chnology.

Deepen knowledge and skill in authentic learning tgks and real-world application.

m Access multimedia resources that demonstrate varaedplex, and applied approaches to
learning (e.g., problem-based, inquiry- based,qutdpased).

m Access resources for improving skills in guidingrigers to engage in problem selection, data
collection, and management and presentation skifjsired for real-world problem solving.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

STANDARD INDICATOR 3.3

ASSESSMENT OF STUDENT PROGRESS

The teacher employs multiple methods to regularly masure student growth and progress and uses
this information to provide feedback and adjust ingructional decision making.

Although teachers are not always the central actaitseir students’ educational experiences, threy a
ultimately responsible for the creation and maiatere of those experiences and bear a considerable
responsibility for what students learn at schoobfiBient teachers, therefore, can judge the nedati
success of the activities they design. They carktnhat students are learning (or not learningjyvels
as what they, as teachers, are learning.

Assessment in teaching is not a simple task; teachast monitor the successes and failures of
individual students and evaluate their classe®beatives of learners. In addition, they make jonémts
about themselves as teachers in relation to thtagersts and classes. Although these judgments are
interdependent on one another, they are not nedgssamonymous. One of the essential tensions of
teaching is that teachers teach individual studehtle managing groups. Accomplished teachers do no
treat a class as a monolith. They know that a dass not learn; individual students do. But indiixls

do not learn the same things nor learn at the smwe.

Accomplished teachers use information about hovsthdents in their classes are doing “on average” a
a guide to making judgments about the relative ssgor failure of an instructional strategy. Bytkdo

not forget that there are few average studentsy Khew that some students have moved far beyorid tha
“average” evaluation while others trail. And altighuthey have to make decisions about what to do wit
the class as a whole, proficient teachers find waygcommodate what they know about individual
students and what they are learning in their planghe whole group.

Accomplished teachers understand that the purptisésg, and focus of an evaluation affect its form
They are astute observers of students—their movesmigreir words, and their minds. Teachers track
student progress with a variety of evaluation masheach with its own set of purposes, strengtit, a
weaknesses. Their knowledge extends to creatingdive, sometimes innovative, tools for evaluation,
including portfolios, videotapes, demonstratioms] axhibitions. In addition, they may use more
traditional measures, such as quizzes or examsetduoas teachers ask questions in the middle of a
group discussion in order to assess how well stgdee following the presentation of information; o
they may talk individually with students while thage engaged in independent work. At other tinesy t
watch their students’ behavior as they read to etiodr or work in the laboratory.

Teachers frequently do not assign grades, for atialuis not always for the purpose of recordinaogs;
rather, it allows students and teachers to assessvthey stand. Teachers also assess students to
determine how much they have learned from a unisifuction, be it a week on seeds, a semester of
photography, or a year of athletic training. Studesponses then contribute to teachers’ decisibost
whether to reteach, review, or move on. By contiguwadding to their repertoire of methods for as#es
what students have learned, as well as constamthitating student progress, accomplished teachers a
able to provide constructive feedback to studgrdsgnts, and themselves. Finally, such teacheps hel
their students to engage in self-assessment limgtih them a sense of responsibility for monibgyitheir
own learning.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, p. 15
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Key Elements of Teacher Practice Related to Standdrindicator 3.3

m Assessments that match clearly defined and ap@tedegarning outcomes, activities, and
expectations

m  Monitoring of student learning that is planned artdgrated throughout individual lessons using
multiple techniques

m Regular assessment of growth and progress of hditidual students and the whole class using
multiple measures

m  Application of assessment results to reflect orefifiectiveness of instruction as well as to inform
future instruction

m Application of assessment results to provide spefdedback to students and parents

m  Guiding of students to assess their own progresmsigclear criteria

Questions for Reflection and Planning
m How do | incorporate formative and summative assesss into my instructional planning?

m  What forms of assessment do | use to monitor stugtemth and progress toward learning
outcomes?

= How do | provide regular, specific feedback to indual students and their parents?

m  What can | do to guide my students toward assedsohdimeir own growth and progress?

Maine Schools for Excellence 75



Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.3 LEVEL1

Standard Indicator 3.3. Assessment of Student Progress. The teacher employs multiple methods to regularly

measure student growth and progress and uses this information to provide feedback to students and adjust
instructional decision making.

Level 1, Ineffective

Teacher does not monitor or rarely monitors individual and class learning. Teacher incorrectly administers
assessment methods or uses results incorrectly to adjust instruction or provide feedback to students or

others.
Performance- Checks for understanding are rare and provide the teacher with little data about the nature of student
Level misunderstandings.
Descriptors Assessments are not standards-based, aligned to curriculum, adapted for student needs, or used to

provide specific and timely feedback to students.

Teacher inaccurately interprets assessment results.

Assessments do not match learning outcomes.

Assessments lack criteria for different levels of performance.

The teacher makes no effort to check for understanding during the lesson.

Students receive no feedback or feedback is nonspecific or directed to the entire class.
Students are not asked to self-assess nor peer-assess work.

Assessment results are not used to inform future instruction.

Critical
Attributes

The fourth grader asks his teacher, “Why did | get a C on this?” Teacher response: “Because it’s C
work!”

After a third of the class scored poorly on a quiz, the teacher reteaches the lesson to the entire class.

Possible The sixth-grade physical education teacher posts: “Demonstrate cooperative and inclusive skills

Examples while participating in physical activities” for a learning outcome and then assigns grades based only
on arriving on time, having proper footwear, and the number of times a student is told to take a time
out on the bleachers.

Implications for Professional Learning Use assessment flexibly to expand and deepen understanding of
(LTl Rie A O B T o [ ole CEisflel () learner performance and determine best supports for continued learner
Develop the ability to growth.

Teaching practice is advanced through professiondtarning that will, for example,
Build knowledge and skill in the effective use of &ariety of assessment methods.

m Access structured resources (workshops, in-personlme courses, webinars, social media, etc.)
to learn about the types of and purposes of assegsmethods and matching assessments to
learning outcomes.

m Use coaching and feedback to improve assessmattigeréutilizing different type of
assessment, refining use of data from assessnegénis,

m Use grade-level or content team meetings to shastigns and strategies and identify goals for
improving assessment practice.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.3 LEVEL 2

Standard Indicator 3.3. Assessment of Student Progress. The teacher employs multiple methods to regularly

measure student growth and progress and uses this information to provide feedback to students and adjust
instructional decision making.

Level 2, Developing

Teacher infrequently monitors individual and class learning.

Checks for understanding provide the teacher with little data about the nature of student
misunderstandings.

Performance-
Level Some assessments are standards-based, aligned to curriculum, adapted for student needs, and used to
Descriptors provide specific and timely feedback to students.
Teacher accurately interprets assessment results but does not use them to plan effective changes
in instruction or to inform judgments about the relative success and failure of instructional
delivery.
m The teacher uses a single method to check for student understanding that often results in nonspecific
evidence of student learning.
Students are unclear about how their work on a particular learning task will be evaluated.
Critical Teacher's feedback to students is nonspecific and lacks direction to students on how they might
Attributes mprove. ) )
m The teacher does not use assessment results to evaluate lesson effectiveness or to inform future
instruction beyond the whole class.
m The teacher’s efforts to have students self-assess or peer-assess work lack purpose and clear next
steps.
m  During the third-grade science demonstration, the teacher checks for understanding by asking “Do
you understand?” “Do you have any questions?” and a few content-specific questions.
m  When the observer asks the seventh-grade health education student how the student’s project will be
evaluated, the student replies, “the teacher will give us a grade.” When asked what the grade will be
Possible based on, student adds, “If it looks good, we'll get an A.”
Examples m  The teacher returns the algebra practice sheets marked with a percentage correct and X’s next to

incorrect answers with no written or oral explanation, prompting, or follow-up.

m  After administering a U.S. government unit pretest, which resulted in scores ranging from 20 to 84
percent, the teacher continues with the same whole-group instruction and learning activities as
originally outlined in his plan book.

Implications for Professional Learning Use assessment flexibly to expand and deepen understanding of
(LTl Rie A O K= T e [ & ole Eiflel () learner performance and determine best supports for continued learner
Develop the ability to growth.

Teaching practice is advanced through professiondtarning that will, for example,
Build knowledge and skill in the effective use of aariety of assessment methods.

m Access structured resources (workshops, in-personlime courses, webinars, social media, etc.)
to learn about the types of and purposes of vaagsessment methods and matching assessments
to learning outcomes.

m Use coaching and feedback to improve assessmattigeréutilizing different types of
assessments, refining use of data from assessmjs,

m Use grade-level or content team meetings to shastipns and strategies and identify goals for
improvement in assessment practices.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Build knowledge and skill to engage learners in matoring their own growth.

m Access resources (workshops, in-person or onlineses, webinars, social media, etc.) on
developing criteria to guide students’ work as vaslito provide feedback to students.

m Gather (through interactions, Internet researah) ahd use strategies to collect and organize

data for use in guiding the teacher and studentsoinitoring progress (running records, charts,
etc.).

m Share practice and seek feedback from one or nadiesagues on using data to engage students in
self-assessment and peer assessment.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.3 LEVEL 3

Standard Indicator 3.3. Assessment of Student Progress. The teacher employs multiple methods to regularly

measure student growth and progress and uses this information to provide feedback to students and adjust
instructional decision making.

Level 3, Effective

Teacher periodically monitors individual and class learning, checking for understanding with a variety of

assessment methods.

Checks for understanding provide the teacher with data about the nature of student misunderstandings,
Performance- which is used to adjust instruction and provide feedback to students during instruction.
Level Assessments are standards-based, aligned to curriculum, adapted for student needs, and used to provide
Descriptors specific and timely feedback to students.

Teacher accurately interprets assessment results and uses them to plan and adjust instruction
and to inform judgments about the relative success or failure of an instructional strategy.

Growth and progress toward all learning outcomes are assessed with a variety of methods.

Formal and informal strategies for monitoring student understanding are intentionally woven
throughout lessons.

Critical Feedback to students is specific and timely and provides guidance to advance learning.
Attributes m  Adjustments to instruction based on analysis of assessment results is evident in lesson plans.

Learning expectations and criteria for work are clear; and students have opportunities to periodically
assess their own work or that of their peers.

m Assessments are modified to meet the needs of individual students, when warranted.

m  The third-grade teacher circulates during the small-group science activity, using specifically designed
questions and prompts (such as What do you notice? Why do you think that is happening? What
makes you think that? What do you expect to happen when you...?) to elicit evidence of student
understanding and guide their work.

m  Students respond on individual whiteboards with inconsistent and inaccurate solutions to the problem
: posed by the teacher. The teacher follows up by assigning small-group instruction, peer work, and
Possible independent practice to different students on the basis of their responses.

Examples
P Students in the 10th-grade English class conduct peer conferences, providing specific feedback to
one another against the rubric criteria for the writing assignment.

m  The chemistry teacher tells the students, “I realize that we had originally planned to move on to the
next section today, but most of you seemed to struggle with calculating the volume of compounds
needed in the reactions. We're going see if trying a different approach might make it easier for you.”

Implications for Professional Learning Develop, align, and apply a variety of assessment techniques and
(Lt RTe R PAS O B T te = ole Risflelis (L0 strategies to maximize student learning and improve school curriculum
Develop the ability to and instruction.

Teaching practice is advanced through professiondtarning that will, for example,
Expand knowledge and skill in the development andgplication of a variety of assessment methods.

m Learn and use techniques to develop complex pediocmtasks and related performance rubrics,
collaborating with colleagues to strengthen thegiesf the tasks and criteria.

Build skills in collaborative analysis of data.

m Access a variety of resources and collaborateeldping skills and procedures for identifying,
organizing, and representing data in ways thaaecessible to multiple audiences.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Expand knowledge and skill in engaging learners iself-assessment and peer assessment.

m Access video exemplars (or other resources) dfegfies to develop peer assessment and adapt
those strategies into your own practice.

m Identify or design and implement protocols for rearself-assessment and document learner
feedback to adapt your practice.

Maine Schools for Excellence 80



Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

3.3 LEVEL 4

Standard Indicator 3.3. Assessment of Student Progress. The teacher employs multiple methods to regularly

measure student growth and progress and uses this information to provide feedback to students and adjust
instructional decision making.

Level 4, Distinguished

Teacher consistently monitors individual and class learning, checking for understanding with a variety of
assessment methods, including peer and self-assessments.

Checks for understanding provide the teacher with data about the nature of student misunderstandings,
which is used to adjust instruction and provide feedback to students during instruction. Teacher uses

Eg\r/':rmance- assessment data to engage students in self-reflection and monitoring progress toward academic goals.

Descriptors Assessments are standards-based, aligned to curriculum, adapted to student needs, and used to provide

specific and timely feedback to students.

Teacher accurately interprets assessment results and uses them to self-evaluate, to plan and

adjust instruction, and to inform judgments about the relative success or failure of an

instructional strategy.

m  Consistent monitoring of student understanding is constantly refined and includes strategies that
inform the teacher of group and individual student understanding.

m Criteria for quality work are clear and include student participation in establishing the performance
criteria.

Critical m  Students are provided opportunities to choose how their work is assessed.

Attributes m  High-quality feedback is timely, improvement focused, and specific, coming from a variety of
sources, including peers. Teacher-designed assessments include authentic tasks and real-world
application where appropriate.

m  Students are routinely engaged in self-assessment or peer assessment to monitor their own
understanding.

m  As students start a musical composition project, the teacher says, “As you are working on this
project, keep in mind the performance criteria that the class established for this piece, which I've
posted here and online.”

. m  Eighth graders use the persuasive writing rubric to engage peer-conferencing on their research-

Possible supported persuasive essays to the building principal on the cell phone policy. After which they

Examples receive further specific feedback from the teacher before presenting their final essays to the

principals. The physical education teacher reviews the expectations for cooperation and inclusion
before students start a particular game and then provides time at the end of class for students to
reflect in journals about their own performance against the lesson’s goals and the group’s level of
cooperation.

Implications for Professional Learning Develop, align, and apply a variety of assessment techniques and
LTl RTe A O B T e = ole Risflelis (L0 strategies to maximize student learning and improve school curriculum
Develop the ability to and instruction.

Teaching practice is advanced through professiondtarning that will, for example,
Increase learner involvement in assessment and fematk processes.

m Develop or participate in a study group to identdgource to support improvement of learner
self-assessment and peer assessment.

= Work collaboratively with colleagues to select alesign strategies to help students analyze data
on their learning growth and progress and persgoails.
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Core Proposition 3: Teachers are responsible for managing and monitoring student
learning.

Build networks of professional colleagues to suppbethical assessment practice.

m Access professional literature related to speeasfigessment needs of particular groups of learners
and share these resources with colleagues.

Promote collaborative action research on student-décted assessment practices.

m  Work with colleagues and specialists to apply act@search practices to issues in improving
assessments to make them more student-centerestippartive of learner growth.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

STANDARD INDICATOR 4.1

REFLECTIVE PRACTICE

The teacher analyzes sources of evidence as he loe sontinually reflects on professional practice,
using information about the needs of students to nk& decisions about adjustments in practices and
goals for professional growth.

Accomplished teachers draw on their knowledge ofidru development, subject matter and instruction,
and their understanding of their students to makecipled judgments about sound practice. Their
decisions are grounded not only in the literatbte,also in their experience. They engage in liiglo
learning, which they seek to encourage in thenestis. Striving to strengthen their teaching,
accomplished teachers critically examine their ficagseek to expand their repertoire, deepen their
knowledge, sharpen their judgment, and adapt teaching to new findings, ideas, and theories.

The demands of teaching often present stiff chgélerthat do not lend themselves to simple solutions
Conflicting objectives regularly require teachargashion compromises that will satisfy severatipar

A Western civilization teacher, for example, attéimgpto reconcile demands for coverage with demands
for in-depth understanding, will do what is necegsa race from Plato to NATO yet set aside time to
develop in students the understanding that hissoeyolutionary rather than a series of eventagtru
together chronologically. Likewise, a third-gradacdher will find a way to introduce students toitlea

that writing is a thinking process, while ensurthgt students are learning the basics of spelinty a
grammar.

Teachers also face choices that force them tofis@gcone goal for another. For instance, teachéis w
are committed to teaching mathematics for concépnuderstanding want to teach students to see
number relationships in the real world, to représleem with appropriate symbols, and to use their
knowledge of mathematical formulas and computatiskidls to manipulate those numbers. Such
teaching requires giving students time to framér wen problems, find their own solutions, and carg
those solutions with alternatives posed by theissinates. Students who have learned through enperie
that mathematics class involves filling out workestseand doing problem sets may dislike the uncsytai
inherent in problems with multiple or no solutiotisgy may be troubled that their teacher now wants
them to discuss the reasons that a particularisnlotakes sense. Abandoning speed and accurabg as t
criterion of success may temporarily jeopardizelstus’ performance on standardized tests, evdmeas t
teacher fosters growth in the depth of studentsheraatical competence. In deciding to teach in this
way, a teacher risks alienating students, parantsadministrators who have their own strong iddas
what mathematics class is supposed to look liketlamdtind of competence it is supposed to yiel&hSu
circumstances call on teachers to employ theirgaibnal knowledge of what makes for sound practice
with the interest of their students given paramaamisideration. Although more than one satisfactory
path may be followed to balance noncomplementapgatibes, the teacher’s decision will be grounded i
established theory and reasoned judgment.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, p. 16
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Core Proposition 4: Teachers think systematically about their practice and learn from

experience.

Key Elements of Teacher Practice Related to Standdrindicator 4.1

Reflection on instructional decision making in artiemodify and improve approaches and
interactions, making decisions on the basis ofestibarning needs and best practice

Decisions that are grounded in established themdyreasoned judgment
Decisions calculated to manage the depth versasitiraspect of the required curriculum

Professional goals that are aligned to the stucdesads

Questions for Reflection and Planning

Am | able to reflect on and assess the effectivenésy practice accurately?

Do | use those reflections to make adjustmentsytée@ching on the basis of the needs of
students and use of best practices?

How do | develop unit and lesson planning goalyiies, and instructional strategies that are
appropriate for the needs of particular individuaisl groups of students?

What do | consider when | make instructional dexisiin relation to teaching for depth versus
breadth?

Are my professional goals based on my practice :1iasdvell as the learning needs of my
students?
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.1 LEVEL 1

Standard Indicator 4.1. Reflective Practice. The teacher analyzes sources of evidence as he or she continually

reflects on professional practice, using information about the needs of students to make decisions about
adjustments in practice and goals for professional growth.

Level 1, Ineffective

Performance- Teacher creates professional goals without analyzing evidence or develops standalone goals.
Level OR
Descriptors Teacher does not set a goal.

m Teacher does not collect, organize, and analyze data to reflect on his or her practice and learner
responses to instruction.

Critical m Teacher does not collect, organize, and analyze data to identify areas and set goals for improvement
Attributes in practice.

m Teacher focuses on “covering” a wide span of basic skills and knowledge without concern for what
students have learned, retained, and are able to apply with success.

m  When asked about a lesson, the teacher is unaware that it was ineffective and is not able to provide
any suggestion for modifications.

m  The high school science teacher senses that many of his students struggle with reading and
understanding the science text but is not sure what to do and does not consider teaching reading
strategies to be part of his teaching assignment.

m  When asked about his course of study, the teacher pulls out the binder of lesson plans that she has
used for the past four years.

m  The history teacher states, “We need to get through more than 2,000 years in one year of world
history, so we need to keep moving.”

Possible
Examples

Implications for Professional Learning Analyze multiple sources of evidence to evaluate the impact of
Lz o1 Lo el AT O e Ty e Flele il MO instructional choices and identify areas for adjustment and growth in
Develop the ability to professional practice.

Teaching practice is advanced through professiondtarning that will, for example,
Build skill in working with data.

m Use structured input (e.g., workshops, in-persoontine courses, webinars) on using data
analysis for planning.

m  Seek coaching to identify questions to guide ré¢ifbecon data.

Strengthen skills in analysis of, and reflection onevidence related to learner needs and professidna
practice.

m  Work with a coach or colleagues to guide reflectimalysis and evaluation of practice.
m Keep a journal of learner growth using a varietyoois of data.

Build skills in developing a professional growth pan.
m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

m  Work with a coach or experienced colleague to da@tex needs, set goals, and identify
individually focused learning experiences to imgrgvactice and student performance.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.1 LEVEL 2

Standard Indicator 4.1. Reflective Practice. The teacher analyzes sources of evidence as he or she continually

reflects on professional practice, using information about the needs of students to make decisions about
adjustments in practice and goals for professional growth.

Level 2, Developing

Performance-
Level Teacher uses little data to set goals and periodically reflect on practice.
Descriptors

m  Teacher collects, organizes, and analyzes one or two, usually summative, sources of data when
reflecting on his or her practice and learner responses to instruction.

Critical m  Teacher collects, organizes, and analyzes one or two, usually summative, sources data to identify
Attributes areas of weakness and set goals for improvement in practice.

m Teacher makes attempts but is unsure of how to make decisions to balance the required number of
student objectives while considering his or her concern for what students have learned, retained, and
are able to apply with success.

m  Ateacher states, “l knew during instruction that some of the students were struggling with the
concept of area and perimeter, but | was surprised at how many of them were not able to solve the
problem correctly on the exit slip. | will review this information and make adjustments to the lesson
tomorrow. | may need to group students or partner them up as | reteach this.”

m  As the teacher reviews her students’ final copies of the narrative writing assignment, she realizes

Possibl that her students could have benefitted from a tighter revision process, and she might need to seek
Eg:rstll pI: ) out some assistance on learning more about best practice in using the writing process.

m Atthe end of the year, a teacher reflects on the progress of the students using only the results of the
state test.

m  Ateacher realizes that about half of his eighth-grade students did not understand the major concepts
from the unit on ratios and proportions. He spends one period going over the student errors but then
goes on to the next unit anyway, thinking that they needed to keep going to cover all the objectives
for the midterm examination.

Implications for Professional Learning Analyze multiple sources of evidence to evaluate the impact of
LTl Rie PSS O B T o = ole Eisflel s instructional choices and identify areas for adjustment and growth in
Develop the ability to professional practice.

Teaching practice is advanced through professiondtarning that will, for example,
Build skill in working with data.

m Use structured input (e.g., workshops, in-persoontine courses, webinars) on using data
analysis for planning.

m Seek coaching to identify questions to guide ré¢itbecon data.

Strengthen skills in analysis of, and reflection onevidence related to learner needs and professidna
practice.

m Consult with grade-level or content area team fofgssional learning options that can support
learners.

= Work with a coach or colleagues to guide reflecéimalysis and evaluation of practice.
s Keep ajournal of learner growth using various fewhdata.

Build skills in developing a professional growth pan.
m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

= Work with a coach or experienced colleague to datex needs, set goals, and identify
individually focused learning experiences to imgrgvactice and student performance.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.1 LEVEL 3

Standard Indicator 4.1. Reflective Practice. The teacher analyzes sources of evidence as he or she continually

reflects on professional practice, using information about the needs of students to make decisions about
adjustments in practice and goals for professional growth.

Level 3, Effective

Performance-
Level
Descriptors

Teacher systematically uses multiple sources of evidence to set goals and continually reflect on practice
and its impact on student learning.

m  Teacher collects, organizes, and analyzes multiple types of anecdotal, formative, and summative
data when reflecting on his or her practice and learner responses to instruction.

m  Teacher collects, organizes, and analyzes multiple types of anecdotal, formative, and summative
Critical data to identify areas of weakness and set goals for improved practice.

Attributes m  When looking at student results and planning next steps, the teacher makes decisions about how to
balance the required number of student objectives to be taught with what students have learned and
need to retain and apply. He or she and makes adjustments to provide the needed support or in
some cases make revisions to prioritize what is taught.

m In preparing for the week’s lessons, the teacher considers the work in the student problem solving
journal and the quiz from the previous week to determine the content, resources, and grouping
structures needed for the lessons.

m  The science teacher reflects on how the students were really engaged in the experiment but is
disappointed in the quality of the journal entries that the students completed. He offers several
specific ideas on how he could have provided better directions and shares a model of the
expectations he has for the journal entry that he will provide to students.

m  Inidentifying the focus for his personal growth goals for the year, the Grades K-5 music teacher
looks back at her successes and challenges from the previous years, the developmental needs of
the various ages, and ways to make connections to the academic content.

m As she is teaching, the ninth-grade English teacher realizes she will need to plan for more time with
the current work on persuasive writing to focus on better use of supporting evidence and perhaps
skip or limit the time on narrative writing.

Possible
Examples

Implications for Professional Learning Collaborate with others to analyze multiple sources of evidence, evaluate
LTl Rie I PASS O B T to = ole Risilel L0 - the impact of decisions regarding curriculum, instruction, and
Develop the ability to assessment, and identify areas for adjustment and professional growth.

Teaching practice is advanced through professiondarning that will, for example,
Expand and refine skill in working with data.
m  Work with colleagues to guide reflective analysisl &valuation of practice.

Refine skills in analysis of, and reflection on, edence related to learner needs and professional
practice.

m Use protocols to guide reflective analysis and uat&bn of practice.

m  Work with colleagues to brainstorm ways to commateéand display data in a manner that is
accessible and engaging to learners and parents.

m Keep ajournal of learner growth using a varietyoois of data.
Expand skills in developing a professional growth fan.
m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

m Consult with grade-level or content area team fofgssional learning options that can support
learners.

m Share plan with key colleagues for feedback.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.1 LEVEL 4

Standard Indicator 4.1. Reflective Practice. The teacher analyzes sources of evidence as he or she continually

reflects on professional practice, using information about the needs of students to make decisions about
adjustments in practice and goals for professional growth.

Level 4, Distinguished

Performance-
Level
Descriptors

Teacher deeply analyzes and strategically selects multiple sources of evidence to set goals and
continually reflect on practice and its impact on student learning.

m  Teacher strategically collects, organizes, and deeply analyzes multiple types of anecdotal, formative,
and summative data when reflecting on his or her practice and learner responses to instruction.

m  Teacher strategically collects, organizes, and deeply analyzes multiple types of data to identify areas
Critical of weakness and set goals for improvement in practice.

Attributes m  When looking at student results and planning next steps, the teacher makes decisions about how to
balance the required number of student objectives to be taught with what students have learned and
need to retain and apply. He or she and makes adjustments to provide the needed support or in
some cases make revisions to prioritize what is taught.

m  After the completion of a unit, the teacher reflects using data from a variety of sources, including a
student pre- and postassessment, writing folder, and student self-assessment. On this basis, she
offers specific alternative actions, complete with the probable success of different courses of action.

m The teacher makes a thoughtful and accurate assessment of a lesson’s effectiveness and the extent
to which it achieved its instructional outcomes, citing many specific examples from the lesson and
weighing the relative strengths of each.

m A middle school history teacher, who is learning to improve his practice in providing multiple
examples of and scaffolded practice for citing specific evidence to support analyses of historical
texts, seeks input from the language arts teachers about student instructional reading levels and
uses student interests to select and use supplementary texts.

m  As the teacher reviews the results of the student work in their mathematics problem solving journals
and observes her fifth-grade students struggling and giving up on the problem of the day, she
realizes that more time needs to be spent on developing the dispositions of the Mathematics Practice
Standards in the Common Core, which will require her to revise her unit planning and determine how
she can accomplish learning in fewer lessons.

Possible
Examples

Implications for Professional Learning Analyze multiple sources of evidence to evaluate the impact of
et Rie  RrAS O B2 T e = ole el (0 instructional choices. Guide, mentor, and coach others in synthesizing
Develop the ability to data, evaluating impact of practice, and setting goals for improvement.

Teaching practice is advanced through professiondarning that will, for example,
Expand and refine skill in working with data.

m Pursue advanced or graduate work in quantitatidegamlitative data analysis and facilitation of
data-driven conversations.

Expand and refine skills in analysis of, and refletion on, evidence related to learner needs and
professional practice.

m Keep ajournal on how teaching affects studenniagr
Use protocols to guide reflective analysis and ewrdtion of practice.

m  Work with colleagues to brainstorm ways to commatéand display data in a manner that is
accessible and engaging to learners and parents.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

m Expand skills in developing a professional growtmp
m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

m  Consult with grade-level or content area team fofgssional learning options that can support
learners.

m Share your plan with key colleagues for feedback.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

STANDARD INDICATOR 4.2

CONTINUOUS PROFESSIONAL GROWTH

The teacher uses current research-based resourcesigoing feedback from others, and professional
learning opportunities to accomplish professional gwth.

Aware that experience is not always a good teagheficient teachers search out other opportunitias
will serve to cultivate their own learning. As sgatudents of their own teaching, they know theigaif
asking others to observe and offer a critique efrtteaching. They also know the value of writitgpat
their work and of soliciting reactions from pareatsl students. Thus, masterful teachers develop
specialized ways to listen to their students, egjlees, and administrators and reflect on theihiagan
order to improve their practice.

Able teachers also are students of education segpeand are cognizant of the settled and unsettle
territory in their field. They stay abreast of @nt research and, when appropriate, incorporate new
findings into their practice. They take advantafjeeacher centers and special conferences and
workshops. They might conduct and publish their oggearch, if so inclined, for testing of new
approaches and hypotheses is a commonplace hatmigeawept teachers, even if the approach is a
normally overlooked and undocumented one. Wisehezaaunderstand the legitimacy and limitations of
the diverse sources that inform teaching, and toeyinually draw upon them to enrich their teaching
Their enthusiasm for, and commitment to, ongoirggssional development exemplifies a disposition
they hope to nurture in students. Hence, the thgkieasoning, and learning that characterize riatst
teaching are doubly valuable: not only are though&achers able to teach more efficiently and
effectively, they also are models for the critiaahlytic thinking that they strive to develop irr gouth.

Teachers who are themselves exemplars of carefsbneng—considering purposes, marshaling
evidence, and balancing outcomes—are more liketptomunicate to students the value and manner of
such reasoning. Moreover, they model other disjpositand traits as well, such as a commitment to
creativity in their work and the disposition to éatsks in exploring new intellectual, emotiondiypical,

or artistic territories. Proficient teachers, thare models of educated persons. Character andetenge
contribute equally to their educative manner. Teegmplify the virtues they seek to impart to studen
curiosity and a love of learning; tolerance andrmependedness; fairness and justice; appreciationto
cultural and intellectual heritages; respect famhuo diversity and dignity; and such intellectuglaeities

as careful reasoning, the ability to take multipbespectives, to question received wisdom, to bative,

to take risks, and to adopt an experimental andleno-solving orientation.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, p. 17
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

Key Elements of Teacher Practice Related to Standdrindicator 4.2
m Searching out opportunities that will serve to igalie their own learning
m Value placed on opportunities for others to obsamnet offer a critique of their teaching

m Staying abreast of current research and, when ppate, incorporating new findings into their
practice

m Enthusiasm for, and commitment to, ongoing protessi development that exemplifies a
disposition they hope to nurture in students

m Exemplifying the virtues teachers seek to impadttments: curiosity and a love of learning;
tolerance and open-mindedness; fairness and juatigeeciation for our cultural and intellectual
heritages; respect for human diversity and digratyd such intellectual capacities as careful
reasoning, the ability to take multiple perspedive question received wisdom, to be creative, to
take risks, and to adopt an experimental and pnefsielving orientation

Questions for Reflection and Planning

m  What resources do | use to expand my skills anavleaige about content and teaching
strategies?

= What professional development opportunities dorfigipate in to improve my practice?

m  How do | solicit feedback from colleagues, studeatsl parents and how do | use that feedback
to improve my planning and instruction?

m How do | use peer observation and feedback to iwgnoy practices?
= What additional methods do | use to inform mysélfwrrent best practices?

m How do | demonstrate enthusiasm for ongoing pridess development that exemplifies a
disposition | hope to nurture in students?

Maine Schools for Excellence 91



Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.2 LEVEL 1

Standard Indicator 4.2. Continuous Professional Growth. The teacher uses current research-based resources,

feedback from others, and professional learning opportunities to accomplish professional growth.

Level

Teacher does not reference current research-based resources or use feedback from others to inform

Performance- professional growth.
Level OR
Descriptors

Teacher does not actively participate in professional learning opportunities.

Teacher does not seek out opportunities that will serve to cultivate his or her own learning.

Teacher does not participate in opportunities for others to observe and offer a critique of his or her
Critical teaching.

Attributes m  Teacher does not stay abreast of current research and, when appropriate, incorporate new findings
into his or her practice.

A teacher makes it clear that she is not interested in having peers observe in her classroom.

A teacher’'s mathematics units show little to no connections to instructional practices that are based
Possible on current research.

Examples m  The only professional development that an art teacher attends is that which occurs during the
required staff meeting.

AL e LLGLEE L Ll Assume ownership and responsibility for ongoing professional learning

connected to learner needs.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Build skills on how to develop a professional grovt plan.

m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

m  Work with a coach or experienced colleague to da@tex needs, set goals, and identify
individually focused learning experiences to im@@ractice and student learning.

Build skills in identifying and accessing researchiesources, and critical colleagues to implement
professional growth plans.

m Seek coaching to identify questions to guide réfdacon data that identifies learner needs and
ways to incorporate that knowledge into ongoing:fica.

m  Work with a coach or colleague to seek out res@uacel job-embedded opportunities for
professional growth and select those that supperiridividual professional growth plan.

Actively seek out and incorporate feedback to stregthen practice.

m Participate in opportunities to observe other clammns and be observed utilizing the learning to
improve practice.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.2 LEVEL 2

Standard Indicator 4.2. Continuous Professional Growth. The teacher uses current research-based resources,

feedback from others, and professional learning opportunities to accomplish professional growth.

Level 2, Developing

Teacher uses some available current research-based resources or feedback when provided but does not

Performance- seek out such resources on his or her own.
Level Teacher attempts to apply the knowledge and skills gained from professional learning to his or her
Descriptors practice, but positive impact on student learning is inconsistent or not evident.

m  Teacher attends professional development activities that are organized or required by the school or
district.

m  Teacher participates in opportunities for others to observe and offer a critique of their teaching when

2{#:231(38 organized or required by the school.
m  Teacher stays abreast of current research but works inconsistently to incorporate new findings into
his or her practice.
m  Ateacher administers the required student input survey but does not consistently use the feedback
to make changes in his classroom practice.
m  As part of the peer review program, a teacher agrees to have a peer observe in her classroom,
Possible engages in the required postobservation, and signs off on its completion to satisfy the school
requirement.
Examples

m  Asaresult of his observation, the teacher met once with his coach to address some of the feedback
from his principal. He makes initial attempts to review some recommended research and implement
the suggestions from the coach but requests no additional feedback.

Implications for Professional Learning

(adapted from INTASC Learning Progressions 1.0) Assume ownership and responsibility for ongoing professional learning

connected to learner needs.

Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Build skills on how to develop a professional growvat plan.
m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

m  Work with a coach or experienced colleague to datex needs, set goals, and identify
individually focused learning experiences to im@@ractice and student learning.

Build skills in identifying and accessing researchiesources, and critical colleagues to implement
professional growth plans.

m Seek coaching to identify questions to guide réfdacon data that identifies learner needs and
ways to incorporate that knowledge into ongoingtica.

m  Work with a coach or colleague to seek out res@uacel job-embedded opportunities for
professional growth and select those that suppditidual professional growth plan.

Actively seek out and incorporate feedback to stregthen practice.

m Participate in opportunities to observe other ¢clzmmns and be observed, and utilize the learning
to improve practice.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.2 LEVEL 3

Standard Indicator 4.2. Continuous Professional Growth. The teacher uses current research-based resources,

feedback from others, and professional learning opportunities to accomplish professional growth.

Level 3, Effective

Teacher accesses a variety of current research-based resources, feedback from others, and professional
Performance- learning opportunities.

Level . Teacher consistently applies knowledge and skills gained from professional learning to his or her practice
Descriptors in ways that positively affect student learning.

Teacher actively searches out opportunities that will serve to cultivate his or her own learning.
Teacher values opportunities for others to observe and offer a critique of his or her teaching.

Critical
Attributes m  Teacher stays abreast of current research and, when appropriate, incorporates new findings into his
or her practice.

m  The teacher has been working on a particular instructional strategy with the mathematics coach and
asks her grade-level colleagues to observe a lesson and provide feedback before their next
professional learning community meeting.

Possible m The teacher joins a technology partnership and is able to incorporate the use of many new resources
Examples that he finds truly beneficial for motivating his students and increasing the quality of their work.

m The teacher attends the district workshops on literacy centers and implements strategies that are
improving the engagement of the students during center time.

Lol sty el Bl Assume ownership and responsibility for ongoing professional learning

connected to learner needs.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Expand skills in developing a professional growth fan.
m Examine your own teacher evaluation data and Ifjesttiengths and weaknesses.

= Work with a coach or experienced colleague to datex needs, set goals, and identify
individually focused learning experiences to im@@ractice and student learning.

Build skills in identifying and accessing researchiesources, and critical colleagues to implement
professional growth plans.

m Collaborate with others to identify questions tadgureflection on data that identifies learner
needs and ways to incorporate that knowledge ingming practice.

m  Work with colleagues to seek out resources andjobedded opportunities for professional
growth and select those that support the indivigwalessional growth plan.

s Keep ajournal of how implementation of new praggiare affecting student learning.
Actively seek out and incorporate feedback to stregthen practice.

m Participate in opportunities to observe other ctzm®s and be observed, and utilize the learning
to improve practice.
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Core Proposition 4: Teachers think systematically about their practice and learn from
experience.

4.2 LEVEL 4

Standard Indicator 4.2. Continuous Professional Growth. The teacher uses current research-based resources,

feedback from others, and professional learning opportunities to accomplish professional growth.

Level 4, Distinguished

Teacher seeks out and accesses relevant current research-based resources and feedback from others

Performance- and designs and implements professional learning opportunities to support his or her professional growth.
Level . Teacher consistently applies knowledge and skills gained from professional learning to his or her practice
Descriptors in ways that positively affect student learning.

Teacher searches out a variety of opportunities that will serve to cultivate his or her own learning.
Teacher participates regularly in opportunities for others to observe and offer a critique of his or her

teaching.
Critical m Teacher stays abreast of current research, sometimes develops findings on the basis of his or her
Attributes own experiences, and when appropriate, incorporates new findings into his or her practice.

m  Teacher has enthusiasm for, and commitment to, ongoing professional development that exemplifies
a disposition she or he hopes to nurture in students.

m  Ateacher has developed a comprehensive plan to better incorporate feedback into his ongoing work:
At the end of each unit, he has students work in discussion groups to provide feedback on the
effectiveness of the unit and what could be improved; as he plans the unit, he often asks colleagues
to look at some of his plans and make suggestions; and at some point in the unit, he invites a
colleague or his principal to observe a new strategy he is working on and provide feedback. He also
: sends home a student work folder showcasing the work from the unit and invites parents and
Possible caregivers to comment and ask questions about the work and return it to school.

S A teacher initiates a semester-long action research project that will guide her in improving her
formative assessment practices. She presents her progress to peers during team meetings and
seeks feedback to make adjustments as she proceeds.

m  Ateacher has taken an active role in both developing and providing training on the peer review
process.

TLILEUEL G S T Ul Collaborate with others to design and implement professional learning

for self and others.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Expand skills in facilitating adult learning.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop facilitation and coaching skills for worgiwith adult learners.

m Seek feedback from mentors to refine skill in wogkivith adult learners.
Build skills in designing professional learning expriences to improve practice.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
augment skill in developing targeted professioaathing experiences for adult learners.

m Use grade-level and content area team meetingsetofeedback on planning appropriate
collaborative professional learning experiences.
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Teachers are members of learning communities.

STANDARD INDICATOR 5.1

PROFESSIONAL COLLABORATION

The teacher contributes to school effectiveness lopllaborating with other professionals on
activities that support school improvement and studnt learning.

Committed career teachers assume responsibiltgaperation with their administrators for the clotea
of the school’s instructional program. They areartgdayers willing to share their knowledge andlskil
with others and patrticipate in the ongoing develeptof strong school programs. This participaticaym
take many forms, such as mentoring novices, sexmgchool and district policy councils,
demonstrating new methodologies, engaging in varfotms of scholarly inquiry and artistic activity,
forming study groups for teachers.

Accomplished teachers attend to issues of conyirant equity of learning experiences for studemis t
require schoolwide collaboration across the bourdaf academic tracks, grade levels, special and
regular instruction, and disciplines. Such bourefarconstructed as much out of traditional pattefns
school organization as out of instructional ratiesaoften are counterproductive and damagingudestt
learning. Teachers cultivate a critical spirit ppaaising such schooling commonplaces, togethdr avit
willingness to work with administrators toward solaide improvements that can include revision of
organizational as well as instructional featuresatfooling.

The development of curriculum and the coordinatbmstruction are particularly important functions
shared among teachers and administrators. Prdfigiaohers collaborate in planning the instructiona
program of the school to ensure continuity of l@egrexperiences for students. They possess the
interpersonal skills needed to work on teams awdliagness to work together in the interests @& th
school community. Consonant with their role in audum planning and coordination, teachers are awar
of the learning goals and objectives establishestate and local authorities. Professional practice
requires that teachers be knowledgeable aboutldgat obligation to carry out public policy as
represented by state statute and regulation, stiwaot directives, court decisions, and other pesic

Accomplished teachers also participate in the doatin of services to students. Today’s schools
include a wide variety of educational specialiats] with increasing specialization has come thel fae
coordination, lest pupils’ educational experiensgesome fragmented. The growing practice of
mainstreaming special-need students to ensur¢httyatre being educated in the least restrictive
environment has meant that general and speciabidndeachers need to work with one another.
Compensatory education programs typically invokaching pupils outside regular school settings. The
various programs for English as a second langualjegual education, and English immersion often
require cooperation among teachers of non-Engliglaidng and limited-English-speaking youth.
Teachers are adept at identifying students who nfiighefit from such special attention and at waykin
tandem with specialists.

In addition to working on the improvement of schaidle curricula and the coordination of instruction,
teachers work together to strengthen their teacl8ogetimes, they observe each other teachinghat o
times, they engage in discussions about teachmjpacasionally they collaborate in trying out new
instructional strategies. Although the particulairfiow teachers choose to improve their instructwih
vary with the structure of opportunity and a teatshdispositions and interests, the principle uhdeg
such engagement is the continuous pursuit of tagdcellence in the company of peers.
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Teachers are members of learning communities.

Strong schools emphasize a process of continugu®uament. They are organized to find and solve
problems and to locate, invent, and experiment waitious methods of instruction and school
organization. Teachers within such schools workamy on professional development, but also on
schoolwide improvements. This approach to collatimmafurther enhanced by a willingness to assume
active leadership roles within and beyond the lisgnommunity, is part of what constitutes a
professional orientation to teaching and part otadistinguishes the professional teacher. The
conventional image of the accomplished teacheolasperformer working independently with studests i
narrow and outdated.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, pgl98

Key Elements of Teacher Practice Related to Standdrindicator 5.1

A readiness to work collaboratively to engage mdhalysis and construction of curriculum, in
the coordination of instruction, in the professiotevelopment of staff, and in many other
school-site policy decisions fundamental to thatiom of highly productive learning
communities

Attention to issues of equity of learning experienor students that require schoolwide
collaboration in planning the instructional progrearensure continuity of learning experiences
for students

Participation in the coordination of services tadgints (special needs, compensatory education,
English as a second language)

A team spirit and willingness to share knowledge skill with others, such as by mentoring
novices, serving on school and district policy aols#h demonstrating new methodologies,
engaging in various forms of scholarly inquiry artistic activity, or forming study groups

Collaborative work on schoolwide improvements, agsion of leadership roles within and
outside the learning community when possible.

Questions for Reflection and Planning

In what ways do | collaborate with others in ants@e my content area to support student
learning and coordinate services?

In what ways do | utilize the knowledge other sdhmrofessionals have on content, instructional
strategies, and students?

How do | build effective relationships with collags that are based on mutual support and
cooperation?

How do | work with colleagues to promote and fostgositive, solution-oriented work
environment?

How do | contribute to the success of schoolwidpromement?

What opportunities are there for me to take a leside role within and outside the learning
community?
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Core Proposition 5: Teachers are members of learning communities.

5.1 LEVEL1

Standard Indicator 5.1. Professional Collaboration. The teacher contributes to school effectiveness by collaborating

with other professionals on activities that support school improvement and student learning.

Level 1, Ineffective

Performance-
Level Teacher does not actively participate in collaborative activities.
Descriptors

m Teacher does not participate on instructional teams nor use advice from colleagues to improve
practice to meet the needs of all learners.

m Teacher participates in the coordination of services to students (special needs, compensatory

Critical education, English as a second language) only when directed.
Attributes m  Teacher does not participate in schoolwide efforts to implement a shared vision and contribute to a
supportive culture.

m  Teacher does not participate in or work to create professional development in support of learner
development and growth.

m During the scheduled professional learning community time, a teacher generally states that he or she
has something else she has to do. When she does attend, she is not prepared and does not
contribute to the discussion.

Possible m  As the implementation of the agreed-upon schoolwide focus on thinking maps began, no evidence of
Examples application was seen in the teacher’s room.

m  Although there are resources and personnel available in the school to assist with the needs of the
English language learners in her class, the teacher does not utilize the support to better meet these
students’ needs.

Implications for Professional Learning

Lol ol gAY @0 e g e Flele =kl E 0 Deepen collaborative engagement with colleagues.
Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Build skills in working collaboratively.

m Seek feedback and mentoring to improve activeniste empathy, reframing, and perspective
taking as part of a process to effectively partitdpin learning communities.

Build skills in dialogue.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdisein order to facilitate dialogue and debate
issues.
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Core Proposition 5: Teachers are members of learning communities.

5.1 LEVEL 2

Standard Indicator 5.1. Professional Collaboration. The teacher contributes to school effectiveness by collaborating

with other professionals on activities that support school improvement and student learning.

Level 2, Developing

Performance-
=l When invited or required to attend, teacher actively participates in collaborative professional learning
Descriptors activities that contribute to school improvement and student learning.
m Teacher participates in instructional teams and uses advice from colleagues to improve practice to
meet the needs of all learners when invited or required to do so.
m Teacher participates in the coordination of services to students (special needs, compensatory
Critical education, English as a second language) only when required.
Attributes m  Teacher participates in schoolwide efforts to implement a shared vision and contribute to a
supportive culture when required.
m  Teacher participates in or works to create professional development to support learner development
and growth when invited or required to do so.
m  The teacher attends the third-grade professional learning community meetings, brings the requested
information, and sometimes shares strategies with colleagues.
Possibl m The teacher collaborates with the special education teacher, completing the required paperwork, but
Eg:ri pI: < does not actively participate in the discussion of progress or next steps.

The teacher participates in schoolwide activities only when asked by the principal.

The teacher went to the technology conference when he was strongly encouraged by his content
area team.

Implications for Professional Learning

Loz o Lo el A OR E=E g e Fliele =il b Deepen collaborative engagement with colleagues.
Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Build skills in working collaboratively.

m Seek feedback and mentoring to improve activeristg empathy, reframing, and perspective
taking as part of a process to build and effecfiyalrticipate in learning communities.

Build skills in dialogue.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdtsein order to facilitate dialogue and debate
issues.
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Core Proposition 5: Teachers are members of learning communities.

5.1 LEVEL 3

Standard Indicator 5.1. Professional Collaboration. The teacher contributes to school effectiveness by collaborating

with other professionals on activities that support school improvement and student learning.

Level 3, Effective

Performance-
=l Teacher engages positively in collaborative professional learning activities that contribute to school
Descriptors improvement and student learning.
m  Teacher collaborates with colleagues on instructional teams to seek and offer feedback that support
learners and improve practice.
m Teacher participates in the coordination of services to students (special needs, compensatory
fical education, English as a second language) through exchanging information, advice, and resources
23::gﬁtes with colleagues.
m  Teacher engages in schoolwide decision making with colleagues to identify common goals and
monitor and evaluate progress toward these goals.
m  Teacher actively participates in or works to develop professional development to support learner
development and growth.
m The teacher is an active participant in the grade-level professional learning community and comes
prepared with student data and strategies to share.
m  The mathematics teacher seeks out opportunities to collaborate with the art teacher to extend and
Possible enhance her students’ thinking in mathematics.
Examples m During the schoolwide review of student data on the quarterly assessment, the teacher shared his

analysis of the results with some initial thinking about probable causes and possible next steps to
improve the learning.

m  The teacher participates in a book study that meets monthly to focus on topics about enhancing
formative assessment practices to better identify the needs of her students.

Implications for Professional Learning

Loz o Lo ol A @0 e g e Flele =kl s H 0 Deepen collaborative engagement with colleagues.
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Build skills in working collaboratively.

m Seek feedback to improve active listening, empatkfyaming, and perspective taking as part of
a process to build and effectively participategarhing communities.

Build skills in dialogue.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdisein order to facilitate dialogue and debate
issues.

m Use technology to build collaborative skills.
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Core Proposition 5: Teachers are members of learning communities.

5.1 LEVEL 4

Standard Indicator 5.1. Professional Collaboration. The teacher contributes to school effectiveness by collaborating

with other professionals on activities that support school improvement and student learning.

Level 4, Distinguished

Teacher engages positively in, and initiates, collaborative professional learning activities that contribute to

E:\r/'zrmance- school improvement and student learning.
Descriptors Teacher assumes proactive and creative leadership roles within and outside his or her learning
community.
m Teacher collaborates with colleagues and brings innovative practices that meet learner needs to the
instructional team and supports colleagues in their use and in analyzing their effectiveness.
m Teacher participates in the coordination of services to students (special needs, compensatory
» education, English as a second language) through exchanging information, advice, and resources
ztlﬂglajltes with colleagues and families.
m  Teacher advocates for continuous evaluation and improvement of the schoolwide goals to ensure
alignment with learner needs.
m Teacher actively participates in and presents or facilitates professional development to support
learner development and growth.
m  Ateacher organizes and facilitates a monthly meeting that brings teachers together across
disciplines to explore alternative strategies to benefit hard-to-reach students.
m  Ateacher works regularly with the English language learner, special education, and speech teachers
to gain ideas and strategies to better connect with her struggling students and English learners to
Possible improve access to the learning.
Examples m  After a meeting that resulted in some heated disagreement, a teacher offered to do some additional

research and organize a follow-up meeting of key stakeholders in the discussion.

m  Ateacher offers to represent the school at the district science meeting, gathers her colleague’s ideas
and questions to share with others at the meeting, and prepares miniworkshops to share strategies
on the basis of what she learned at the meeting.

Implications for Professional Learning

Deepen collaborate engagement with colleagues and develop

(IR0 o] INIACD LERTTg FIEEaemns () leadership skills in various collaborative contexts.

Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Build skills in working collaboratively.

m Seek feedback to improve active listening, empattfyaming, and perspective taking as part of
a process to build and effectively participategarhing communities.

Build skills in dialogue.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdisein order to facilitate dialogue and debate
issues.

m Use technology to build collaborative skills.
Strengthen analysis and reflection on strengths andreaknesses in collaborative work.
m Seek feedback from colleagues on the use of stestég support collaboration.

m Participate in a professional organization to dewédtadership skills (e.g., evaluation and
problem solving).

m Read current literature on leadership and how plyapese strategies to collaborative processes
in schools.
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Teachers are members of learning communities.

STANDARD INDICATOR 5.2

ENGAGEMENT WITH CAREGIVERS AND COMMUNITY

The teacher engages in ongoing communication andliaboration with students’ homes and
caregivers and takes advantage of community resoues to enhance student learning and school
effectiveness.

Teachers share with parents the education of thegiorhey communicate regularly with parents and
guardians, listening to their concerns and respgdtieir perspective, enlisting their support istésing
learning and good habits, informing them of théiitdts accomplishments and successes, and educating
them about school programs. Kindergarten teacfmrgxample, can help parents understand that
reading stories to their children is more importantiteracy development than completing workskeet

on letters.

In the best of all worlds, teachers and parentsrareially reinforcing partners in the educatioryoifing
people. But three circumstances complicate thisypeship. First, the interests of parents and dshoo
sometimes diverge, requiring teachers to makecdiffjudgments about how best to fulfill their join
obligations to their students and to parents. S&cstadents vary in the degree and kind of sugpest
receive at home for their schoolwork. The effedtsuture, language, and parental education, ingome
and aspirations influence each learner. Teacheralart to these effects and tailor their practice
accordingly to enhance student achievement. Whesdfaith an unavoidable conflict, however, the
teacher must hold the interests of the studentl@@urposes of schooling paramount. Third, the
behavior and mindset of schools and families caadwersarial. Some parents are distrustful of the
school’s values or feel that schools underminddhaly’s potential to contribute to their children’
intellectual growth. Students get caught in thedi@dtheir allegiance to and affection for eachypar
challenged by the other. Accomplished teachersldpkills and understanding to avoid these common
pitfalls and work to foster collaborative relatibiss between school and family.

The changing family structure in our society createw challenges as well, for there now are mouthyo
with single parents, working parents, and parelitfs Wwadequate income. Thus, creating home—school
partnerships has become more difficult for teachadsparents in many communities. In attempting to
work creatively and energetically with families tbe purpose of students’ development, able teacher
acquire knowledge and understanding of individtadents’ lives outside school. A teacher’s foremost
responsibility is to the intellectual developmehbar youth, but they are mindful of the broad rarag
children’s needs, including the need for guidanue the strong presence of caring and nurturingtsdul
Students’ physical, emotional, and social well-getannot be separated from their intellectual ghowt

Professional teachers cultivate knowledge of thelirool’s community as a powerful resource for
learning. The opportunities are many for enrichpngjects, lessons, and study: observing the citycib

in action; collecting oral histories from seniotizéns; studying the ecology of the local environine
visiting a nearby planetarium; drawing the localhéecture; or exploring career options on-site.
Moreover, within all communities, there are valgatd@sources, such as other teachers and students,
senior citizens, parents, business people, andl doganizations that teachers can engage to assist,
enhance, and supplement their work with studertsofplished teachers actively seek out these
stakeholders to advocate for the support and ressurecessary to meet the needs of learners and the
families.

Teachers also cultivate knowledge about the charafthe community and its effects on the schodl a
students. They develop an appreciation for ethmiclimguistic differences, of cultural influences o
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Teachers are members of learning communities.

students’ aspirations and expectations, and oéfieets of poverty and affluence. Accomplished hesis
seek to capitalize on these opportunities andgpaed productively to students’ diverse backgrounds
There is a balance here. Schools and teacherstcafeaate all the social problems that they emteu
Yet teachers confront the human condition dailgllits variety, splendor, and misery. They must be
humane, caring, and responsive to students andpitodilems, while they maintain a focus on their
distinctive professional responsibilities.

(Adapted from NBPTSWhat Teachers Should Know and Be Able to Do, p2Q9

Key Elements of Teacher Practice Related to Standdrindicator 5.2

Regular communication with parents and guardiastgring to their concerns and respecting
their perspective, enlisting their support in fostg learning and good habits, informing them of
their child’s accomplishments and successes, ancb¢idg them about school programs

Alertness to the importance of home—school relatigps and tailoring their practice accordingly
to enhance student achievement (When faced witmawoidable conflict, the teacher must hold
the interests of the student and the purposeshofoding paramount.)

Skills and understanding to work to foster collattive relationships between school and family
Cultivation of knowledge of the teacher’s schoaksnmunity as a powerful resource for learning

An appreciation of ethnic and linguistic differescef cultural influences on students’ aspirations
and expectations, and of the effects of povertyaifidence

Advocacy for the support and resources necessangéd the needs of learners and their families

Questions for Reflection and Planning

How do | communicate with parents and caregivemshat reasons?

What resources do | provide to families to helprthenderstand how to best support their
children’s learning?

How | make myself regularly available to all passht

How do | solicit input from parents about theirldnen’s learning?

How do | build on the family, cultural, and commiyrnwvalues in the interest of student learning?
In what ways do | help families feel included i tichool community?

How do | communicate student accomplishments, sses and means for accomplishing higher
goals?

How do | make parents feel comfortable and welcommay classroom and in our school?

What are some ways | can collaborate with the conitptio provide opportunities for enriching
projects and lessons to support student learning?

How can | bring community members into the classram meaningful ways?

How can my understanding of the diversity of thenominity and my understanding of the
backgrounds of my students enhance the teachinteanung in my classroom?

How can | advocate within my school and beyondliersupport and resources necessary for the
success of my school and my students?
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Core Proposition 5: Teachers are members of learning communities.

5.2 LEVEL1

Standard Indicator 5.2. Engagement With Caregivers and Community. The teacher engages in ongoing

communication and collaboration with students’ homes and caregivers and takes advantage of community
resources to enhance student learning and school effectiveness.

Level 1, Ineffective

E:;Z)lrmance- Teacher does not communicate with students’ caregivers.
Descriptors Teacher does not identify or utilize community resources.
m  Teacher does not communicate with parents and caregivers or enlist their support in fostering
learning and good habits.
m  Teacher does not inform parents and caregivers of their child’s accomplishments and successes or
. educate them about school programs.
Atrtt:gﬁtes m Teacher does not work to develop skills that foster collaborative relationships between school and
family.
Teacher has little to no knowledge of their school’'s community as a powerful resource for learning.
Teacher has little to no understanding of ethnic and linguistic differences, of cultural influences on
students’ aspirations and expectations, or of the effects of poverty and affluence.
m  Ateacher uses only the quarterly progress report to communicate with parents about areas where
their child might be excelling or struggling.
m  Ateacher does not communicate with parents about the Back to School Night because the principal
mentioned it in the newsletter sent to all parents during the summer.
Possible m  Ateacher states, ‘It takes too much time to schedule parents in to volunteer, so | don't bother with it.”

Examples m The historical society in the local community is very active and has numerous resources to share, but
the high school history teacher does not make any attempt to contact them to see how they might
enhance his curriculum.

m  Five of the kindergarten teacher’s students come from Spanish-speaking homes, and she makes no
attempt to find assistance in communicating with them in their primary language.

Implications for Professional Learning
ELa e o Lo el AT O = T e Flele =il Engage collaboratively with families and the community.

Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,

Build skills in working collaboratively with famili es and the community.

m Seek feedback and mentoring to improve activeristg empathy, reframing, and perspective
taking as part of a process to more effectivelyagegwith families and the community.

m  Seek mentoring in ways to interact with diverseifi@s
Build skills and strategies for communicating withcaregivers.

m  Work with a coach, school social worker, guidangenselor, or other colleague to learn a
variety of communication strategies and techno®giemedia to ensure that caregivers have the
opportunity to receive and respond to informatibouwt their child’s progress.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdisein order to facilitate dialogue and discuss
issues.

Build community connections.

m Research and identify key organizations and peaglee community who can support the
learning in your classroom.
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Core Proposition 5: Teachers are members of learning communities.

5.2 LEVEL 2

Standard Indicator 5.2. Engagement With Caregivers and Community. The teacher engages in ongoing

communication and collaboration with students’ homes and caregivers and takes advantage of community
resources to enhance student learning and school effectiveness.

Level 2, Developing

E:\r/'zrmance- Teacher uses one-way communication to inform caregivers of students’ progress.
Descriptors Teacher utilizes community resources, when provided, to enhance student learning and well-being.
m  Teacher communicates regularly with parents and caregivers, but communication is generally one-
way with little to no input from the home or community.
m  Teacher occasionally sends information to inform parents and caregivers of their child’s
accomplishments and successes and educate them about school programs.
Critical m  Teacher has a limited understanding of how to work to foster collaborative relationships between
Attributes school and family.
m  Teacher rarely cultivates knowledge of their school's community but will utilize resources that are
provided.
m Teacher has a beginning level of understanding about ethnic and linguistic differences, of cultural
influences on students’ aspirations and expectations, and of the effects of poverty and affluence.
m  Ateacher sends home the school’s required progress report and report card and sometimes adds a
personal note but does not have a process or system for caregivers to respond.
m  Ateacher instructs his students on the importance of giving their parents the information he is
sending home about school programs and events.
) m Participation in Back to School Night and during required parent—teacher conferences is the only
Eg:rs;g; < time a teacher interacts with most of the parents and caregivers of her students.

m Ateacher has some awareness of the culture and diversity of the community and occasionally uses
that understanding when planning units and selecting resources.

A school counselor participates with her students in the school’s annual career day.

During a unit on community helpers, a teacher invites in members of the local fire department to
speak to the students.

Implications for Professional Learning

Loz o e Mol AT O = T e Flele =il Engage collaboratively with families and the community.
Develop the ability to

Teaching practice is advanced through professiondtarning that will, for example,
Build skills in working collaboratively with famili es and the community.

m Seek feedback and mentoring to improve activeristg empathy, reframing, and perspective
taking as part of a process to more effectivelyagegwith families and the community.

m Seek mentoring in ways to interact with diverseifis
Build skills and strategies for communicating withcaregivers.

m  Work with a coach, school social worker, guidangenselor, or other colleague to learn a
variety of communication strategies and techno®giemedia to ensure that caregivers have the
opportunity to receive and respond to informatibouwt their child’s progress.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdisein order to facilitate dialogue and discusaéss

Build community connections.

m Research and identify key organizations and peiaglee community who can support the
learning in the classroom.
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Core Proposition 5: Teachers are members of learning communities.

5.2 LEVEL 3

Standard Indicator 5.2. Engagement With Caregivers and Community. The teacher engages in ongoing

communication and collaboration with students’ homes and caregivers and takes advantage of community
resources to enhance student learning and school effectiveness.

Level 3, Effective

Teacher uses multiple modes of communication to inform caregivers of students’ progress, elicit

E:\rl'zrmance- information about learners, and enlist caregiver support in fostering learning and good habits.
Descriptors Teacher builds ongoing connections to community resources and utilizes them to enhance student
learning and well-being.

m Teacher communicates regularly with parents and caregivers, listening to their concerns and
respecting their perspective, enlisting their support in fostering learning and good habits.

m Teacher informs parents and caregivers of their child’s accomplishments and successes and

et educating them about school programs.
r|t!ca m  Teacher develops skills and understanding to work to foster collaborative relationships between
Attributes ;
school and family.
Teacher cultivates knowledge of their school’s community as a powerful resource for learning.
Teacher develops an appreciation of ethnic and linguistic differences, of cultural influences on
students’ aspirations and expectations, and of the effects of poverty and affluence.

m  Parents and caregivers receive a monthly progress report to inform them of student progress and
classroom behavior, with a section to return that asks parents to respond and ask questions.

m  Parents and caregivers receive a monthly newsletter about the instructional objectives, classroom
activities, ways they can support the learning in the classroom, and information on how to access
resources and classroom events on the classroom website.

m  Ateacher provides tips for “how to motivate your child to complete homework” on her classroom
website.

m  Atthe beginning of each unit, a high school at teacher sends home information about the work

Possible students will be doing with brief explanations about each project.
Examples m  Akindergarten teacher contacts each parent by phone at the beginning of the year to establish a

good working relationship.

m  Coaches at the middle and high school have a strong relationship with the community to develop
support for needed resources and to connect with professionals in the health field to talk about safety
and proper conditioning.

m  To build rapport with the community and enthusiasm for reading, a teacher invites members of
various service organizations to be guest readers in the classroom.

m  Realizing that she has a limited understanding of the various languages and cultures of some of her
students, a teacher is taking a class on diversity at the local university.

Rt cieoices g (e Engage collaboratively with families and the community and develop

leadership skills in varied collaborative contexts.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to

Teaching practice is advanced through professiondarning that will, for example,
Expand skills and strategies for communicating withcaregivers.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection, and syrdisein order to facilitate dialogue and discuss
issues.
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Teachers are members of learning communities.

m Seek feedback and mentoring to improve activerliste empathy, reframing, and perspective
taking as part of a process to engage with faméiesthe community more effectively.

m  Seek out alternative ways to interact with divdesailies.

m Research and identify key organizations and peoglee community that can support the
learning in the classroom.

m Identify opportunities to lead or coordinate eféatttat support the school’s improvement plan
and create opportunities for students and families.

m  Seek out leadership mentors within the school aadtgr communities.
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Core Proposition 5: Teachers are members of learning communities.

5.2 LEVEL 4

Standard Indicator 5.2. Engagement With Caregivers and Community. The teacher engages in ongoing

communication and collaboration with students’ homes and caregivers and takes advantage of community
resources to enhance student learning and school effectiveness.

Level 4, Distinguished

Teacher persistently uses multiple modes of communication to inform caregivers of students’ progress,
elicit information about learners, and enlist caregiver support in fostering learning and good habits.

E:\r/'zrmance- Teacher seeks out additional modes of communication in an attempt to engage all caregivers.
Descriptors Teacher seeks out and builds ongoing connections to community resources to enhance student learning
and well-being that extend beyond his or her classroom and student population.
Teacher advocates in the school and community to meet the needs of learners and their families.
m  Teacher communicates regularly with parents and caregivers, listening to their concerns and
respecting their perspective, enlisting their support in fostering learning and good habits.
m  Teacher informs parents and caregivers of their child’s accomplishments and successes and
educating them about school programs.
m  Teacher develops skills and understandings to work to foster collaborative relationships between
Critcal school and family and seeks out alternative ways to contact hard-to-reach families.

AR m  Teacher cultivates knowledge of the school’s community as a powerful resource for learning and
brings it into the classroom and sends students out into the community to enhance learning.

m Teacher demonstrates an appreciation of ethnic and linguistic differences, of cultural influences on
students’ aspirations and expectations, and of the effects of poverty and affluence and advocates in
the school and community to meet student needs.

m Teacher advocates within the school and the community for resources and structures to best meet
the needs of learners and promote the vision and mission of the school.

m Parents and caregivers receive a weekly teacher-developed folder containing student work and
showing student progress, with a space for the parent to respond to the work, ask questions, and
return the folder.

m  Students in an English class keep an electronic portfolio of their writing that they share with parents.
Parents are encouraged to respond to the work.

m Parent and caregivers are invited to a Books and Breakfast activity in the classroom, where they
read with their children and learn reading strategies.

m A middle school social studies teacher has organized classes to teach the English language to
Spanish-speaking parents and other community members.

A teacher trains a group of volunteer tutors who are fluent in languages that are spoken in the school
to assist the English learner students.

m Each student in a teacher’s class is involved in a yearlong community service project with a biweekly
discussion to share progress.

Students in the teacher’ orchestra class and jazz band perform regularly at community events.

A teacher has organized meetings where community members of various backgrounds give
presentations about their cultures.

m  When noticing the lack of resources to support before-school and afterschool care at the school, a
teacher brings it to the attention of the staff and the school site council to develop a plan to remedy
the lack.

Possible
Examples

TLILEUEL A ST T ull Deepen collaborate engagement with families and the community and

develop leadership skills in various collaborative contexts.

(adapted from INnTASC Learning Progressions 1.0)
Develop the ability to
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Teachers are members of learning communities.

Teaching practice is advanced through professiondtarning that will, for example,

m Seek feedback and mentoring to improve activerlisge empathy, reframing, and perspective
taking as part of a process to more effectivelyagegwith families and the community.

m  Seek out alternative ways to interact with divdesailies.

m Use structured input (e.g., workshops, in-persoontine courses, webinars, social media) to
develop skills in listening, reflection and syntiséa order to facilitate dialogue and discuss
issues.

m Use technology to build collaborative skills.

m Research and identify key organizations and peiaglee community who can support the
learning in the classroom and develop strategiespla inform them of the importance of
working together on issues of school improvement.

m Seek feedback from colleagues on the use of stestég support collaboration with families and
the community.

m Participate in a professional organization to depédtadership skills (e.g., evaluation and
problem solving).

= Identify opportunities to lead or coordinate eféaittat support the school’s improvement plan
and create opportunities for students and families.

m  Seek out leadership mentors within the school aadtgr communities.

m Read current literature on leadership and how plyapese strategies to collaborative processes
connecting schools with the community.
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Appendix A.

MSFE TEPG Rubric

Core Proposition 1. Teachers are committed to stuaks and their learning.

Standard Indicator 1.1. Understanding of StudentsThe teacher recognizes individual differences and
knows the backgrounds, abilities, and interestiobr her students and uses this information to
differentiate his or her approaches to studentsrastdiction.

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding
of how students develop and learn.

Standard Indicator 1.3. Classroom Climate The teacher creates a respectful environment thaides
opportunities for equitable participation and supgpsetudents in developing positive dispositiornsaial
learning.

Core Proposition 2. Teachers know the subjects theteach and how to teach those subjects to
students.

Standard Indicator 2.1. Subject Knowledge.The teacher demonstrates an understanding of how
knowledge and skills in his or her subject domaaaeated, organized, and linked to those of other
disciplines as appropriate.

Standard Indicator 2.2. Pedagogical Content KnowledgeThe teacher creates learning experiences that
make the discipline accessible and meaningfuldariers to ensure mastery of the content.

Standard Indicator 2.3. Goal-Focused PlanningThe teacher plans instruction rich in higher order
thinking to meet clearly identified goals and oli)ges for student learning.

Core Proposition 3. Teachers are responsible for nmaging and monitoring student learning.

Standard Indicator 3.1. Managing Classroom Routinesind Expectations.The teacher establishes an
organized and efficient learning environment thablves and engages all students, maximizes learnin
time, and enhances student learning in a varietydiidual and group settings.

Standard Indicator 3.2. Student EngagemeniThe teacher encourages and clearly communicates
expectations for student involvement in the leagrmprocess, which results in a high level of student
engagement.

Standard Indicator 3.3. Assessment of Student Progss.The teacher employs multiple methods to
regularly measure student growth and progress s@sl this information to provide feedback and adjust
instructional decision making.

Core Proposition 4. Teachers think systematicallyl@out their practice and learn from experience.
Standard Indicator 4.1. Reflective PracticeThe teacher analyzes sources of evidence as heor s

continually reflects on professional practice, gdimformation about the needs of students to make
decisions about adjustments in practice and goalgrbfessional growth.
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Standard Indicator 4.2. Continuous Professional Grwth. The teacher uses current research-based
resources, feedback from others, and professieaahing opportunities to accomplish professional
growth.

The teacher contributes to school effectiveness by
collaborating with other professionals on activatibat support school improvement and studentilegrn

The teacher engages in
ongoing communication and collaboration with studelnomes and caregivers and takes advantage of
community resources to enhance student learningeimabl effectiveness.

% The terms “family,” “parent,” and “caregiver” aused throughout this document to refer to people are the
primary caregivers, guardians, or significant agliritthe lives of students.
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NBPTS Core Proposition 1. Teachers are committed tstudents and their learning.

Standard Indicator 1.1. Understanding of Students. The teacher recognizes individual differences and knows the backgrounds,
abilities, and interests of his or her students and uses this information to differentiate his or her approaches to students and to

instruction.
1, Ineffective

Teacher provides primarily
whole-group instruction
with no differentiation. This
results in accessible and
challenging instruction for
few to no students.

Teacher demonstrates
little or no awareness or
understanding of
individual students’
learning needs or their
backgrounds, abilities,
and interests.

2, Developing

Teacher is aware of student needs
and interests but tends to teach to the
whole group with few differentiated
opportunities for students. Teacher
shows limited understanding of
students’ backgrounds and interests.
This results in accessible and
challenging instruction for only some
students.

Teacher demonstrates some
recognition and understanding of
some individual students’ learning
needs, as well as their
backgrounds, abilities, and
interests.

3, Effective

Teacher differentiates
instruction for multiple groups
and some individuals within
those groups on the basis of
backgrounds, readiness, and
interests. This results in
accessible and challenging
instruction for most students.

Teacher demonstrates
thorough recognition and
understanding of all individual
students’ learning needs, as
well as their backgrounds,
abilities, and interests.

4, Distinguished

Teacher differentiates instruction
for Teacher differentiates
instruction for individual and
groups of students on the basis
of backgrounds, readiness, and
interests, resulting in accessible
and challenging instruction for all
students.

Teacher provides opportunities
for meaningful student choice
where appropriate.

Teacher demonstrates
thorough recognition and
understanding of all individual
students’ learning needs, as
well as their backgrounds,
abilities, and interests.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 1. Teachers are committed tstudents and their learning.

Standard Indicator 1.2. Application of Learning Theory. The teacher demonstrates an understanding of how students develop and

learn.
1, Ineffective

Teacher does not choose
developmentally appropriate
instructional strategies.

Teacher rarely or never supports
multiple ways for students to
input information or retrieve
information and expects all
students to demonstrate
understanding in a single
context determined by the
teacher.

Teacher does not connect
learning to needs and events
present in students’lives and the
world.

Teacher rarely uses his or her
understanding of and
familiarity with social learning
theory, child and adolescent
development theory, and
cognitive sciences to form
decisions about how to plan
and provide instruction.

2, Developing

Teacher implements some
developmentally appropriate
instructional strategies.

Teacher sometimes supports
multiple ways for students to
input information, retrieve
information, and demonstrate
understanding.

Teacher sometimes connects
learning to needs and events
present in students’lives and the
world.

Teacher sometimes uses his
or her understanding of and
familiarity with social learning
theory, child and adolescent
development theory, and
cognitive sciences to form
decisions about how to plan
and provide instruction.

3, Effective

Teacher implements
developmentally appropriate
instructional strategies.

Teacher consistently supports
multiple ways for students to
input information, retrieve
information, and demonstrate
understanding.

Teacher consistently supports
students in connecting learning
to needs and events present in
their lives and the world.

Teacher frequently uses his or
her understanding of and
familiarity with social learning
theory, child and adolescent
development theory, and
cognitive sciences to form
effective decisions about how
to plan and provide
instruction.

4, Distinguished

Teacher implements
developmentally appropriate
strategies and modifies them for
effective use on the basis of the
social and developmental
characteristics of the group of
students being taught.

Teacher consistently supports
multiple ways for students to
input information, retrieve
information, and demonstrate
understanding on the basis of
knowledge of student strengths.

Teacher frequently and
consistently makes connections
between learning and students’
lives and the world.

Teacher frequently uses his or
her deep understanding of and
familiarity with social learning
theory, child and adolescent
development theory, and
cognitive sciences to form
highly effective decisions
about how to plan and provide
instruction to optimize
learning for students.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 1. Teachers are committed tstudents and their learning.

Standard Indicator 1.3. Classroom Climate. The teacher creates a respectful environment that provides opportunities for equitable
participation and supports students in developing positive dispositions toward learning.

1, Ineffective

2, Developing

3, Effective

4, Distinguished

Teacher does not treat all
students respectfully.

Teacher does not encourage
students to participate and
provides few or no opportunities
for them to do so. Opportunities
allow certain students or groups
to participate more actively than
others.

Teacher does not model or
support students in developing
noncognitive competencies,
such as self-confidence,
motivation, and an acceptance
of personal responsibility.

Teacher does not encourage
students to accomplish
challenging learning goals or
encourage students to
persevere in challenging
situations.

Teacher does not plan for
student participation or plans
for extremely limited
participation that focuses on
allowing a few students to
participate voluntarily.

Teacher treats all students
respectfully.

Teacher encourages some
students to participate and
provides some opportunities for
them to do so. Opportunities
allow certain students or groups
to participate more actively than
others.

Teacher inconsistently models
and supports students in
developing noncognitive
competencies such as self-
confidence, motivation, and an
acceptance of personal
responsibility.

Teacher inconsistently
encourages students to
accomplish challenging learning
goals and to persevere in
challenging situations.

Teacher plans for student
participation but uses a
limited range of strategies that
do not ensure equitable
participation. Few or no
strategies to encourage
reluctant students are
included.

The teacher treats all students
respectfully and insists that all
students treat each other with
respect.

Teacher encourages most
students to participate and
provides multiple opportunities
for them to do so. Opportunities
are structured to support
reluctant students in
participating.

Teacher consistently models and
supports most students in
developing noncognitive
competencies such as self-
confidence, motivation, and an
acceptance of personal
responsibility.

Teacher consistently encourages
nearly all students to persevere
in challenging situations and
accomplish challenging learning
goals.

Teacher plans various ways
for all students to participate,
ensuring equitable
participation for most
students. Strategies to
encourage reluctant students
are included.

Teacher treats all students
respectfully and insists that all
students treat each other with
respect.

Teacher encourages nearly all
students to participate and
provides multiple opportunities
for them to do so. Opportunities
are structured to ensure
equitable participation by all
students.

Teacher consistently models and
supports nearly all students in
developing noncognitive
competencies such as self-
confidence, motivation, and a
sense of personal responsibility.

Teacher consistently encourages
nearly all students to persevere
in challenging situations and
accomplish challenging learning
goals. Teacher helps students
develop self-efficacy.

Teacher plans various ways
for all students to participate,
ensuring equitable
participation for all students.
Highly effective strategies to
encourage reluctant students
are included, and students
encourage each other to
participate.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 2. Teachers know the subjesthey teach and how to teach those subjects

to students.

Standard Indicator 2.1. Subject Knowledge. The teacher demonstrates an understanding of how knowledge and skills in his
or her subject domain are created, organized, and linked to those of other disciplines as appropriate.

1, Ineffective

Teacher rarely addresses
central organizing concepts as
well as factual information.

Statements of content include
many errors. Essential
questions are not posted or
referred to.

Teacher does not include
reading, writing, listening, or
speaking strategies, academic
language, or connections to
other disciplines.

Teacher does not encourage
alternative perspectives or
interpretations.

Teacher does not plan and
integrate instruction or
activities to highlight cross-
curricular connections.

2, Developing

Teacher periodically
addresses central organizing
concepts, as well as factual
information.

Most statements of content
are accurate. Essential
questions are communicated
and/or referred to but are not
clearly tied to content of
instruction.

Teacher sometimes includes
reading, writing, listening, and
speaking strategies and
academic language or makes
appropriate connections to
other disciplines.

Teacher encourages some
alternative perspective and
interpretations but does not
provide students the
opportunity to think
analytically about the content.

Teacher occasionally plans
and integrates instruction
and activities to highlight
cross-curricular
connections but may not
always do so successfully.

3, Effective

Teacher clearly and
consistently addresses central
organizing concepts, as well
as factual information.

Statements of content are
accurate.

Essential questions are
posted or referred to and
clearly tied to content of
instruction.

Teacher regularly integrates
reading, writing, listening, and
speaking strategies, academic
language, and connections to
other disciplines, as
appropriate for the student
learning goals for the lesson.

Teacher encourages multiple
perspectives and
interpretations, questioning
prevailing beliefs and
assumptions, and supports
students in thinking
analytically about content.

Teacher consistently plans
and integrates instruction
and activities to highlight
cross-curricular
connections.

4, Distinguished

Teacher clearly and
consistently addresses central
organizing concepts, as well
as factual information.

Statements of content are
accurate and structured
around essential questions,
which are clearly and directly
related to student learning
outcomes.

Teacher regularly integrates
reading, writing, listening, and
speaking strategies and
academic language, and
students are enabled to
independently make
connections to other
disciplines as appropriate for
their learning goals for the
lesson.

Teacher encourages multiple
alternative perspectives and
interpretations, questioning
prevailing beliefs and
assumptions, and supports
students’ metacognition in
continually deepening their
analysis of content.

Teacher consistently plans
and integrates instruction
and activities to highlight
cross-curricular
connections in ways that
give students a rich,
nuanced understanding of
connections.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 2. Teachers know the subjexthey teach and how to teach those subjects

to students.

Standard Indicator 2.2. Pedagogical Content Knowledge. The teacher creates learning experiences that make the discipline
accessible and meaningful for learners to ensure mastery of the content.

1, Ineffective

3, Effective

Teacher does not use a variety
of content-appropriate
instructional strategies nor
those that extend student
thinking beyond the knowledge
and comprehension levels
such as open-ended probing,
redirection, and reinforcement.

Teacher uses no tools,
resources, representations, or
approaches—or only the most
basic ones—and presents the
subject matter in ways that
support few or no students in
building bridges between what
they know and can do with
new learning.

Teacher is unaware of
common misconceptions or
does not plan for ways to
address them.

Teacher relies on known
curricular materials and is
resistant to the adoption of
new materials or teaching
methods.

2, Developing

Teacher employs a limited
range of teacher-directed
content-appropriate
instructional strategies and
occasionally those that extend
student thinking beyond the
knowledge and comprehension
levels, such as open-ended
probing, redirection, or
reinforcement.

Teacher uses a limited range of
common tools, resources,
representations, and
approaches, presenting the
subject matter in ways that
support some students in
building bridges between what
they know and can do with new
learning.

Teacher is aware of some
common misconceptions and
sometimes plans for ways to
address them.

Teacher adopts curricular
materials that are mandated
or shared by fellow faculty
members but does not
independently seek out
information on new
curricular materials or
teaching methods.

Teacher uses a variety of
teacher-, and sometimes student-,
directed, content- appropriate
instructional strategies, as well as
those that result in extending
student thinking beyond the
knowledge and comprehension
levels, such as open-ended
probing, redirection, or
reinforcement.

Teacher uses a broad range of
tools, resources, representations,
and approaches most appropriate
to the subject matter, presenting
the subject matter in ways that
support most students in building
bridges between what they know
and can do with new learning.

Teacher is aware of and plans
for ways to address common
student misconceptions.

Teacher expands knowledge of
curricular resources, new
materials, methods, and
technological developments
and uses them effectively to
enhance teaching and engage
students.

4, Distinguished

Teacher employs a balance of
teacher- and student-directed
content-appropriate strategies,
such as open- ended probing,
redirection, and reinforcement, to
improve the quality of student
responses. Teacher supports
nearly all students in using
questioning to elicit elaboration
from one another.

Teacher uses a broad range of
tools, resources, representations,
and approaches most appropriate
to the subject matter, presenting
the subject matter in ways that
support nearly all students in
building bridges between what
they know and can do with new
learning.

Teacher is aware of and plans
for ways to address common
student misconceptions.

Teacher expands knowledge of
curricular resources, new
materials, methods, and
technological developments;
uses them effectively to
enhance teaching and engage
students; and contributes to the
development of new materials
and shares this knowledge with
colleagues.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 2. Teachers know the subjesthey teach and how to teach those subjects

to students.

Standard Indicator 2.3. Goal-Focused Planning. The teacher plans instruction rich in higher order thinking to meet clearly identified
goals and objectives for student learning.

3, Effective

1, Ineffective

2, Developing

Learning objectives are not
posted/communicated to
students. The focus of the lesson
is unclear. Few students
demonstrate that they
understand the learning
objectives through classroom
discussion or in their work.

Teacher never provides higher
order learning opportunities for
students through questioning
strategies and assignments.

Lesson and unit plans are not
completed by the teacher or
plans lack standards- based
goals and learning objectives
for students, learning tasks,
and higher order thinking.

Learning objectives are
posted/communicated at the
beginning of the lesson but not
clearly tied to instruction or
revisited during the lesson.

Some students demonstrate that
they understand the learning
objectives through classroom
discussion and in their work.

Teacher sometimes provides
higher order learning
opportunities for students
through questioning strategies
and assignments.

Lesson and unit plans include
standards-based goals and
learning objectives for
students.

Teacher develops an
instructional plan that
sometimes includes higher
order thinking but may
contain some inappropriate
goals and objectives for
student learning.

Learning objectives are
posted/communicated, drive
instruction, and are revisited
during the lesson. Most students
demonstrate that they
understand the learning
objectives through classroom
discussion and in their work.

Planned learning experiences
support student interaction with
the content and with one
another.

Teacher regularly provides
higher order learning
opportunities for students
through questioning and
discussion strategies and
assignments. Higher order
questions are aligned to lesson
objectives and scaffold student
learning.

Lesson and unit plans are
aligned with approved
curriculum and standards.

Teacher develops an
instructional plan that
consistently includes higher
order thinking, provides a
variety of learning tasks that
require the students to
construct understanding, and
contains appropriate,
standards-based goals and
objectives for student
learning.

4, Distinguished

Learning objectives are
posted/communicated, drive
instruction, and are revisited
during the lesson. Most students
can identify the learning
objectives and relate them to
learning activities.

Planned learning experiences
support student interaction with
the content and with one
another.

Teacher regularly provides
higher order learning
opportunities that are aligned to
learning objectives and skillfully
scaffolded as students’
understanding advances
throughout the lesson.

Lesson and unit plans are
aligned with approved
curriculum and standards.

Teacher develops an
instructional plan that
consistently includes multiple
opportunities for higher order
thinking, includes a variety of
learning tasks that require the
students to construct
understanding, and reflects
rigorous, clearly described,
standards-based goals and
objectives for student
learning.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 3. Teachers are responsibler managing and monitoring student

learning.

Standard Indicator 3.1. Managing Classroom Routines and Expectations. The teacher establishes an organized and efficient learning
environment that involves and engages all students, maximizes learning time, and enhances student learning in a variety of

individual and group settings.

4, Distinguished

1, Ineffective 2, Developing 3, Effective

Teacher uses of a variety of
classroom management
techniques that are
developmentally and
situationally appropriate.

Teacher uses limited
classroom management
techniques. Techniques used
may not be age- or situation-
appropriate.

Students need continual
redirection when asked to
work independently and in
small groups, which is
infrequent. Disruptions are
common and often lead to lost
learning time.

Classroom norms, rules, and
routines are not evident.

Teacher does not alter the
social and physical
organizational structure of the
learning environment
according to the content or
student needs.

Teacher shows basic use of
classroom Teacher shows basic
use of classroom management
techniques. Teacher applies
mostly simple techniques with
little adaptation to student needs
or classroom events.

Students have trouble working
independently and in small groups
and need frequent redirection.
Disruptions sometimes lead to
lost learning time.

Classroom norms, rules, and
routines are in place but not
implemented consistently.

Teacher sometimes alters the
social and physical organizational
structure of the learning
environment, but only when a
problem or conflict necessitates
the adjustment.

Most students are able to
work independently and in
small groups, and there are
few disruptions.

Classroom norms, rules, and
routines are well established,
maintaining the effectiveness
of learning time. Rules are
implemented consistently.

Teacher frequently alters the
social and physical
organizational structure of the
learning environment
according to the content and
student needs.

Teacher shows exceptional use of
classroom management techniques;
explicit behavioral techniques may
not be observed because classroom
expectations are sufficiently well
established that overt reminders are
not necessary.

Nearly all students are able to work
independently and in small groups,
and disruptions are rare,
insignificant, and resolved quickly.

Classroom norms, rules, and
routines maximize and increase the
effectiveness of learning.

Teacher frequently alters the social
and physical organizational
structures of the learning
environment according to the
content and student needs; students
are invited or allowed to
independently make adjustments as
needed.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 3. Teachers are responsibler managing and monitoring student

learning.

Standard Indicator 3.2. Student Engagement. The teacher encourages and clearly communicates expectations for student
involvement in the learning process, which results in a high level of student engagement.

4, Distinguished

1, Ineffective 2, Developing 3, Effective

Teacher communicates
expectations for student
involvement in the learning
process.

Teacher does not
communicate or
demonstrate expectations for
student involvement in the
learning process.

Teacher rarely or never uses
strategies that motivate
students and capture their
interest by actively engaging
students in learning. Content
is presented in ways that do
not encourage students to
explore or interact with the
content.

Teacher typically does not
create authentic tasks,
problems, or simulations and
rarely or never makes
connections to real-life
situations.

Teacher employs few if any
group learning opportunities
and settings that enhance
student learning by
encouraging students to
interact and engage with the
content and with one another.

Most learning is through
passive reception of
information, and pacing is
inconsistent and often
inappropriate.

Groups are set at the
beginning of the year and
rarely, if ever, changed.

Teacher sometimes uses
strategies that motivate students
and capture their interest by
actively engaging students in
learning. Leaming tasks are
primarily teacher- directed with
some opportunity for students to
interact with the content using
appropriate tools, technology, or
resources.

Teacher sometimes creates
authentic tasks, problems, or
simulations and makes some
more obvious connections to real-
life situations.

Teacher employs a small number
of group learning opportunities
and settings that enhance student
learning by encouraging students
to interact and engage with the
content and with one another.

Some learning is active, and
pacing is sometimes too slow or
too fast.

The teacher does not vary
grouping methods; groups are
generally not flexible although
an occasional change in
grouping may be made.

Teacher uses multiple methods
to clearly communicate the
expectations for student
involvement in the learning
process.

Teacher regularly uses
strategies that motivate
students and capture their
interest. Most students actively
engage in learning tasks that
provide opportunities to explore
and select appropriate tools,
technology, or resources to
research, leamn, and
communicate.

Teacher regularly creates
authentic tasks, problems, and
simulations and makes
appropriate connections to real-
life situations.

Teacher employs a variety of
group learning opportunities
and settings that enhance
student learning by
encouraging students to
interact and engage with the
content and with one another.

Most learning is active with
appropriate pacing.

Changes in grouping are
made regularly on the basis
of students’ academic and
social needs.

Teacher uses multiple methods to
clearly communicate and model the
expectations for student involvement in
the learning process.

Teacher regularly uses strategies that
motivate students and capture their
interest. Some strategies are innovative
or not commonly used. Nearly all
students actively engage in complex
learning tasks, providing opportunities
to explore and select appropriate tools,
technology, or resources to develop a
deep understanding and construct
meaning.

Teacher regularly creates a wide range
of authentic tasks, problems, or
simulations that help students develop
an understanding of how practitioners
in the content area construct knowledge
and makes connections to real-life
situations as appropriate.

Teacher employs a wide variety of
group learning opportunities and
settings that significantly enhance
student learning by encouraging
students to interact and engage with the
content and with one another.

Most learning is active with appropriate
pacing.

Changes in grouping are made
regularly on the basis of students’
needs and interests. Multiple
grouping strategies are used so that
groups are sometimes
heterogeneous and sometimes
homogeneous.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 3. Teachers are responsibler managing and monitoring student

learning.

Standard Indicator 3.3. Assessment of Student Progress. The teacher employs multiple methods to regularly measure student growth
and progress and uses this information to provide feedback to students and adjust instructional decision making.

1, Ineffective

Teacher does not monitor or
rarely monitors individual and
class learning. Teacher
incorrectly administers
assessment methods or uses
results incorrectly to adjust
instruction or provide feedback
to students or others.

Checks for understanding are
rare and provide the teacher
with little data about the nature
of student misunderstandings.

Assessments are not
standards-based, aligned to
curriculum, adapted for student
needs, or used to provide
specific and timely feedback to
students.

Teacher inaccurately
interprets assessment
results.

2, Developing

Teacher infrequently monitors
individual and class learning.

Checks for understanding
provide the teacher with little
data about the nature of
student misunderstandings.

Some assessments are
standards-based, aligned to
curriculum, adapted for student
needs, and used to provide
specific and timely feedback to
students.

Teacher accurately interprets
assessment results but does
not use them to plan
effective changes in
instruction or to inform
judgments about the relative
success and failure of
instructional delivery.

3, Effective

Teacher periodically monitors
individual and class learning,
checking for understanding
with a variety of assessment
methods.

Checks for understanding
provide the teacher with data
about the nature of student
misunderstandings, which is
used to adjust instruction and
provide feedback to students
during instruction.

Assessments are standards-
based, aligned to curriculum,
adapted for student needs,
and used to provide specific
and timely feedback to
students.

Teacher accurately
interprets assessment
results and uses them to
plan and adjust instruction
and to inform judgments
about the relative success
or failure of an instructional
strategy.

4, Distinguished

Teacher consistently monitors
individual and class learning,
checking for understanding with a
variety of assessment methods,
including peer and self-assessments.

Checks for understanding provide
the teacher with data about the
nature of student misunderstandings,
which is used to adjust instruction
and provide feedback to students
during instruction. Teacher uses
assessment data to engage students
in self- reflection and monitoring
progress toward academic goals.

Assessments are standards- based,
aligned to curriculum, adapted to
student needs, and used to provide
specific and timely feedback to
students.

Teacher accurately interprets
assessment results and uses them
to self-evaluate, to plan and adjust
instruction, and to inform
judgments about the relative
success or failure of an
instructional strategy.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 4. Teachers think systematatly about their practice and learn from

experience.

Standard Indicator 4.1. Reflective Practice. The teacher analyzes sources of evidence as he or she continually reflects on
professional practice, using information about the needs of students to make decisions about goals for professional growth.

1, Ineffective

2, Developing

Teacher creates professional
goals without analyzing
evidence or develops
standalone goals.

OR

Teacher does not set a goal.

Teacher uses little data to set
goals and periodically reflect
on practice.

3, Effective

Teacher systematically uses
multiple sources of evidence
to set goals and continually
reflect on practice and its
impact on student learning.

4, Distinguished

Teacher deeply analyzes and
strategically selects multiple
sources of evidence to set
goals and continually reflect
on practice and its impact on
student learning.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.

NBPTS Core Proposition 4. Teachers think systematatly about their practice and learn from

experience.

Standard Indicator 4.2. Continuous Professional Growth. The teacher uses current research-based resources, feedback from others,
and professional learning opportunities to accomplish professional growth.

1, Ineffective

2, Developing

Teacher does not refer to
current research-based
resources or use feedback
from others to inform
professional growth.

Teacher does not actively
participate in professional
learning opportunities.

Teacher uses some available
current research-based
resources or feedback when
provided but does not seek
out such resources on his or
her own.

Teacher attempts to apply the
knowledge and skills gained
from professional learning to
his or her practice, but
positive impact on student
learning is inconsistent or not
evident.

3, Effective

Teacher accesses a variety of
current research-based
resources, feedback from
others, and professional
learning opportunities.

Teacher consistently applies
knowledge and skills gained
from professional learning to
his or her practice in ways
that positively affect student
learning.

4, Distinguished

Teacher seeks out and
accesses relevant current
research-based resources and
feedback from others and
designs and implements
professional learning
opportunities to support his
or her professional growth.

Teacher consistently applies
knowledge and skills gained
from professional learning to
his or her practice in ways that
positively affect student
learning.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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NBPTS Core Proposition 5. Teachers are members @drning communities.

Standard Indicator 5.1. Professional Collaboration. Teacher contributes to school effectiveness by collaborating with other
professionals on activities that support school improvement and student learning.

1, Ineffective

2, Developing

3, Effective

4, Distinguished

Teacher does not
actively participate

When invited or required to attend,
teacher actively participates in

Teacher engages positively in
collaborative professional

Teacher engages positively in,
and initiates, collaborative

in collaborative
activities.

collaborative professional learning
activities that contribute to school
improvement or student learning.

learning activities that
contribute to school
improvement and student
learning.

professional learning activities
that contribute to school
improvement and student
learning.

Teacher assumes proactive and
creative leadership roles within
and outside his or her learning
community.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.

NBPTS Core Proposition 5. Teachers are members agfdrning communities.

Standard Indicator 5.2. Engagement With Caregivers and Community. Teacher engages in ongoing communication and collaboration
with students’ homes and caregivers and takes advantage of community resources to enhance student learning and school
effectiveness.

1, Ineffective

2, Developing

3, Effective 4, Distinguished

Teacher does not Teacher uses one-way Teacher uses multiple modes of Teacher persistently uses multiple
communicate with | communication to inform communication to inform caregivers of | modes of communication to inform
students’ caregivers of students’ students’ progress, elicit information caregivers of students’ progress, elicit
caregivers. progress. about learners, and enlist caregiver information about learners, and enlist
Teacher does not Teacher utilizes ls1up!.)ort in fostering learning and good | caregiver support in fostering learning
Lo " . abits. and good habits.

identify or utilize community resources,

community when provided, to Teacher seeks out and builds ongoing | Teacher seeks out additional modes of
resources. enhance student learning connections with community communication in an attempt to engage

and well-being.

resources and utilizes them to
enhance student learning and well-
being.

all caregivers.

Teacher builds ongoing connections to
community resources to enhance
student learning and well-being that
extend beyond his or her classroom and
student population.

Teacher advocates in the school and
community to meet the needs of
learners and their families.

NOTE: Throughout this document, “nearly all” students refers to 96-100% of students, “most” to 80-95% of students, “some” to
50-80% of students, and “few” or “few to no” students to fewer than 50% of students.

Descriptors in italics refer to elements that can be seen in instruction. Descriptors in bold refer to elements that are more closely
tied to planning or other preparation and may not be visible during observation.
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Appendix B.

The Architecture of Accomplished Teaching

What is underneath the surface?

Set new high and
worthwhile goals that
are appropriate for
these students at

thic #fima
SEEES SERENES

Evaluate student
learning in light of
the goals and the
instruction

Set high, worthwhile
goals appropriate for
these students, at
this time, in this
setting

Five Core Propositions

. Teachers are committed to
students and their learning

. Teachers know the subjects they teach and
how to teach those subjects to students

Teachers are responsible for managing and
monitoring student learning

Teachers think systematically about their
practice and learn from experience
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Reflect on student
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of the instructional design,

particular concerns,
and issues

Implement instruction
designed to attain
those goals

Your Students - Who are they? Where are they now?
What do they need and in what order do they need it?
Where should | begin?
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Appendix C.

Glossary of Terms

Note: These definitions represent a summary of inforomaéissimilated from a variety of sources.
Though they are intended to communicate commordg@ted meanings for specific terms, users of this
Companion Guide and this document should recogheteother definitions and abundant resources that
expand upon these ideas exist. Users are encoutagedk out further resources to develop a deeper
understanding of the implications of these ternthiwiyour own teaching context.

Authentic task is an assignment designed to assess a studeititis @bapply standards-driven

knowledge and skills to real-world challenges. Stasks require students to construct their own
responses and solutions rather than select frogettimt have been predetermined and engage students
doing and experiencing what they or other individumight do or experience in response to challenges
present in contexts beyond the classroom.

Central organizing concept (also known as a “big i€a”) is a concept related to a particular body of
knowledge that helps learners make sense of otbemveaningless, isolated, inert, or confusing facts

Cognitive learning theoryis a theory grounded in the idea that learningamtkerstanding is largely a
self-motivated process, constructed through awvegitiocess in which new knowledge is acquired from
the environment and existing knowledge is modifigdexperience. Theories from various cognitivists
emphasize the importance of having students expwnmaterial in their own words, providing student
with questions to set a purpose for completings&,tand requiring students to monitor their own
learning.

Conversation protocolsare step-by-step guidelines to structure learnomyersations that are designed
to ensure purposeful and equitable conversatian &b members so they can think and talk about a
topic, deepen their understanding, and generatadesag. The consistent use of a select set of skgmu
protocols establishes an efficient classroom Iegrobmmunity in which ideas and opinions are shared
frequently and in an orderly, timely manner.

Critical thinking is reasonable, reflective thinking that focusesleciding what to believe or do (Norris
& Ennis, 1989, p. 3). Critical thinking involvestaely and skillfully conceptualizing, applying,
analyzing, synthesizing, or evaluating informatgathered from, or generated by, observation,
experience, reflection, reasoning, or communicaéi®a guide to belief and action.

Developmentally appropriate instructional strategies are teaching strategies that involve taking into
consideration one’s knowledge of child developnard individual learning differences and social and
cultural influences to design settings and curadbbkt meet the cognitive, emotional, and physiealds
of learners.

Differentiation occurs when teachers take into consideration iddal student needs, abilities, and
learning styles to proactively plan varied apprascto what students need to learn, how they vélriet,
and how they will show what they have learned oheoito increase the likelihood that each studelt wi
learn as much as he or she can, as efficientlpssilgle (Tomlinson, 2003).

Essential questionsare questions that are not answerable with finalita single lesson or a brief
sentence and are intended to stimulate thougbtowoke inquiry, and to spark more questions, idicig
thoughtful student questions. Essential questiogage students in in uncovering the depth and esin
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of a topic that might otherwise be obscured by $jmopvering it. Seven defining characteristics of a
good essential question are that

1. Itis open-ended; that is, it typically will nbave a single, final, and correct answer.
2. ltis thought-provoking and intellectually engag often sparking discussion and debate.

3. It calls for higher-order thinking, such as gs@, inference, evaluation, prediction. It canipet
effectively answered by recall alone.

It points toward important, transferable idedthiw (and sometimes across) disciplines.
It raises additional questions and sparks fuatitiggliry.

It requires support and justification, not jastanswer.

N o g &

It recurs over time; that is, the question cath should be revisited again and again.
(McTighe & Wiggins, 2010)

Feedbackis an objective description of a performance ih@ttended to guide future performance.
Unlike evaluation, which judges performance, fee#tha the process of helping individuals to assess
their performance, identify areas where they artaaget, and provides guidance on what they can do
the future to improve in identified areas. Charasties of effective feedback include being corigein
nature, timely, specific to a set of criteria, gndvided by both the teacher and the student.

Formative assessment a process of gathering information about studederstanding used by
teachers and students during instruction to progigwicit feedback to learners and allow adjustra¢at
ongoing teaching and learning to improve studeathievement of intended instructional outcomes.

Hierarchy of interventions is a continuum of strategies and consequencegtbatote fairness and
student self-regulation by addressing individuatisnt behavior in ways that are consistent with the
severity of the misconduct, with a goal of using kbwest level sanction possible to correct theigipe
problem.

Higher order thinking (also referred to as higher ader learning) is a concept in education reform
based on learning taxonomies (such as Bloom’s t@xgh Higher order thinking skills include critical
logical, reflective, metacognitive, and creativenking. They require learners to move beyond tlie ro
knowledge and skills they acquire through lowereoddarning such as comprehension and simple
application in order to transfer what they havered to make sense of these new contexts.

Information processing theoryis a theory of memory based on the notion that angrmoonsists of three
main components, sensory memory, working memony,lamg-term memory. The main purpose of
sensory memory is to screen incoming stimuli armt@ss only those stimuli that are most relevatiieat
present time. Working memory refers to a memoryesysn which information is assigned meaning,
linked to other information, and essential ment@rations such as inferences are performed. Lang-te
memory is memory that is capable of holding miliaf pieces of information (transferred from segsor
and working memory) for very long periods of tinuhderstanding the ways that the human brain
processes information through these types of meimsdgundational to understanding and
accommodating learners’ effective input and retii@f knowledge.

Inquiry-based learning is a project-oriented pedagogic strategy oftemrilesd as a cycle or a spiral,
which implies formulation of a question, investigat creation of a solution or an appropriate resgo
discussion, and reflection (Bishop et al., 200duiry-based learning is student-centered and stddd
and has the purpose of engaging the student ivedetarning, ideally based on their own questions.
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Interactive modeling is a specific modeling strategy in which the teaatot only shows children how to
do skills, routines, or procedures, but also helpsn learn exactly why the skill, routine, or prdaee is
important for their learning and the respectfulpsth functioning of the classroom. Interactive mode

is both instructive and inductive in that after rathdlg the routine or behavior, the teacher asks the
students what they observed about the processvAlsssmates are then observed attempting the
routine, which is followed by feedback, group pregtand additional feedback and coaching from the
teacher.

Multiple intelligences is the theory first proposed by Howard GardneB@)3hat human beings are not
defined by one global sort of intelligence but tAlhhuman beings instead display various abilities
representing multiple intelligences. These multiptelligences can be nurtured and strengthened or
ignored and weakened. Gardner believes each indiviths various degrees of nine distinct
intelligences: linguistic, logical-mathematical, sizal, spatial, bodily-kinesthetic, interpersonal,
intrapersonal, naturalist, and existential.

Multiple representations refers to the variety of linguistic and nonlingigsvays that students can
demonstrate learning: pictures, concrete modetsjlations, dramatic interpretations, written anal or
responses, and so on.

Noncognitive competencies (also known as social-etiomal competenciesire the attitudes,
behaviors, relationship, and communication skitld atrategies that are thought to underpin sudness
school and at work: self-awareness, motivationsgerance, resilience, self-regulation, and resplens
decision making. Noncognitive competencies arellysoantrasted with the hard skills of cognitive
ability in areas such as literacy and numeracyctviare measured by academic tests.

One-way communicationis a linear form of sharing information that occr a straight line from
sender to receiver and serves to inform, persuiadmymmand without the benefit of input, feedbamk,
response from the receiver.

Pedagogical content knowledges a form of practical knowledge that is useddnchers to guide their
actions in highly contextualized classroom settittigs considered the how of teaching, in conttaghe
what of teaching that constitutes content knowle@gelagogical content knowledge is practical
knowledge that entails, among other things, (1kedge of how to structure and represent academic
content for direct teaching to students; (2) knalgke of the common conceptions, misconceptions, and
difficulties that students encounter when learrpagicular content; and (3) knowledge of the specif
teaching strategies that can be used to addredsngslilearning needs in particular circumstances
(Rowan et al., 2001, p. 2).

Prevailing beliefsare ideas or understandings that are the mostagnaccepted, widespread,
predominant, current, or have superior power du@rfce within a discipline or content area.

Professional learning communityis an ongoing job-embedded group through whiclcattus work
collaboratively to examine student data, reflectoment practice, explore new practices and
instructional resources, and engage in a cycl®léaive inquiry and action research.

Problem-based learningbegins with a relevant problem or challenge thaitdsed to the students,
usually within one discipline, and is similar topgct-based learning, except in problem-based ileguan
project is not required.
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Project-based learningis a cross-disciplinary approach to teaching éisaerts that students learn best by
experiencing and solving real-world problems, ofterking in groups, with teachers serving as cosche
and facilitators.

Questioning strategiesare strategic methods by which teachers help stadiild understanding and
think critically about content and processes angleynquestions of four types:

s Open-ended questionsire questions without a fixed answer, often resyin a more involved
and thoughtful answer.

m Probing questionsare open-ended questions that follow up on previuestions to guide
learners to think more deeply about one specifieeisof a broader topic.

m Refocusing questionsre questions used to bring learners back toubest when attention has
drifted and can be used to transition learnersrtevatopic, aiding in the transfer of knowledge
between and among ideas.

m Redirection questionsare questions utilized to guide students away faonmcorrect response
or misconception.

Reflective practiceis the process of taking time to examine beligésls, and practices and gain
understandings that lead to actions that improveestt learning. Reflective practice may include
analyzing the impact of practice on student leagynadapting practice on the basis of reflectiow, an
actively collaborating with colleagues to examine anprove practice.

Social and physical organizational structuresire “the actions and strategies teachers usdve e
problem of order in classrooms” (Doyle, 1986, p/39he actions and strategies are ways in which
teachers strategically go about placing furnitigarning centers, and materials in order to reduce
distractions and influence student behavior constrely so as to set the stage for teaching anthileg
(McLeod, Fisher, & Hoover, 2003).

Social learning theoryis a theory of learning that focuses on the lewytinat occurs within a social
context and considers that people learn from on¢han, through observation, imitation, and modebihg
the behaviors, attitudes, and emotional reactidmshers.

Standards-based instructionis instruction designed around goals and objestiliat include appropriate
and meaningful activities to engage students inghming process and guide them toward the
achievement of clearly identified standards fodstu learning.

Student-centered (teaching methodsire methods designed to shift the focus of thenieg from the
teacher to the students. Student-centered metkqgdse active learning from students and include
problem solving, questioning, student formulatidémoestions, discussions, debates, and evidenastbas
explanations. Inquiry-based learning, cooperategriing, case studies, problem-based learningggiroj
based learning, and expeditionary-discovery legraie examples of student-centered learning.

Student self- and peer assessmeistany assessment method used by students toeindeptly assess
their own and other students’ progress with comftgerather than always relying on teacher judgment.
Such strategies may be used both formatively andrstively to inform revision and improvement.

Summative assessmeris a process used to evaluate student learnifibasfuisition, and academic
achievement at the conclusion of a defined inswoat period—typically at the end of a project,tuni
course, semester, program, or school year. Resuliisto be generally evaluative in nature, resglm
grades or scores.
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Two-way communicationis a form of sharing information that allows feeflback from the receiver to
the sender and lets the sender know the messadpediaseceived accurately. Both sender and receiver
listen to each other, gather information, and askedge the information has been understood through
the receiver’s action.

Whole child is a term in an approach to education defineddbigips, practices, and relationships that go
beyond a responsibility for learner’'s academic ghoand success to ensure that each child is healthy
safe, engaged, supported, and challenged. It censsile accountability of all stakeholders—edusator
families, policymakers, and community members—fugagging in efforts that reflect the broad array of
factors, including the development of learners’camnitive competencies, that foster long-term ssgce
rather than short-term achievement.
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